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Student details 

 

Student name:  

centre  

  

 
In this following section 

 

 

 

PLEASE NOTE 
By allowing your child to enter NQT Education classes, 

you are agreeing to the Terms and Conditions of the 

NQT Education Fees Policy. Booklets will not be 

distributed unless all fees are paid upfront. Please 

keep this workbook in a safe place. Damaged or lost 

booklet(s) can be replaced by paying a replacement 

fee.   
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NQT  EDUCATION 
HOW TO USE THIS BOOKLET 

 

NQT Education currently offers classes in the 
following VCE subjects: 

 

 

VCE English at NQT Education 

 

VCE Mathematical Methods at NQT 

fi
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VCE English 
The lowdown 
Source: VCAA English Study Design (2016 – 2020) 

Rationale 

This study enables students to: 
• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 
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List of topics TO WORK THROUGH 
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Units 3 and 4 overview 
What the year 12 in 2019 course looks like 

 

Unit 3  Unit 4 
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Year `12 English text list in 2019 
your school will select two of 

these following texts 
 

List 1 (from Area of Study 1) *A = Australian text 

Doerr, Anthony, All the Light We Cannot See  

Grenville, Kate, The Lieutenant (A)  

Jordan, Toni, Nine Days (A)  

Le Guin, Ursula, The Left Hand of Darkness  

London, Joan, The Golden Age (A)  

Piper, Christine, After Darkness (A)  

Shelley, Mary, Frankenstein  

St. John Mandel, Emily, Station Eleven 

Kennedy, Cate, Like a House on Fire (A)  

Stories for study: ‘Flexion’, ‘Ashes’, ‘Laminex and 

Mirrors’, ‘Tender’, ‘Like a House on Fire’, ‘FiveDollar 

Family’, ‘Cross-country’, ‘Sleepers’, ‘Whirlpool’, 

‘Cake’, ‘White Spirit’, ‘Little Plastic Shipwreck’, 

‘Waiting’, ‘Static’, ‘Seventy-Two Derwents’.  

 

MacLeod, Alistair, Island: Collected Stories   

Stories for study: ‘The Boat’, ‘The Vastness of the 

Dark’, ‘The Golden Gift of Grey’, ‘The Return’, ‘The 

Lost Salt Gift of Blood’, ‘The Road to Rankin’s 

Point’, ‘The Closing Down of Summer’, ‘To Every 

Thing There Is a Season’, ‘Second Spring’, ‘Winter 

Dog’, ‘The Tuning of Perfection’, ‘Vision’, ‘Island’. 

Donne, John, Selected Poems 

Skrzynecki, Peter, Old/New World:  New & 

Selected Poems (A) 

Boo, Katherine, Behind the Beautiful 

Forevers: Life, Death and Hope in a 

Mumbai Undercity 
 

Capote, Truman, In Cold Blood 

Euripides, The Women of Troy  
 

Rayson, Hannie, Extinction (A)  
 

Shakespeare, William, Measure for Measure  

Satrapi, Marjane, Persepolis 
Hitchcock, Alfred (director), Rear Window 

Polly, Sarah (director), Stories We Tell  
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What students are studying in 2019 
  

List 1 (from Area of Study 2) *A = Australian text 

  

Pair 1  
Non-fiction text  Multimodal text – Film 

Pair 2  
Multimodal text – Film Novel 

Pair 3  
Non-fiction text  Novel 

Pair 4  
Non-fiction text  Novel 

Pair 5  
Play  Novel 

Pair 6  

Play  Novel 

Pair 7  

Play  Novel 

Pair 8  

Non-fiction text  Multimodal text – Film 
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unit 3 
the main gist 

• 

• 

 

Area of 
study 1 
Reading and 

creating texts 

Source: VCAA English Study Design 

 
 

 

 

 

 

 

 

 

 

 

You will prepare sustained analytical interpretations of selected texts, discussing how features of 

the texts create meaning and using textual evidence to support their responses. You’ll use planning 

and drafting to test and clarify their ideas, and editing to produce clear and coherent expression. 

You’ll craft their writing for convincing and effective presentation. 

 

You will present sustained creative responses to selected texts, demonstrating your understanding 

of the world of the texts and how texts construct meaning. In developing a creative response, you 

will explore issues of purpose and audience and make key choices about structure, conventions 

and language. You will develop a credible and effective voice and style and use the chosen features 

of the selected text, for example characters, narrative or dialogue, to offer an interpretation of the 

selected text. You will produce and share drafts, practising the skills of revision, editing and refining 

for stylistic and imaginative effect. 
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Area of 
study 1 

Outcome 1 

Key knowledge 
 an understanding of the world of a text and the explicit and implied values it expresses 

 the ways authors 

- create meaning and build the world of the text 

- respond to different contexts, audiences and purposes the ways in which readers’ interpretations of 

texts differ and why 

 the features of a range of literary and other written, spoken and multimodal texts 

 the conventions of oral presentations and discussion 

 the features of analytical interpretations of literary and other texts: structure, conventions and language, 

including relevant metalanguage 

 the features of creative interpretations (written, spoken and multimodal), including structure, conventions 

and language, and how they create voice and style 

 the conventions of spelling, punctuation and syntax of Standard Australian English. 

 

Key skills 

 explain and analyse 

- how the features of a range of texts create meaning and how they influence interpretation  

- the ways readers are invited to respond to texts 

 identify and analyse the explicit and implied ideas and values in texts 

 examine different interpretations of texts and consider how these resonate with or challenge their own 

interpretations 

 synthesise ideas and interpretations to develop an interpretation of their own 

 apply the conventions of oral presentation in the delivery of spoken texts 

 apply the conventions of discussion 

 use textual evidence appropriately to justify analytical responses 

 plan analytical interpretations of texts 

 develop, test and clarify ideas using discussion and writing 

 plan creative responses to texts by 

- analysing the text, considering opportunities to explore meaning 

- selecting key moments, characters, themes worthy of exploration 

- taking account of the purpose, context, audience in determining the selected content and approach 

 develop and sustain voice and style in creative responses 

 transform and adapt language and literary devices to generate particular responses, with consideration 

of the original text 

 explain and justify decisions made in the writing process and how these demonstrate understanding of 

the text 

 draft, review, edit and refine creative and analytical interpretations to texts for expressiveness, accuracy, 

fluency and coherence, and for stylistic effect 
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Area of 
study 2 

Analysing 
argument 

Source: VCAA English Study Design 

 

Considering information about the purpose, audience and context of a 

text, you will explore the argument of a persuasive piece, and the way 

written, spoken and visual language is used. In considering these, you’ll 

examine the ways that persuasive language is used to express an 

argument and how this may strengthen or detract from the intended 

impact of a text. 

 

You will also develop written and spoken critical analyses of the use of 

argument and language in written, spoken, and/or multimodal texts, including analysis of the quality of 

the reasoning presented and the use of features intended to position audiences. You will compare 

different written texts presenting argument on similar ideas or issues, considering different ways 

authors use language to express arguments. You will produce drafts and practise the skills of revision 

and editing for clarity and coherence in analysis and accuracy in the use of language. 
 

Area of 
study 2 

Outcome 2 

 

 

Key knowledge 
• an understanding of arguments presented in texts 

• the ways authors construct arguments to position audiences, including through reason and logic, and 

written, spoken and visual language 

• the features of written, spoken and multimodal texts used by authors to position audiences 

• the conventions of discussion and debate 

• the features of analytical and comparative responses to texts that position audiences: structure, 

conventions and language, including relevant metalanguage 

• the conventions of spelling, punctuation and syntax of Standard Australian English. 
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Key SKILLS 
• identify and analyse 

- the intent and logical development of an argument 

- language used by the writers and creators of texts to position or persuade an audience to share 

a point of view 

- the impact of texts on audiences by considering the similarities and differences between text 

- the way in which language and argument complement one another and interact to position the 

reader 

• apply the conventions and protocols of discussion and debate 

• use textual evidence appropriately to support analytical responses 

• plan analytical responses, taking account of the purpose, context and audience in determining the 

selected content and approach 

• develop, clarify and critique ideas presented in the arguments of others using discussion and writing 

• draft, review, edit and refine analytical responses, using feedback gained from individual reflection and 

peer and teacher comments 

• apply the conventions of spelling, punctuation and syntax of Standard Australian English accurately and 

appropriately. 

 

unit 4 
the main gist 

• 

• 

 

Area of 
study 1 
Reading and 

comparing texts 

• 

• 

• 

 

You will produce a written analysis comparing selected texts, discussing important similarities and 

differences and exploring how the texts deal with similar or related ideas, issues or themes from 

different perspectives to reflect particular values. Through discussion and preparatory drafting you will 

compare in detail the ideas encountered in the texts and the features of the texts on which the 

comparison is based.  

 

You will use planning and drafting to test and clarify your ideas, and edit for clear and coherent 

expression of them. You’ll apply the conventions of written analysis and textual evidence. You will draft, 

revise and edit for clarity, coherence and technical accuracy, and refine for effective presentation of the 

insights gained through comparison. 
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Area of 
study 1 

Outcome 1 

 

Key knowledge 
• an understanding of the ideas, issues and themes presented in texts 

• the ways authors convey ideas, issues and themes in texts 

• the features of written, spoken and multimodal texts used by authors to convey ideas, issues and themes 

• the ways in which different texts provide different perspectives on ideas, issues and themes and how 

comparing them can offer an enriched understanding of the ideas, issues and themes 

• the conventions of discussion 

• the features of comparative analysis: structure, conventions and language, including relevant 

metalanguage 

• the conventions of spelling, punctuation and syntax of Standard Australian English.  

 

Key skills 
• identify meaningful connections and areas for comparison 

• explain and analyse 

- similarities and differences between texts in the presentation of related ideas , issues and themes 

- the choices made by authors to convey particular perspectives 

• compare texts to negotiate and communicate a deeper understanding of ideas, issues and themes 

• apply the conventions of discussion 

• use textual evidence appropriately to support comparative analysis 

• plan comparative responses, taking account of the purpose, context and audience in determining the 

selected content and approach 

• develop and clarify ideas and insight gained through comparison using discussion and writing 

• draft, review, edit and refine comparative responses, using feedback gained from individual reflection, 

and peer and teacher comments 

• apply the conventions of spelling, punctuation and syntax of Standard Australian English accurately and 

appropriately. 
 

Area of 
study 2 

presenting 
argument 

Source: VCAA English Study Design 
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This area of study focuses on the construction of persuasive texts. You will use their understanding of 

argument and language as the basis for the development of an oral presentation of your points of view. 

You’ll draw on your knowledge to express their viewpoints through arguments and persuasive language 

selected specifically to position an audience. 

 

You will also use discussion and writing to clarify your thinking and develop a viewpoint on an issue, to plan 

and prepare an argument and its supporting evidence, and to develop and prepare any materials to support 

an oral presentation. You will identify approaches to positioning the audience that are appropriate to the 

issue.  

 

You will also consider how oral conventions may be used to influence the audience and refine these through 

rehearsal. You’ll develop, test and practise argument, critically analysing your own developing text. You’ll 

reflect on your intentions in positioning the reader and consider how your use of language expresses your 

argument. You’ll get the chance to explore options for language use for audience engagement and 

persuasive effect. You’ll have to use the conventions of spoken texts appropriately, draw on evidence soundly 

and include accurate acknowledgment. 

 

Area of 
study 2 

Outcome 2 

 

Key knowledge 
• an understanding of arguments presented in texts 

• the ways authors construct arguments to position audiences, using sound reasoning and use of evidence, 

and persuasive use of spoken language 

• the conventions of discussion and debate 
• the structures and conventions appropriate for spoken texts that present an argument 

• the conventions for the acknowledgment of sources in spoken texts 

• the conventions of spelling, punctuation and syntax of Standard Australian English. 

Key skills 
• apply the conventions of oral presentation in the delivery of spoken texts 

• apply the conventions of discussion and debate 

• develop reasoned arguments in oral form 

• conduct research to support the development of arguments on particular issues and acknowledge 

sources accurately and appropriately where relevant 

• gather, organise and synthesise information and ideas into a reasoned argument 

• select evidence to support particular positions 

• plan texts that present a point of view, taking account of the context and audience in determining the 

selected content and approach, and articulate the intention of their decisions in written form 

• develop, clarify and critique ideas presented in their own arguments through discussion and writing 

draft, review and rehearse spoken texts that support the presentation an argument, critically analysing 

their own developing texts.  
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List of topics TO WORK THROUGH 
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UNIT 3,, Area of Study 1:  
Reading and Creating Texts 

 

Area of 
study 1 

Outcome 1 

 
For Unit 3, your first SAC will consist of 2 written tasks. Your school will decide when and how your 

SACs will be administered and what notes you will be allowed to bring in to complete your tasks.  
 

 The first task will be an analytical interpretation of one text, and 

 The second task will be a creative response to the other text, which will include a written 

explanation of your creative decisions.  

These 2 tasks will account for 60% of Unit 3 coursework mark (30% for each task) 

 

What can I do to prepare now for the SAC? 
 

Read and watch your texts! 
This may seem obvious but it is quite startling for teachers to encounter the number of students 

who commence year 12 English without having even read their texts once. Your teacher will expect 

that you have read and / or viewed your texts by the start of the new year and it is very unlikely 

any class time will be given to reading your texts at all – except for reading the most important or 

relevant excerpts.   

 

Make notes! 
This can be as simple as making notes in the books themselves (in pencil) or in a notebook where 

you make short and concise notes about key plot turns, characters, themes, quotes, etc. For film 

texts, you might want to print out a plot summary (from IMDB or Wikipedia) and make direct notes 

on these. This is a useful exercise to come back to – especially in exam revision time.  

 

Pick up study guides on your studied texts 
You can pick up second hand study guides on all texts online or academic bookshops. They may be 

online resources too (although often as a cost) that provide excellent summaries and discussion of 

themes, quotes, characters as well as sample essays. 
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Let’s complete some preparatory tasks for 

Unit 3 Outcome 1: Part 1 – Analytical essay 
You will only be able to complete these tasks if you have read or 

viewed the texts you are going to study next year. You may be able 

to commence these tasks if you have at least commenced reading 

your text. 

 

By next week, make sure you watch your film text and bring in your book to complete these tasks 

in class. You will be able to seek tutor assistance when you need to as you complete these tasks.  

 

Make summaries of key character information 
 

 
Character 
mapping 

Activity 1: Make summaries of key character information 

Create a character map based on the key protagonists in your text. 

Complete the following steps:  

 Write down the names of the key characters in your texts in boxes, 

beneath each name, record important information about the character, 

such as their age, job or situation. 

 Then write two or three words that describe the character and one key 

quote spoken by them or written about them. 

 Lastly, draw lines between characters that are connected in the text. 

Along each line, make a note about how these characters are 

connected. Keep these notes brief. 
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Complete this task on the next page.  
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Character map 
Name of studied text 1:         
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Character map 
Name of studied text 2:         
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Narrative 
structure 

Activity 2 a: Make a graph showing the narrative structure. 

A graph like this identifies the crisis points, climax and resolution in your text. 

Create a graph that shows how the narrative tension rises and falls 

throughout the narrative. Plot the crisis points, climax and resolution on the 

graph. A visual aid like this can help you remember main information more 

easily.  

 

Complete this for your first studied text in Area of Study 1.  

 

(If you haven’t yet read all of your studied text, complete as much as you 

can. If you haven’t yet watched your studied film text, watch it before 

next lesson and then fill this graph in.) 
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Narrative 
structure 

Activity 2 b: Make a graph showing the narrative structure. 

A graph like this identifies the crisis points, climax and resolution in your text. 

Create a graph that shows how the narrative tension rises and falls 

throughout the narrative. Plot the crisis points, climax and resolution on the 

graph. A visual aid like this can help you remember main information more 

easily.  

 

Complete this for your first studied text in Area of Study 1.  

 

(If you haven’t yet read all of your studied text, complete as much as you 

can. If you haven’t yet watched your studied film text, watch it before 

next lesson and then fill this graph in.) 
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Understanding your texts:  
let’s explore textual elements 

We are going to look at certain textual elements that will give you a greater understanding of your 

texts, as well as give you important information to help your Outcome 1 textual analysis SAC. 

Narrators 

The narrator is the voice that tells the story. This voice might belong to one of the characters in the 

text, or it might be a voice from outside the world of the text. It is important to remember that 

the narrator’s voice is not the same as the author’s voice.  The most common types of narrator 

are outlined below: 

 First-person narrator (using ‘I’ and ‘we’). Usually a character in the text, 

a first-person narrator tells the story from their own point of view. Through the use of first-

person narrator, readers are able to get an intimate account of events that unfold in the 

narrative and that involve the narrator. Using this type of voice can help create a sense of 

immediacy and bring the reader into the narrator’s world. However, the flipside is that 

readers are then only exposed to their perspective on events that take place in the text. 

 

 Third-person omniscient narrator (using ‘he’, ‘she’, ‘they’). The 

word “omniscient” means all-knowing and an omniscient narrator is able to convey the 

thoughts, feelings and experiences of all the main characters in a text. This type of narration 

makes it seem like the events in the text are described objectively and allows the reader to 

make up their own minds on what happens in a text. 

 

 Third-person limited narrator (using ‘he’, ‘she’, ‘they’). This type 

of narration limits the perspective to that of one of the characters in the text (usually the 

main character). The reader is given insight into the character’s thoughts, feelings and 

experiences but other character insights are limited which is supposed to reflect the 

narrator’s biases or opinions.  

 

 Please note that films rarely have a narrator but they 

often have a central character from whose perspective 

the film’s events are observed.  
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How to explain narrative voice? 
Have a look at this sample sentence that explain narrators and then have a go at explaining the 

narrator in your studied text. (The following sentence relates to a text called ‘The Golden Age’ 

written by Joan London.) 

 

 
Narrative 

voice 

Activity 3: Understanding narrative voice 

Write a few sentences that explain what narrative voice your studied text takes 

on and what effect this choice of voice has on the narrative. Use the above 

example as a guide.  
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Setting and context 
All texts are set in a defined historical, cultural and social context. Simply, this means that the text is 

set in a world that clearly understands the time, place and situation in which the narrative takes 

place. All these contexts impact upon the attitudes and behaviours of the main characters. These 

also affect how their attitudes and behaviour may change throughout the course of the text.  

How do you explain setting and context? 
Have a look at this sample sentence that explain setting and context and then have a go at 

explaining the setting and context in your studied text. (The following sentence relates to a text 

called ‘The Left Hand of Darkness written by Le Guin, Ursula.) 

 

 
Setting and context 

Activity 4: Understanding setting and context 

Write a few sentences that explain the setting and context in your 

studied text and what effect this has on the narrative. Use the above 

example as a guide.  
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Themes and values 
Most texts aim to explore major ideas or issues that we refer to as the main themes of the text. 

Values are the qualities or attitudes held by an individual or society to be important and / or 

morally right. Texts can support or endorse specific values either explicitly (openly) and implicitly 

(by suggestion). Themes and values are explored through textual features such as how the 

characters behave and the events of the plot.   

How do you explain themes and values? 
 
Have a look at this sample sentence that explains how a text conveys a central theme. Then have a 

go at explaining a central theme in your studied text. (The following sentence relates to a text 

called ‘Behind the Beautiful Forevers: Life, Death, and Hope in a Mumbai Undercity’ written by 

Katherine Boo.) 

 

 
Themes and values 

Activity 5: Understanding setting and context 

Write a few sentences that explain one of the main themes in your 

studied text. Use the above example as a guide.  
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Features of film 
It is highly likely that the second studied text your school will select is a film text. You need to be 

across important film terminology. Here is a sample of terms that outline the four main elements of 

film style.  

 

mise en scene 

mise en scene is a French term that means ‘in the frame’ and refers to 

all the visual elements within a frame at any point in the film. You 

must remember that every scene is meticulously planned. The four 

elements of mise en scene are setting, lighting, costumes and acting 

style.  

cinematography 

Cinematography refers to how film is shot. Elements of 

cinematography include camera angle, camera distance and camera 

movement.  

editing 
Editing is the selection an arrangement of shots. It includes elements 

such as cross-cutting and montage.  

sound 

Sound can be diegetic (produced by a source within the world of the 

film, such as a door slamming or waves crashing) or non-diegetic 

(able to be heard only by the audience, such as the music 

soundtrack).  

 

 
Film elements 

Activity 6: Understanding film elements 

Have a look at the sample paragraph on the following page that explains 

how film elements contribute to the meaning of the text, ‘All About Eve’ 

(no longer a set text in 2018).  Then have a go at explaining how key film 

elements contribute to the meaning or audience engagement in your 

studied film text.  

Write a few sentences that explain how key film elements contribute 

to the meaning or audience engagement in your studied film text.  
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Complete activity 6 here: 
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What types of essay topics you will 
likely encounter? 

Topic type Example 
What you need to do 

in your response 

Statement about a character 

or characters and a direction 

or question. (e.g. Discuss.) 

“Medea’s extreme response to 

betrayal makes her guiltier 

than Jason.” To what extent do 

you agree? 

State whether you agree or 

disagree with the statement’s 

contention about the 

character(s) and make 

references to textual evidence.  

Statement about one or 

more relationships and a 

direction or question. (e.g. 

Do you agree?) 

“Despite their very different 

backgrounds, the relationship 

between Frank and Elsa in The 

Golden Age is born out of a 

fundamental similarity in their 

characters.” Discuss.  

State whether you agree or 

disagree with the statement’s 

contention about the 

character(s) and make 

references to textual evidence.  

Question about how an 

element of the narrative (e.g. 

narrative voice) or style (e.g. 

film style/genre) is used. 

How do the visual art forms 

contribute to the impact of The 

Complete Maus. 

Explain how the element is 

used and analyse its effects. 

Statement about the impact 

of a narrative or stylistic 

element on the reader or 

audience, followed by a 

direction or question. 

“The third-person omniscient 

narrative viewpoint in The 

Golden Age provides insights 

into the feelings and 

motivations of a wide range of 

characters.” Discuss.   

State the extent to which you 

agree with the statement – 

note that complete 

disagreement is unlikely to be 

the best response – and explain 

how this impact is achieved.  

Question asking how the text 

achieves a particular effect or 

conveys an idea.  

How does The Left Hand of 

Darkness explore the idea of 

gender? 

Explain how several features of 

the text are used to explore the 

idea or create the stated effect. 

Quote from the text followed 

by a direction or question, or 

by a statement and then a 

direction or question. 

“I would like to know how 

books help anyone live a life.” 

(‘The Boat’) 

 

“Education is a source of 

conflict of many characters in 

Island. Discuss.   

Explain the quote’s 

significance, i.e. its place in the 

text and how it sheds light on 

characters or themes. State 

whether you agree or disagree 

with the statement’s contention 

about the character(s) and 

make references to textual 

evidence 
 

 

On the next page is the assessment 

sheet your teacher/school will be 

assessing this SAC on 
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Performance Descriptors 

VCE English 

VCE ENGLISH 
SCHOOL-ASSESSED COURSEWORK 

Performance Descriptors 
 

Unit 3 
Outcome 1  

Part 1 
Produce an 
analytical 
interpretation of a 
selected text. 

DESCRIPTOR: typical performance in each range 

Very low Low Medium High Very high 

Limited understanding 
of the world of the text 
with reference to the 
values it expresses. 
Limited awareness of 
how the author has 
responded to different 
contexts, audiences 
and purposes. 

Some understanding of 
the world of the text 
through an analysis of 
the values it expresses. 
Some awareness of 
how the author has 
responded to different 
contexts, audiences 
and purposes. 

Satisfactory 
understanding of the 
world of the text through 
an analysis of the 
explicit and implied 
values it expresses, and 
how the author has 
responded to different 
contexts, audiences and 
purposes. 

Thorough understanding 
of the world of the text 
through a detailed 
analysis of the explicit 
and implied values it 
expresses, and how the 
author has responded to 
different contexts, 
audiences and 
purposes. 

Sophisticated 
understanding of the 
world of the text through 
an insightful analysis of 
the explicit and implied 
values it expresses, and 
how the author has 
responded to different 
contexts, audiences and 
purposes. 

Limited interpretation of 
textual meaning that 
makes little attempt to 
analyse features of the 
text. Limited reference  
to the text. 

Some interpretation of 
textual meaning through 
a broad analysis of 
features of the text. 
Some use of textual 
evidence to justify the 
interpretation. 

Clear and appropriate 
interpretation  
of textual meaning 
through a close analysis 
of features of the text. 
Suitable use of textual 
evidence to justify the 
interpretation. 

Comprehensive and 
logical interpretation of 
textual meaning through 
a close analysis of 
features of the text. 
Careful use of textual 
evidence to justify the 
interpretation. 

Sustained and insightful 
interpretation  
of textual meaning 
through a complex 
analysis of features of 
the text. Considered 
and accurate use of 
textual evidence to 
justify the interpretation. 

Limited use of the 
features of an analytical 
interpretation. 

Some use of the 
features of an analytical 
interpretation including 
the use of structure, 
conventions and 
language, including the 
use of metalanguage. 

Sound control of the 
features of an analytical 
interpretation including 
the appropriate use of 
structure, conventions 
and language, including  
the use of relevant 
metalanguage. 

Careful control of the 
features of an analytical 
interpretation including 
the careful use of 
structure, conventions 
and language, including 
the use of relevant 
metalanguage. 

Skilful control of the 
features of an analytical 
interpretation including 
the highly proficient use 
of structure, 
conventions and 
language, including  
the use of relevant 
metalanguage. 

Written language that 
shows limited control of 
spelling, punctuation 
and syntax of standard 
Australian English. 

Mostly clear written 
language that employs 
some conventions of 
spelling, punctuation 
and syntax of standard 
Australian English. 

Generally fluent and 
coherent written 
language that employs 
the appropriate use of 
spelling, punctuation 
and syntax of standard 
Australian English 

Expressive, fluent and 
coherent written 
language that employs 
the appropriate and 
accurate use of spelling, 
punctuation and syntax 
of Standard Australian 
English. 

Highly expressive, 
fluent and coherent 
written language that 
employs the  
skilful and accurate use 
of spelling, punctuation 
and syntax of Standard 
Australian English. 

 

KEY to marking scale based on the Outcome contributing 30 marks 

Very low 1–6 Low 7–12 Medium 13–18 High 19–24 Very high 25–30 
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List of topics TO WORK THROUGH 
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Let’s complete some preparatory tasks 

for Unit 3 Outcome 1: Part 2 
– Creative Response 

In this task, you will need to produce a creative response to the second text you have studied in for 

Area of Study. The first part of this SAC was to write an analytical essay. The second part of this 

Outcome is a SAC that requires you to think and write creatively in response to the second text 

you’ve studied.  

As you will all be studying different texts and your school may or may not have indicated to you 

what form this task will take, the following activities act as guidance only but can easily be adapted 

to the text you are studying.  

The main aim of completing these tasks is to get accustomed to approaching creative tasks. 

What you must also do to complete this SAC is to write a Written Explanation. This is a 

relatively short explanation that accompanies your creative response.  

Your school will set out the word limit for both your Written Explanation and Creative Response.  

Part 1: Sample creative response task based on 

past year 12 text “Island: Collected Stories” by 

Alastair Macleod. 

 
Produce a creative response to ‘Island: Collected Stories’ in written form from one of the 

tasks below. Word length 500-600 words.  

Include a written explanation of decisions made in the writing process and how these 

demonstrate understanding of the text (these will be on the next page). 

1. Take on the persona of Alistair MacLeod at an environmental forum and create a speech 

about the importance of   preserving the landscape. 

2. Monologue from a character’s perspective. 

3. A letter from one character to another. 

4. A feature article on this once isolated community becoming less insular and more 

accessible to the outside world and the challenges the inhabitants face.  

5. Fill a gap that is in the story with additional information about the lead-up or after 

effects of an incident.      

6. Explore a silence in a story where attitudes or experiences are implied rather than 

articulated. 

7. Years later, one of the daughters has to tell her son about her childhood, the role of the 

and why she eventually left Nova Scotia. (The Boat) 

8. Write the final conversation/scene between the mother and the father before he goes to 

work on the boat for the final time. (The Boat) 
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Part 2: How to write a 
Written Explanation? 

Sample task based task based on past year 12 text 

“Island: Collected Stories” by Alastair Macleod. 
 

As part of this SAC you also need to produce a written explanation that outlines your 

creative intentions. It must be coherent, thoughtful and fluent. Word length 200-300 

words.  

Focus questions:  

• Which story/moment/character/event is your response linked to? You may need to make it 

clear at what point in the original text your response would fit. 

• What happens in your creative response? Mention the setting, the main characters, key 

events, whose viewpoint the story is told from. 

• What key ideas or themes from the text does your response focus on? (E.g. What did 

Alistair MacLeod say about tradition and responsibility, how individuals adapt to the 

changing world and the impact this has on people, loss, choice, how experiences shape who 

we become, etc.) 

• What form of writing have you chosen for your response? 

• Why do you think this would be an interesting way to create your response? 

• How have you tried to make your response an interesting and effective piece of writing? 

Explain the decisions you have made; for example, whose viewpoint? What verb tense? Use 

of description? Have you added anything to the original story? 

• What would a new reader learn about the original text by reading your response? 

 

 

 

On the next page is the assessment 

sheet your teacher/school will be 

assessing this SAC on 
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VCE ENGLISH 
SCHOOL-ASSESSED COURSEWORK 

Performance Descriptors 
 

Unit 3 
Outcome 1  

Part 2 
Produce a creative response  
to a different selected text. 

DESCRIPTOR: typical performance in each range 

Very low Low Medium High Very high 

Limited understanding of the original 
text through reference to moments, 
characters and themes from the text. 

Some understanding of the original text 
through reference to moments, 
characters and themes from the text. 

Satisfactory understanding of the 
original text through considered 
selection of key moments, characters 
and themes worthy of exploration. 

Thorough understanding of the original 
text through thoughtful selection of key 
moments, characters and themes 
worthy of exploration. 

Sophisticated and complex 
understanding of the original text 
through insightful selection of key 
moments, characters and themes 
worthy of exploration. 

Limited development of style by using 
language and literary devices, with little 
consideration of the original text. 

Some development of style by using 
language and literary devices to 
generate responses, with some 
consideration of the original text. 

Clear development of voice and style by 
transforming and adapting language 
and literary devices to generate 
responses, with appropriate 
consideration of the original text. 

Considered development of voice and 
style by competently transforming and 
adapting language and literary devices 
to generate particular responses, with 
strong consideration of the original text. 

Sustained development of voice and 
style by skilfully transforming and 
adapting language and literary devices 
to generate particular responses, with 
insightful consideration of the original 
text. 

Written or oral language that shows 
limited control of conventions. 

Mostly clear written or oral language 
that employs some conventions to 
attempt stylistic effect. 

Generally fluent and coherent written or 
oral language that employs the 
appropriate use of conventions for 
stylistic effect. 

Expressive, fluent and coherent written 
or oral language that employs the 
appropriate and accurate use of 
conventions for stylistic effect. 

Highly expressive, fluent and coherent 
written or oral language that employs 
the skilful and accurate use of 
appropriate conventions for stylistic 
effect. 

Limited justification of decisions related 
to content and approach made during 
the creative process with some 
reference to the original text and 
purpose, audience and context. 

Some justification of decisions related to 
selected content and approach made 
during the creative process, 
demonstrating tenuous connections to 
the original text and some 
understanding of purpose, audience 
and context. 

Sound justification of decisions related 
to selected content and approach made 
during the creative process, 
demonstrating solid connections to the 
original text and understanding of 
purpose, audience and context. 

Thorough justification of decisions 
related to selected content and 
approach made during the creative 
process, demonstrating relevant 
connections to the original text and 
clear understanding of purpose, 
audience and context. 

Insightful justification of decisions 
related to selected content and 
approach made during the creative 
process, demonstrating meaningful 
connections to the original text and 
complex understanding of purpose, 
audience and context. 

 

KEY to marking scale based on the Outcome contributing 30 marks 

Very low 1–6 Low 7–12 Medium 13–18 High 19–24 Very high 25–30 



VCE English Term 4: Year 11 Preparing for year 12 English [page 34] 

34                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 

 

 

 

List of topics TO WORK THROUGH 
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Preparing for Section C 

ANALYSING ARGUMENT 
Area of 
study 2 

Outcome 2 

 

In Unit 3, Outcome 2 SAC you wrote an analysis and comparison of argument and persuasive 

language in 2 or 3 texts chosen by your school.  
 

 
The art of 
persuasion 

Activity 5: What is good practice? 

Read lots of different texts before your exam in print and online. Your tutor 

may bring in some examples of real life persuasive texts or you can all bring 

in an old or current newspapers.  

P
ra

c
tic

e
!  

 

 

(a) For each persuasive text you read, identify: 
 The main contention 

 Three supporting reasons 

 The main tone 

 Three examples of persuasive language and their intended effects on the reader 

(b) For each persuasive text, analyse the structure by identifying: 
 How the writer begins 

 The order of the arguments or reasons that support the writer’s contention 

 How the writer ends 

(c) Connect any visual accompanying material to the written text 
 Consider how the accompanying image(s) work with the written text 

 What point of view is being portrayed in the image 

 Is the point of view similar to or different to the writer’s point of view (it must be kept in 

mind that cartoonists are usually not the same people as the writers)  

(d) Work with your classmates / tutor 
 Bring in persuasive texts or your tutor may bring in some real life ones to have you 

complete this activity 

(E) Use metalanguage (there is a list on the following page) 
 Practice using the terminology in your revision so you’re familiar with these before your 

exam. It’s not vital to memorise them all but is very handy to know how to use some of the 

key terms. It will demonstrate a level of sophistication in your writing that will viewed well 

by your examiner.   
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Alliteration:  

Repetition of a sound, 

particularly at the 

beginning of words – 

often used in headlines 
 

Analogy:  

Comparing 2 things 

which lead the 

audience to draw 

conclusions based on 

the similarities 

between the 2.  
 

Anecdote: 

A personal story  
 

Appeal to authority: 

Uses the opinion of an 

expert to give greater 

credibility to an idea or 

a claim 
 

Appeal to family 

values: 

When writers engage 

with people’s belief in 

a “traditional” family 

arrangement and often 

appeals to people who 

resist any changes to 

this. 
 

Appeal to fear: 

Plays on people’s 

emotional response 

when their personal 

safety, security of their 

loved ones or country 

is threatened and this 

works to call for a 

greater need for 

security. 
 

Appeal to justice: 

Engages with people’s 

belief that everyone 

deserves fair 

treatment.  
 

Argument:  

A point of view on an 

issue (sometimes 

known as a contention) 

and supported by a 

series of reasons and 

evidence 

 
Assumption:  

An idea that people 

take or granted as 

being true. 

Appeal to group 

loyalty:  

Uses the desire people 

have to belong to a 

group to persuade 

them to agree with a 

viewpoint or take 

action consistent with 

others in a group. 
 

Appeal to patriotism: 

Draws on people who 

hold national pride and 

calls upon their loyalty 

to their country. 
 

Appeal to self-

interest: 

Engages with people’s 

feelings that their 

interests should be 

placed above others. 
 

Appeal to hip-pocket: 

This relates to people’s 

concern about money 

and how their financial 

interests are being 

served; this appeal is 

used to call for a 

reduction in spending 

or outrage at misused 

funds. 
 

Appeal to tradition:  

Places a high value on 

the past and suggests 

that abandoning 

tradition would be 

damaging to society. 

 
Audience:  

The group of people for 

whom a text produced 

for (whether the text is 

read, watched or 

heard) 

 
Cliché: 

An overused 

expression or saying 

that people are likely to 

instantly recognise. 

 
Evidence: 

Facts and statistics 

used to support an 

argument.  

 

Emotive language: 

The term given to 

words and phrase with 

strong emotional 

impact and used to 

evoke an emotional 

response in the reader 

the mirrors the writer’s. 
 

Generalisation: 

A sweeping statement 

that claims something 
is true in all cases 

when this isn’t the case 

– an example is the use 

of stereotypes (usually 

negative) 
 

Hyperbole:  

An example of 

language that 

exaggerates an issue or 

hyperbole can be used 

in an image or cartoon 

to exaggerate features 

etc. to mock its subject 

matter.  
 

Inclusive language: 

Uses first-person 

pronouns to make the 

reader feel included 

and to made to feel and 

on the “same” side as 

the writer. 
 

Loaded language: 

Language that has 

strong connotations 

(i.e. associated 

meanings) or language 

that evokes a strong 

emotional response. 
 

Main contention: 

A statement of a 

writer’s main argument 

in regards to an issue 

they are writing about, 

which can usually be 

summarised in a single 

sentence.  
 

Point of view: 

An opinion on an issue 

– the writer is usually 

“for” or “against” a 

particular outcome. 

“Position the reader” 

An expression that you 

should use in your 

issues analysis which 

refers to how a writer 

uses specific 

techniques to sway the 

reader to their point of 

view.  
 

Pun: 

A play on words – often 

used in headlines – 

where a single phrase 

can have multiple 

meanings and is often 

used to be humourous.  
 

Repetition: 

Use of the same word 

or phrase several times 

and gives emphasis to 

a particular idea.  
 

Rhetorical question: 

A question that 

requires no answer and 

addressed to the 

reader as a way to raise 

an idea or think about 

an issue like the writer 

or to evoke an 

emotional response. 
 

Simile: 

When two things are 

compared using “as” 

and “like”. 

 
Tone: 

The mood or feeling of 

the language used by 

the writer or speaker in 

their persuasive text 

that helps to convey 

their attitude towards 

an issue or idea. 

 
Glossary: 

Metalanguage 

Preparing for 

Section Unit 3 Area 

of Study 2: 

Analysing 

Argument 
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Analysing argument – “Tone” words  

Tone refers to the mood or feeling of a piece of writing. It combines with other persuasive 

techniques to reinforce the writer’s feelings or attitudes. Tone conveys the emotion of a piece. 

 

Here is a list of the most commonly used “tone” words to describe persuasive writing pieces and 

brief definitions alongside them. Keep this as a handy reference sheet.  

 

Accusing 
 To place or infer blame   

Admonishing To “tell off” 

Aggressive Hostile or attacking  

Alarmist Causing alarm / panic without real need to  

Angry Severely inflamed and painful 

Antagonistic Indicating opposition or resistance 

Arrogant 
Having or showing feelings of unwarranted importance out of 

overbearing pride  

Assertive Boldly self-assured; aggressively confident; cocky 

Authoritative  The quality of trustworthiness and reliability 

Bemused Deeply thoughtful; preoccupied; perplexed and bewildered 

Bitter Marked by strong resentment or cynicism 

Calm Composed and steady 

Concerned Feeling or showing worry or sympathy  

Condescending  Assuming a tone of superiority, or a patronising attitude 

Cynical  Believing the worst of human nature and motives 

Disappointed  Defeated of expectation or hope; let down 

Dismissive Showing disregard, indicating rejection 

Guarded In a conservative manner 

Mocking To make fun of and / or treat with contempt 

Optimistic Positive or expecting the best 

Outraged Being indignant or angered at something unjust or wrong 

Pleading Begging or imploring  

Proud Having a too high opinion of oneself; arrogant 

Reasonable  Showing reason or sound judgment 

Respectable  Deserving of esteem and respect 

Restrained  Cool and formal in manner 

Sarcastic Witty language used to convey insults or scorn 

Sympathetic    To feel sorry for 
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Let’s practice annotating persuasive texts 
You would have much practice with annotating persuasive texts for your Unit 4 Outcome 1 SAC. 

This is great practice to bring into your exam. Annotating texts should involve writing brief notes 

(using abbreviations, bullet points and numbered points) as well as highlighting in different colours 

and using visual cues like arrows and circles around words or phrases. 

In your annotations, you should: 
 Identify the issue, main contention, target audience and purpose of the text  

 Explain the impact of the headline or title 

 Help you to see the argument structure (e.g. starts emotively and ends with fact or takes a 

problem solving approach) 

 Highlight specific examples or persuasive techniques or “loaded language”  

 Map any changes in tone 

 List the persuasive techniques that play the biggest role in presenting each main argument  

 Identify key ways in which the visual elements add to (or possibly challenge) the writer’s 

argument.  

This might sound like a lot to do in an exam but if you’re able to annotate the text effectively 

before writing the essay, you will save a lot of time later having clear guidance on what you 

will be writing. 

 
Write your 
analysis  

Activity 6: Let’s write! 

Step 1: write the issue, main contention, audience and purpose at the top 

of the page. 
 

Step 2: Read the material through slowly and as you read, do the 

following: 
 

Step 3: Highlight the key arguments by drawing a highlighter line down 

the side of the paragraphs where each argument is developed. Use a 

different colour for each argument.  Summarise each argument in the left 

margin and highlight it with a box in the relevant colour.  
 

Step 4: Highlight examples of persuasive techniques and loaded 

language in each paragraph. If possible, highlight each example in the 

same colour as the argument it helps to develop. (This might not be 

possible in all cases, as sometimes as example of persuasive language 

might be relevant to more than one argument.) Make brief notes in the 

right margin close to the example- if needed. 
 

Step 5: List the most common techniques used to develop each 

argument under the summaries in the left margin. (Again, you might notice 

that some techniques apply to several arguments as some writers tend to 

employ the same ones but this is worth noting too).    
 

Step 6: Note the shifts in tone: write 1 -2 words in the margin that 

describe different shifts in tones. 
 

Step 7: Annotate any visual elements / images with a few words that 

note their persuasive effects. You should also note any organizing features 

such as headings, bullet points, numbered lists, tables, etc. 

W
ritin

g
 a

n
a
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c
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Annotate this persuasive text #1 
(Source: https://www.theage.com.au/lifestyle/health-and-wellness/why-liars-lie-what-science-tells-us-about-

deception-20180827-p4zzz8.htmll)  
 

 Why liars lie: what science tells us about deception 
By William Wan and Sarah Kaplan 

 

 

We all do it sometimes, even though we know it's wrong. 

But here's the problem with lying: research shows that the 

more you lie, the easier it gets, and the more likely you are to 

do it again. 

"The dangerous thing about lying is people don't understand 

how the act changes us," said Dan Ariely, behavioural 

psychologist at Duke University. 

Lying is in the news this week after US President Donald 

Trump's long-time lawyer testified that Trump had directed 

him to pay hush money to a porn star named Stormy Daniels 

just before the 2016 election. The courtroom admission not 

only could implicate Trump in a crime, it also potentially 

exposed months of denials by Trump and his aides as lies. 

Psychologists have documented children lying as early as the 

age of two. Some experts even consider lying a developmental 

milestone, like crawling and walking, because it requires 

sophisticated planning, attention and the ability to see a 

situation from someone else's perspective to manipulate them. 

But, for most people, lying gets limited as we develop a sense 

of morality and the ability to self-regulate. 

 

 2010 study on the prevalence of lying in the US found that, in 

a given 24-hour period, most adults reported not telling any 

lies. Almost half the lies recorded in the study could be 

attributed to just 5 per cent of participants. And most people 

 

http://www.theage.com.au/comment/as-a-30yearold-woman-everyone-expects-me-to-vote-yes-but-i-wont-be-20170823-gy2aar.html
http://www.theage.com.au/comment/as-a-30yearold-woman-everyone-expects-me-to-vote-yes-but-i-wont-be-20170823-gy2aar.html
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avoided lying when they could, turning to deception only when 

the truth was troublesome. 

Harvard cognitive neuroscientist Joshua Greene said, for most 

of us, lying takes work. In studies, he gave study subjects a 

chance to deceive for monetary gain while examining their 

brains in a functional MRI machine, which maps blood flow to 

active parts of the brain. 

Some people told the truth instantly and instinctively. But 

others opted to lie, and they showed increased activity in their 

frontal parietal control network, which is involved in difficult or 

complex thinking. This suggests that they were deciding 

between truth and dishonesty - and ultimately opting for the 

latter. 

For a follow-up analysis, he found that people whose neural 

reward centres were more active when they won money were 

also more likely to be among the group of liars - suggesting 

that lying may have to do with the inability to resist 

temptation. 

Scientists don't really know what prevents all of us from lying 

all the time. Some believe truth-telling is a social norm we 

internalise, or a result of conflict in our brains between the 

things we want and the positive vision of ourselves we strive to 

maintain. But the curious thing about this preventive 

mechanism is that it comes from within. 

"We are our own judges about our own honesty," said Ariely, 

the Duke psychologist. "And that internal judge is what 

differentiate psychopaths and non-psychopaths." 

External conditions also matter in terms of when and how often 

we lie. We are more likely to lie, research shows when we are 
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able to rationalise it, when we are stressed and fatigued, or 

when we see others being dishonest. And we are less likely to 

lie when we have moral reminders or when we think others are 

watching. 

"We as a society need to understand that, when we don't 

punish lying, we increase the probability it will happen again," 

Ariely said. 

In a 2016 study published in the journal Nature Neuroscience, 

Ariely and colleagues showed how dishonesty alters people's 

brains, making it easier to tell lies in the future. When people 

uttered a falsehood, the scientists noticed a burst of activity in 

their amygdala. The amygdala is a crucial part of the brain that 

produces fear, anxiety and emotional responses – including 

that sinking, guilty feeling you get when you lie. 

But when scientists had their subjects play a game in which 

they won money by deceiving their partner, they noticed the 

negative signals from the amygdala began to decrease. Not 

only that, but when people faced no consequences for 

dishonesty, their falsehoods tended to get even more 

sensational. 

"If you give people multiple opportunities to lie for their own 

benefit," said Tali Sharot, a cognitive neuroscientist at 

University College London who led the research, "they start 

with little lies and get bigger and bigger over time." 
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Annotate this persuasive text #2 
(Source: http://www.theage.com.au/comment/delaying-that-instant-fix-is-better-in-the-long-run-20170815-

gxwb4b.html)  
 

 Delaying that instant fix is better in the long run 
Linda Blair 

  
Anticipation is a rare commodity nowadays. We download TV 

programmes when we want to, rather than waiting to enjoy 

each episode at the time of broadcast. We're encouraged to 

take out loans or pay in instalments so we can have whatever 

we want straight away, rather than saving the money we'll need 

first. 

 

Is this a healthy attitude, or are there benefits if we delay 

gratification? 

 

Walter Mischel, professor of psychology at Columbia 

University, tested over 600 children aged four to six in the 

Sixties and Seventies. He wanted to learn how children cope 

with the challenge of delaying gratification, and what this 

ability might predict in terms of their subsequent development. 

 

In the experiment, a child sits at a table and is presented with a 

tempting treat. The experimenter explains that they may eat 

the treat straight away if they choose, but if they wait about 15 

minutes, they'll be given two of the treats. The experimenter 

then leaves the room and the child is recorded. Most of the 

children find it impossible to wait the full 15 minutes to obtain 

the greater reward, although a sizeable number - about 30 per 

cent - do. 

 

This procedure is now known as "the marshmallow test", and 

it's been replicated many times all over the world. Furthermore, 

a number of the children who took part in the original 

experiments have been followed up. Those who were able to 

 

http://www.theage.com.au/comment/delaying-that-instant-fix-is-better-in-the-long-run-20170815-gxwb4b.html
http://www.theage.com.au/comment/delaying-that-instant-fix-is-better-in-the-long-run-20170815-gxwb4b.html
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wait for the larger reward have fared better in a number of 

ways. 

 

As adolescents, the "delayers" were better able to concentrate, 

plan and handle stress. They were less likely to exhibit anti-

social behaviour or to take illegal drugs, and they generally 

fared better academically. Now in middle age, they tend to 

have lower BMIs, are less aggressive, and they score more 

highly on measures of self-worth. 

 

This is good news for those who showed willpower from a 

young age. But what about everyone else? Can we learn to 

delay gratification? Leading researchers in the field, such as 

Mischel and Roy Baumeister at Florida State University, think 

so. 

 

The secret, according to Mischel, is to practice changing your 

perception of the object you desire or the course of action you 

wish to take. You can do this in three ways: 

 

1. Create distance. Imagine that the desired object has 

become a photo so it seems far away. 

2. Distract yourself. Instead of focusing what you want, 

turn your attention to some other inviting thought. 

3. Visualise negative consequences. Imagine graphically 

how what you crave could harm you. Mischel used this 

technique to quit smoking. Whenever he craved a 

cigarette, he called up the image of a man suffering 

from lung cancer. 

 

It matters little whether you choose just one of these 

techniques, or alternate between them. Just keep practising 

and it could mean greater satisfaction and happiness in the 

long run 
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Write your analysis using one of these plans 

OPTION 1: Analysis of each article 
 

Introduction: What is the writer saying? 
 Introduce the issue briefly to give your analysis a context 

 Re-state briefly the writer’s contention in your own words 

 Use phrases such as “The writer contends that”, “The writer argues that”, “The writer asserts 
that”, “The writer is adamant that”… 

 Include the writer and article details: surname of writer, source, page number, form of text (i.e. letter 

to the editor, editorial, opinion piece, etc.) 

 Identify the tone of the text 

 
 
 
 

Body: How is the writer saying it? 
The body of your analysis consists of a series of paragraphs in which you analyse the major points and 

persuasive techniques. 

 

In each body paragraph, follow these steps: 

What is the writer saying? 

In your own words, describe/explain the main point being advanced in any paragraph in the persuasive 

piece 

How is the writer saying it? 

Identify and explain the persuasive techniques being used to present this point. Incorporate very brief 

relevant quotes as you write.  

 Why are the language and techniques persuasive?  

Analyse how selected techniques affect the reader. Ask yourself: 

 How does it sound? 

 Which words carry specific positive or negative connotations?  

 Are there any strongly emotive words? 

 How is language used to persuade readers to agree? 

 How does this persuasive technique position the reader? 

 
 
 
 

Conclusion: Why is it persuasive? 
 

 Sum up the overall effectiveness of the article in persuading readers 

 Mention which persuasive techniques work best and why 
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OPTION 2: Integrated analysis of all 
three articles 

 

Introduction 
 Introduce the issue briefly to give your analysis a context 

 Introduce the first persuasive piece, including the writer and article details: surname of writer, 

source, page number, form of text (i.e. letter to the editor, editorial, opinion piece, etc.) 

 Outline what the contention for article #1 is 

 Then, introduce the second persuasive piece, including the writer and article details: surname of 

writer, source, page number, form of text (i.e. letter to the editor, editorial, opinion piece, etc.) 

 Outline what the contention for article #2 is 

 Lastly, introduce the third persuasive piece, including the writer and article details: surname of 

writer, source, page number, form of text (i.e. letter to the editor, editorial, opinion piece, etc.) 

 Outline what the contention for article #3 is 

  

 
 

Body 
Article #1  

 Between 2 – 3 paragraphs, focus on persuasive piece #1 and wrote about the key persuasive 

techniques providing quotes / examples to illustrate how this persuasive technique is used 

 With your analysis of the techniques, comment on how they are used to position the reader or used 

to prompt a particular reason / impact on the reader 

 Comment on the overall tone and how the persuasive piece # 1 is  

 

Article #2  

 Between 2 – 3 paragraphs, focus on persuasive piece #2 and wrote about the key persuasive 

techniques providing quotes / examples to illustrate how this persuasive technique is used 

 With your analysis of the techniques, comment on how they are used to position the reader or used 

to prompt a particular reason / impact on the reader 

 Comment on the overall tone and how the persuasive piece # 2 is 

 

Article #3 

 Between 2 – 3 paragraphs, focus on persuasive piece #3 and wrote about the key persuasive 

techniques providing quotes / examples to illustrate how this persuasive technique is used 

 With your analysis of the techniques, comment on how they are used to position the reader or used 

to prompt a particular reason / impact on the reader 

 Comment on the overall tone and how the persuasive piece # 3 is 

 
 
 

Conclusion 
 

 Comment on overall how effective / persuasive each article is 

 Comment on the similarities and / or differences between the 3 pieces i.e. How the writers are able 

to use similar or different persuasive techniques, use of language and tone to convince the 

reader of their contentions  

 Lastly, comment on which piece was more persuasive and why? 
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Write your analysis here based on your previously annotated persuasive text. After 

completion, show your tutor and classmates for feedback and discussion.  
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On the next page is the assessment 

sheet your teacher/school will be 

assessing this SAC on 
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VCE ENGLISH 
SCHOOL-ASSESSED COURSEWORK 

Performance Descriptors 
 

Unit 4 
Outcome 1 

Produce a detailed 
comparison which 
analyses how two 
selected texts 
present ideas, 
issues and themes 

DESCRIPTOR: typical performance in each range 

Very low Low Medium High Very high 

Limited understanding 
of the texts and how 
they convey ideas, 
issues and themes from 
different perspectives. 

Some understanding of 
the texts and how they 
convey ideas, issues 
and themes from 
different perspectives. 
Identification of some 
connections between 
the texts. 

Satisfactory 
understanding of the 
texts and how they 
convey ideas, issues 
and themes from 
different perspectives. 
Identification of relevant 
connections and areas 
for comparison. 

Thorough 
understanding of the 
texts and how they 
convey ideas, issues 
and themes from 
different perspectives. 
Identification of 
meaningful connections 
and areas for 
comparison. 

Sophisticated 
understanding of the 
texts and how they 
convey ideas, issues 
and themes from 
different perspectives. 
Identification of highly 
significant connections 
and areas for 
comparison. 

Limited understanding 
of the ideas, issues and 
themes in both texts 
through some attempts 
at analysis of the 
similarities and/or 
differences. Limited 
reference to the text. 

Comparison that 
presents some 
understanding of the 
ideas, issues and 
themes in both texts 
through broad analysis 
of the similarities and/or 
differences. Some use 
of textual evidence to 
support the comparison. 

Clear and appropriate 
comparison that 
presents an 
understanding of the 
ideas, issues and 
themes in both texts 
through close analysis 
of the similarities and/or 
differences. Suitable use 
of textual evidence to 
support the comparative 
analysis. 

Thoughtful and effective 
comparison that 
presents a detailed 
understanding of the 
ideas, issues and 
themes in both texts 
through close analysis 
of the similarities and/or 
differences. Careful use 
of textual evidence to 
support the comparative 
analysis. 

Sustained and insightful 
comparison that 
presents an enriched 
understanding of the 
ideas, issues and 
themes in both texts 
through complex 
analysis of the 
similarities and/or 
differences. Considered 
use of textual evidence 
to support the 
comparative analysis. 

Limited control of the 
features of comparative 
analysis. 

Some control of the 
features of comparative 
analysis, including the 
use of structure, 
conventions and 
language, including the 
use of metalanguage. 

Sound control of the 
features of comparative 
analysis, including the 
appropriate use of 
structure, conventions 
and language, including 
the use of relevant 
metalanguage. 

Careful control of the 
features of comparative 
analysis, including the 
careful use of structure, 
conventions and 
language, including the 
use of relevant 
metalanguage 

Skilful control of the 
features of comparative 
analysis, including the 
highly proficient use of 
structure, conventions 
and language, including 
the use of relevant 
metalanguage 

Written language that 
shows limited control of 
spelling, punctuation 
and syntax of Standard 
Australian English. 

Mostly clear written 
language that employs 
some conventions of 
spelling, punctuation 
and syntax of Standard 
Australian English. 

Generally fluent and 
coherent written 
language that employs 
the appropriate use of 
spelling, punctuation 
and syntax of Standard 
Australian English. 

Expressive, fluent and 
coherent written 
language that employs 
the appropriate and 
accurate use of spelling, 
punctuation and syntax 
of Standard Australian 
English. 

Highly expressive, 
fluent and coherent 
written language that 
employs the skilful and 
accurate use of spelling, 
punctuation and syntax 
of Standard Australian 
English. 

KEY to marking scale based on the Outcome contributing 60 marks 

Very low 1–12 Low 13–24 Medium 25–36 High 37–48 Very high 49–60 

 


