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A
YE
WELCOME TO VCE STUDIES AT NQT EDUCATION.
Let us tell you a little about our classes and
what you can do to maximise your learning with us.

NQT Education currently oﬀers classes in the following VCE subjects:
- VCE English for years 11 & 12
- VCE Mathematical Methods for years 11 & 12

NQT Education’s VCE curriculum follows closely in line with the Victorian Curriculum and Assessment Authority (VCAA’s) Study Designs so that what you are learning topics in line with what you are
studying at school. However, given that each school is diﬀerent and it is likely you may be covering
Areas of Study diﬀerent to that of your peers, the material covered in NQT classes may be pre-taught
or revisional in nature.
The work is divided into weeks and each cover sheet outlines clearly the Area of Study you will be
undertaking as well as the key Outcomes for the diﬀerent Areas of Study. It is important that you
stick to the allocated weeks in this book and you are encouraged to complete all activities for homework if unable to complete all tasks in lesson.

VCE English at NQT Education

It is highly likely that your classmates are studying diﬀerent text(s) from you. It is also likely your
tutor may not be necessarily familiar with the texts you are studying. HOWEVER, the focus of VCE
English classes at NQT is about gaining essential skills that will help you prepare for your SACs,
assessment tasks and / or exam(s).
At NQT Education, we understand that in order to achieve your very best at VCE English, you will
need to develop and hone your writing and analytical skills and with the help of our worksheets and
your tutor’s expertise, you should be able to achieve your very best. Ensure that you bring in any
relevant work, texts, notes, assessment tasks, draft SACs, sample exams, etc. to supplement your
studies. You are also strongly encouraged to bring in any drafts or writing tasks for your tutor to look
over as they will also be able to provide invaluable advice and feedback.

VCE Mathematical Methods at NQT

It is essential that you bring in your CAS calculator each week as well as your notebook as there will
be substantial workings out that will need to be completed in addition to the work within this book.
Each week, there is clearly explained theory, deﬁnitions of key terms as well as worked examples.
This is then followed up by series of activities that progress in diﬃculty to allow you ample practice
in new topics and concepts. Again, your tutor is there to help should y0u also require assistance with
your own VCE Mathematical Methods coursework.
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Preparing for Area of Study 2: Creating &
Presenting
Preparing for Area of Study 3: Using Language to Persuade
Revision of writing & analytical skills
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[VCE English Unit 3 Week 9: Revision writing tasks]

What you need to know about VCE English Units 3 & 4
This sequence of study is undertaken in year 12 and studied over two semesters in one academic
year. The NQT VCE English programme seeks to prepare you for what you may study in English
and equip you with the appropriate skills required in English Units 3 & 4. These units are studied
as a sequence and it is the only subject counted as one of your primary 4/5 subjects and
contributes to your final ENTER score.

Overview of English Units 3 & 4
English students
Across the Units 3 and 4 sequence, you must read and study at least four selected texts. For the
achievement of Outcome 1 in each unit, you must read and study at least one selected text from Text List 1.
For the achievement of Outcome 2 in each unit, students must read and study at least one selected text from
Text List 2. At least one of the selected texts in each unit should be an imaginative print text such as a novel, a
play or a collection of short stories or poetry. (For a list of texts for study, please go to page 5).

Unit 3
The focus of this unit is on reading and responding both orally and in writing to a range of texts. You will
analyse how the authors of texts create meaning and the different ways in which texts can be interpreted.
You will develop competence in creating written texts by exploring ideas suggested by your reading within
the chosen Context, and the ability to explain choices they have made as authors.

Unit 4
The focus of this unit is on reading and responding in writing to a range of texts in order to analyse their
construction and provide an interpretation. You create written or multimodal texts suggested by your reading
within the chosen Context and explain creative choices they have made as authors in relation to form,
purpose, language, audience and context.

Levels of Achievement
Units 3 and 4
Your level of achievement in Unit 3 will be determined by school-assessed coursework and an end-of-year
examination. School-assessed coursework for Unit 3 will contribute 25 per cent to the study score. The level
of achievement for Units 3 and 4 is also assessed by an end-of-year examination, which will contribute 50 per
cent to the study score.
List the texts you are studying in English in Unit 3 and/or 4:
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Unit 3
There are three Outcomes you need to satisfactorily complete in order to complete Unit 3:

AREA OF STUDY 1
Reading and responding
Outcome 1
On completion of this unit you should be able to analyse, either orally or in writing, how a selected text
constructs meaning, conveys ideas and values, and is open to a range of interpretations.
AREA OF STUDY 2
Creating and presenting
Outcome 2
On completion of this unit you should be able to draw on ideas and/or arguments suggested by a chosen
Context to create written texts for a specified audience and purpose; and to discuss and analyse in writing
their decisions about form, purpose, language, audience and context.
AREA OF STUDY 3
Using language to persuade
Outcome 3
On completion of this unit you should be able to analyse the use of language in texts that present a point of
view on an issue currently debated in the Australian media, and to construct, orally or in writing, a sustained
and reasoned point of view on the selected issue.

Outcomes
Outcome 1
Analyse, either orally or in writing, how a selected text
constructs meaning, conveys ideas and values, and is open to
a range of interpretations.

Outcome 2
Draw on ideas and/or arguments suggested by a chosen
Context to create written texts for a specified audience and
purpose; and to discuss and analyse in writing their decisions
about form, purpose, language, audience and context.

Outcome 3
Analyse the use of language in texts that present a point of
view on an issue currently debated in the Australian media,
and to construct, orally or in writing, a sustained and reasoned
point of view on the selected issue.

30

30

20

20
Total marks

3

Assessment tasks

Marks
allocated


a response to a selected text, either orally or in writing.



at least one sustained written text created for a specific
audience and context, with a written explanation of
decisions about form, purpose, language, audience and
context

or
 three to five shorter texts created for a specific audience/s
and context/s with a written explanation of decisions about
form, purpose, language, audience and context.



writing which analyses the use of language in three or
more persuasive texts that debate a current issue in the
Australian media



a sustained and reasoned point of view on the selected
issue in written or oral form.

100
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Unit 4
There are two Outcomes you need to satisfactorily complete in order to complete Unit 4:

AREA OF STUDY 1
Reading and responding
Outcome 1
On completion of this unit you should be able to develop and justify a detailed interpretation of a selected
text.
AREA OF STUDY 2
Creating and presenting
Outcome 2
On completion of this unit you should be able to draw on ideas and/or arguments suggested by a chosen
Context to create written texts for a specified audience and purpose; and to discuss and analyse in writing
their decisions about form, purpose, language, audience and context.
Outcomes

Marks
allocated

Outcome 1
Develop and justify a detailed interpretation of a selected text.

50

Outcome 2
Draw on ideas and/or arguments suggested by a chosen
Context to create written texts for a specified audience and
purpose; and to discuss and analyse in writing their decisions
about form, purpose, language, audience and context.

Total marks

50

Assessment tasks



an extended written interpretation of one selected text.



at least one sustained written text created for a specific
audience and context, with a written explanation of
decisions about form, purpose, language, audience and
context

or
 three to five shorter texts, created for a specific audience/s
and context/s, with a written explanation of decisions
about form, purpose, language, audience and context.
100

End-of-year examination
You will be examined on the following topics:

Reading and responding
You will be required to write a response to one of two texts selected from Text List 1 (a text you have studied
throughout the year).

Creating and presenting
You will be required to write for a nominated audience and purpose drawing on ideas suggested by your studied
Context drawing directly from at least one text selected from English Text List 2 for Outcome 2.

Using language to persuade
You will be required to analyse the use of language in unseen persuasive text/s.
Further information can be found at: http://www.vcaa.vic.edu.au/vce/studies/english/index.html
4
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The approved VCAA text list for 2015
Your school will choose texts from the list below:

Area of Study 2: Text List
Novels
Adiga, Aravind, The White Tiger
Atwood, Margaret, Cat’s Eye
Brontë, Emily, Wuthering Heights
Kent, Hannah, Burial Rites (A)
Matar, Hisham, In The Country of Men
Tóibín, Colm, Brooklyn
Winton, Tim, Cloudstreet (A)
Witting, Amy, I for Isobel (A)

Short stories
Adichie, Chimamanda Ngozi, The Thing Around Your Neck
Stories for study: ‘Cell One’, ‘A Private Experience’, ‘Ghosts’,
‘On Monday of Last Week’, ‘Jumping Monkey Hill’, ‘The Thing
Around Your Neck’, ‘The American Embassy’, ‘The Shivering’,
‘The Arrangers of Marriage’, ‘Tomorrow Is Too Far’, ‘The
Headstrong Historian’
Carver, Raymond, Will You Please Be Quiet, Please? (4)
Stories for study: ‘Fat’, ‘Neighbors’, ‘The Idea’, ‘Are You a
Doctor?’, ‘The Father’, ‘Nobody Said Anything’, ‘Sixty Acres’,
‘Night School’, ‘Collectors’, ‘What Do You Do in San
Francisco?’, ‘The Student’s Wife’, ‘Put Yourself in My Shoes’,
‘Jerry and Molly and Sam’, ‘Why, Honey?’, ‘How about This?’,
‘Bicycles, Muscles, Cigarettes’, ‘Signals’, ‘Will You Please Be
Quiet, Please?’

Plays
Davis, Jack, No Sugar (A)
Euripides, ‘Medea’, in Medea and Other Plays
Shakespeare, William, Henry IV Part I

Poetry/Songs
Harwood, Gwen, Selected Poems (A)
Owen, Wilfred, The War Poems (ed. Jon Stallworthy)

Multimodal texts
Films
Mankiewicz, Joseph (director), All About Eve
Perkins, Rachel (director), Mabo (A)

Area of Study 2: Text List 2
The imaginative landscape
Kinsella, John, Peripheral Light – Selected and New
Poems (A)
Lean, David (director), A Passage to India
Munro, Alice, The View from Castle Rock
Thornell, Kristel, Night Street (A)

Whose reality?
Coetzee, JM, Foe (A) (1)
Leunig, Michael, The Lot: In words (A)
Levinson, Barry (director), Wag the Dog
Miller, Arthur, Death of a Salesman

Encountering conflict
Brecht, Bertolt, Life of Galileo
Farhadi, Asghar (director), A Separation
Grenville, Kate, The Lieutenant (A)
Stack, Megan, Every Man in this Village is a Liar

Exploring issues of identity and
belonging
Fabian, Anthony (director), Skin
Lawler, Ray, Summer of the Seventeenth Doll (A)
Miller, Patti, The Mind of a Thief (A)
Mudrooroo, Wild Cat Falling (A)

Other
Spiegelman, Art, The Complete Maus

Non-fiction texts
Funder, Anna, Stasiland (A)
Wolff, Tobias, This Boy’s Life
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Area of Study 1 – Reading and responding
Outcome 1
On completion of this unit you should be able to analyse, either orally or in writing, how a selected text
constructs meaning, conveys ideas and values, and is open to a range of interpretations. (A) denotes
Australian text.

Overview of texts for students and your tutor
Because each student in your class will be studying different texts, the following are brief summaries for the
benefit of your classmates and your tutor. Have a read through of your text summaries to refresh your
memory or to give you an idea of what the texts are about. (However, you should have read your texts by the
time the academic year has commenced!) Source: VCAA online.
Note to tutors: this is a valuable resource to refer to throughout the year.

Novels
Adiga, Aravind, The White Tiger, 2008
Set in modern-day India, The White Tiger follows Balram Halwai from his early life of rural poverty to his eventual success as an
entrepreneur and wealthy urbanite. Narrated as a series of letters to Chinese Premier Wen Jiabao, the novel charts Balram’s
journey out of the slums populated by the poor and lower castes, and celebrates his eventual triumph as he breaks free from a
life of servitude and obeisance. The novel explores the divisions between the rich and the poor, and considers how social
structures operate to reinforce class hierarchy. Adiga’s darkly comic novel also raises questions about the reliability and integrity
of the narrator, and asks whether success is ever possible without moral compromise.

Atwood, Margaret,

, 2009

The adult narrator, a Canadian painter of renown, reflects on her childhood. At the heart of her recollection is her frightening
relationship with the young Cordelia and her acolytes. The novel examines the shifting and misshapen nature of their friendship,
as power moves from one to the other. In the background is the development of Toronto, the power of art and of memory, and
the things left unsaid in families. While the plot may appear to be open-ended, the unresolved nature of the text highlights a
central question Atwood asks the reader: is the past history or does it stay with us forever?

Brontë, Emily, Wuthering Heights, 2003
Brontë’s classic tale of love and revenge has fascinated readers since its publication in 1847. Considered scandalous upon its
release, the unfolding of the love between Catherine and Heathcliff – and the lives that they destroy in the process – still
resonates today. Set in the Yorkshire Moors and spanning two generations, the story of the Lintons and the Earnshaws is told
using multiple narrators. From moments of tenderness to moments of horror, the novel traverses the range of human emotions.
It is a masterpiece of storytelling.

Kent, Hannah, Burial Rites, 2013 (A)
Burial Rites is a powerful re-imagining of the events leading up to the last public execution in Iceland, the beheading of Agnes
Magnúsdóttir. The narrative opens in 1829, when the condemned woman is transferred to the isolated home of Jón Jónsson’s
family to undergo spiritual counselling with the young assistant reverend, Tóti, and await her execution. Kent effectively
captures the domineering, unforgiving nature of the landscape of northern Iceland and its influence over the characters’ lives. As
the story of Agnes’s early life and the circumstances surrounding her crime become apparent, preconceived notions of
innocence and guilt are challenged, and powerful relationships are formed. The text’s richness is achieved through the use of
flashbacks, multiple narrators and excerpts from archival material. The various perspectives humanise the protagonist and
highlight the unreliable nature of stories. With accessible language and a compelling plot, this text has the capacity to transport
the reader to another time and place.
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Matar, Hisham, In the Country of Men, 2006
Suleiman, a young Libyan boy in the 1970s, enjoys playing games with his friends. However, all is not as it seems for the young
‘man of the house’ who is often obliged to look after his distressed mother while his father is ‘away on business’. In a maledominated society ruled by a tyrant, everyone’s safety is dependent on compliance with the ruling group, and Baba’s defiance
has life-shattering consequences for himself and his family. Who has betrayed whom? In this story about personal and public
injustices in an authoritarian society, Suleiman’s narrative presents the reader with troubling questions.

Tóibín, Colm, Brooklyn, 2009
In the 1950s, Eilis, an Irish girl from a small town, moves to the United States to better her life. She obtains employment, but
suffers severe homesickness as she settles into a ghetto-like Irish enclave in Brooklyn. After meeting a kind Italian-American
boy, she plans an American future. However, when a tragedy calls her back to Ireland and she realises that her position in the
community has improved, she faces the dilemma of the migrant – the old country or the new? Tóibín lucidly presents two
cultures, the dream-like quality that infuses whichever is the current ‘other’ and the seductive power of home.

Winton, Tim, Cloudstreet, 2007 (A)
Through hapless circumstance the Lambs and Pickles families find themselves living together in a ramshackle house in Perth
that comes to be called ‘Cloudstreet’. Winton explores whether we make our own luck or whether chance rules our lives; the
complexity, humour and tragedy in family relationships; and a brand of Australian identity and childhood forged during and in
post-World War II Australia. In the background there is the Lambs’s son, Fish, whose mysterious connection with water, a result
of a near-drowning incident that left him disabled as a child, hints at our subconscious and often ignored spiritual connection to
the world around us.

Witting, Amy, I for Isobel, 2014 (A)
Amy Witting’s I for Isobel is a female rite-of-passage novel, a ‘portrait of the artist as a young woman’. Isobel’s quest for
independence and an identity separate from her overbearing mother is marked by her intelligence, her anxiety and her sense of
the absurd. The story is structured in a series of five self-contained episodes, each with Isobel’s insights or epiphanies as she
moves from her working-class Sydney home to a Catholic school, then a boarding house, and encounters university students
and the world of work. Her ‘getting of wisdom’, taking her from the entrapment of family into transcendent awareness of her
identity as a writer in the ‘word factory’, is told with compassion, mordant humour and powerful, dramatic realism.

Short stories
Adichie, Chimamanda Ngozi, The Thing Around Your Neck, Harper Collins, 2009
Is Too

This collection of stories explores the parallel lives of characters in contemporary Nigeria and the Nigerian émigré community in
the United States. Adichie’s work comments on cultural misunderstandings not just between countries but within them. The
stories are often confronting, as her characters search for an escape from the violence of their environment and often from their
tragic lives. Many of the stories address the universal theme of how people cope in the face of injustice within the fraught
context of many African societies. In contrast, the American-based stories highlight the problems associated with isolation and
the desire to connect with others.

Carver, Raymond, Will You Please Be Quiet, Please?, 2003

Raymond Carver’s highly regarded minimalist style provides us with a series of snapshots of ordinary American lives. The
characters have difficulty relating to others, experience emptiness or feel disconnected from both themselves and others, but
they also experience the small joys of everyday life. From the tale of a woman who dials a man by mistake or a father who is
exasperated by his family’s pet dog, to a young boy who catches a big fish in order to impress his quarrelling parents, Carver’s
collection of short stories explores the ways in which our lives are a mix of humour and pathos.

7

Copyright - The information and materials on this worksheet are copyright © NQ Corp Pty Ltd

[VCE English Unit 3 Week 9: Revision writing tasks]

Plays
Davis, Jack, No Sugar, 2012 (A)
Spanning five years during the Depression, Jack Davis’s social drama explores Australia’s apartheid past in Western Australia.
The Millimurra family battles the racism, brutality and indifference of the white bureaucracy, constabulary and their black
tracker brothers. Davis’s authentic Indigenous perspective and use of language reveal the political inequality, wanton violence,
moral corruption and sexual exploitation inflicted on local Indigenous people by the ‘wetjalas’. Forcibly relocated, often
incarcerated, deprived of basic freedoms and justice, the Milimurras draw their strength from family and their land. This play
challenges the audience to reflect on the damage wrought by white ‘civilisation’.

Medea and Other Plays, John Davie (trans.), 2003
Euripides explores the psyche of the wronged woman in this famous ancient Greek tragedy. The eponymous Medea discovers
that her husband, Jason, has married the daughter of King Creon, abandoning his barbarian wife and two sons. Jason promises
to reunite them under one household, with Medea as his mistress, but Medea is not placated. The other characters fear what
Medea might do and try to thwart her but, ultimately, Medea’s grief is so strong that revenge is inevitable. Medea’s sense of
powerlessness against unfolding events, which are controlled by men, leads her to seek vengeance in a most hideous way,
betraying even her love for her own children. As the play builds to its horrifying climax, the behaviour of the characters causes
the audience to re-evaluate its sympathies and to question whether retribution can ever be justified.

Shakespeare, William, Henry IV Part I, 2005
Prince Hal is a rebel. He has rejected his position at court for the less than salubrious London underworld. His companions are
thieves, drunks and women of dubious reputation. His father, the eponymous Henry IV, is not amused, having come to the
throne himself in a coup and needing now to find a way to retain the crown. Henry IV, Part I, Shakespeare’s finest history, is
sharp, suspenseful and witty. It features the irrepressible Sir John Falstaff whose language is thought by some to transcend even
that of Hamlet. It is a play about fathers and sons, enemies and friends, loyalty and betrayal, with the best elements of the
playwright’s tragedies and comedies.

Poetry/Songs
Harwood, Gwen, Selected Poems, 2001 (A)
Gwen Harwood is one of Australia’s finest poets. Her work deals with a range of subjects, from the relationships between
children and parents, and the domestic aspects of women’s lives, to the impact of societal expectations on individual identity,
and the role of art and memory in shaping subjectivity. Harwood’s poetry both masters and challenges poetic forms and
conventions. The poems experiment with voice, play with language and are often underpinned by a deeply grounded, satirical
wit.

Owen, Wilfred, The War Poems, Jon Stallworthy (ed.), Chatto & Windus, 1994 (4)
Wilfred Owen is regarded as the greatest of the World War I poets. His poems explore the futility of war, and its physical and
psychological toll on frontline soldiers. Owen also challenges the glorified notion of dying for one’s country. He highlights the
contradictions between the realities of the battlefield and the pointlessness of death. His poems reflect an intimate
understanding of being a soldier in the trenches, and his descriptions are sharp and brutally honest, as revealed in his most
famous poems, ‘Anthem for Doomed Youth’, ‘Dulce et Decorum Est’ and ‘Futility.’

Multimodal
Films
All About Eve, Director: Joseph Mankiewicz, 1950
Winner of the Oscar for best picture in 1950, All About Eve is one of the classics of 20th-century film. Notable for its strong
female roles, played by Bette Davis, Anne Baxter, Celeste Holm and Thelma Ritter, all of whom were nominated for Oscars, the
film focuses on the ageing star Margo Channing, a Broadway actress renowned for being difficult. When ardent fan Eve
Harrington expresses her admiration for her idol, Margo is at first flattered, but as Eve starts to work her way further into
Margo’s life, she starts to suspect that Eve is not quite what she seems. The extremely witty screenplay highlights issues of
gender, ageing, fame and trust. (Rating: PG)
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Mabo, Director: Rachel Perkins, 2012 (A)
Mabo charts the journey leading up to the High Court of Australia overturning the legal doctrine of terra nullius, exploring the
professional and personal challenges of one of Australia’s most well-known Indigenous activists, Eddie ‘Koiki’ Mabo. The film
explores Eddie’s public life, the sacrifices made in order to change discrimination and injustice enshrined in law, and the impact
on his personal life and relationship with his wife, Bonita. It is a story about love and history. Director Rachel Perkins aims to
‘present Indigenous iconic stories to Australians’ and interweave them with the ‘Australian narrative’. (Rating: PG)

Other
Spiegelman, Art, The Complete Maus, 2003
Using the graphic novel form, Art Spiegelman constructs a dual narrative that explores both the disturbing experiences of his
parents during the Holocaust and his own contemporary relationship with his father, Vladek. A difficult man in his old age,
Vladek shows remarkable fortitude and resilience by surviving Auschwitz, but the price he and his wife, Anja, pay is a great one.
This graphic novel highlights themes of survival, guilt, suffering and family conflict, and depicts Spiegelman’s struggle to tell his
father’s story.

Non-fiction texts
Funder, Anna, Stasiland, 2011 (A)
The German Democratic Republic’s (GDR) rule was, ‘Either you are for us or an enemy!’ One in every 6.5 East Germans was a
Stasi employee, spying on fellow citizens. When the GDR fell, they shredded all the files. Sometime later, 31 people sit in one
room, reconstructing the files (had they 40 workers it would take 375 years). Anna Funder advertised for ex-Stasi, East German
Secret Service; she interviewed them and their victims. Compelling accounts of the insidiousness of the Stasi emerge, horrific
yet sometimes amusing. The totalitarian state of the GDR is strangely mourned by some of its survivors and forgotten by the
rest of Germany.

Wolff, Tobias,

, 1989 (2)

Ten-year-old Tobias Wolff is constantly on the road as his mother desperately seeks to build a better life for them both. Wolff
finds life on the move very challenging as he struggles with the ever-changing routine and the changing faces of the many
people he meets. When they finally settle in Utah, he decides to change his name to Jack, after his hero, Jack London, to mark
the beginning of his new life. This memoir traces Jack’s experiences growing up against the background of a violent and gritty
1950s America.

9
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Preparing for Area of Study 2: Creating & Presenting
One of the key skills you will be developing as part of AOS 2: Creating &
Presenting is creative writing to a specific purpose and audience. It is
vital that you can clearly identify who you are targeting your writing for
and then employ the correct writing style and language suitable to the
audience and task. As part of this practice, today’s lesson will focus on
putting your writing and analytical skills to the test. This will place you
in good stead for term 2!

Writing Task
nd complete on the
following page:
Write a letter to the editor arguing either for or against graffiti removal at the local train station. It is artistically
designed but was not commissioned by the council, therefore is illegal.
OR
Write an email to your friend persuading your friend to watch an AFL match on TV. He/she has never watched a
watch a match of two teams of your choice.
OR
Select your favourite genre of movie before commencing this task. You have an online blog and your next entry
will be to inform your readers about movies of your favourite film genre that have been released in the past few
years. You need to inform your reader of these films and make general recommendations about the films selected.
OR
Your friend is seeking your advice about which mobile phone he/she should purchase. Use your expertise and
evidence to advise your friend by writing an email to your friend.

Text type:

Purpose:

Target audience:

………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
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………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
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[VCE English Unit 3 Week 9: Revision writing tasks]

Preparing for Area of Study 3: Using language to persuade
Today’s revision tasks involve identifying key persuasive techniques / literary
devices. You will be revising how key persuasive techniques work to influence
readers and applying your knowledge to a few exercises. There is also a task for
you to complete about how popular newspapers place images and texts to
persuade or manipulate their readers. Lastly, there is a proofreading exercise for
you to brush up on your editing skills. You should easily be able to find and
correct all the grammar, punctuation and general syntax errors!

Revision task: Undertstanding of key language techniques
Task 1: Read the following extract from a travel brochure and answer the following question on the
following page:

How does the writer use rhetorical questioning to persuade the reader?
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
Task 2: Read the text below and then answer the following questions in a cohesively written paragraph:
What writing techniques does the writer of this text use to make his descriptions vivid and effective?
(consider techniques such as: personification, metaphor, alliteration, etc.)
The streets of Kuala Lumpur are a labyrinth of lost lanes, back-streets, dead-ends and confusing alleys which
double back on themselves. Am apparently infinite series of haphazard side streets breaks out from the main
street of Chinatown area like snakes winding across the desert. On every corner hang the pungent but
irresistible smells of offering a cornucopia of exotic cuisines.
The low growl of heavy trucks and buzzing of the thousands of scooters that swarm the streets like bees made
my dreams of a bit of peace and quiet ridiculously optimistic. The sticky heat combined with choking exhaust
fumes and incessant noise certainly made for a vibrant but less than relaxing atmosphere.

……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
12
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[VCE English Unit 3 Week 9: Revision writing tasks]

Analysing newspaper front pages: Writing Task
Consider the following front cover from Herald Sun the most popular daily newspaper in Australia.
Analyse the front cover by answering the following questions:
1. Circle the right answer:
Herald Sun is a:
tabloid / broadsheet
2. What is the difference between a tabloid and a
broadsheet?
…………………………………………………………………………………
…………………………………………………………………………………
3. What is your eye drawn to upon first viewing
this front page? Why do you think this is?
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
4. What is the intended effect of placing such a
large photograph?
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
5. Describe why such as image has been selected
to accompany this story. What emotional reaction
do you think the editors are trying to arouse in the
reader?
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
6. Do you think the headline is an effective one? Why/why not?
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
7. Does the front cover succeed in encouraging you to read on and buy this newspaper?
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
8. From this front cover story, who do you think the target reader(s) are? Why?
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
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[VCE English Unit 3 Week 9: Revision writing tasks]

Writing skills – Proofreading exercise
In the following paragraph, there are several errors in spelling, punctuation and grammar. There are also words that
could be used with more interesting vocabulary. Re-write the paragraph making the appropriate changes to
improve the overall quality of this passage. You will also need to start a new line or indent for each new paragraph.
The student should first of all find a quiet – well-lighted place with no detracting noises. the place they choose should be
level and large enough for all the books, papers, and materials that they need. All these material’s should be gathered
before beginning to work. Since it is a waist of time to constantly have to stop and go running after a book or a ruler. The
time one chooses to study is important. Generally it should be at a time convenient to the student, but it should not begin
to late in the evening. Breaks in study time is very necessary; since one cannot be expected to concentrate for long periods
without a rest. In fact, research studies show that ones study is ore efficient if the work for about forty-five minutes and
takes a ten-minute snack break. One should be careful, though, that his “break” time does not exceed the amount of time
he spends actually studying. Once the student has found the proper environment for their study and have established a
time to begin, the real work starts. Studying is a complex process that requires concentration. If one has textbook
assignments to read, this reading should be done actively; with an attempt with an attempt to remember the main points of
the assignment. Watching a serious television play also requires this same sort of active involvement. If one has lecture
notes to review, he should do more than skim over them half-heartedly. The good student will be thinking of possible test
questions based on these notes, by doing this, he is usually not totally surprised when he reads the examination questions.
If one takes care to follow these steps when studys – he will find that the effort pays off in better grades, and more free
time.

………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………………………………………………………………
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Area of Study 2: Creating & Presenting

Understanding AOS 2: Creating & Presenting Key Terms, Skills &
Knowledge
Looking at text types (writing forms)
Exploring writing styles in depth: Expository, Persuasive &
Narrative
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[VCE English Unit 3 Week 10: Intro to AOS2: Creating & Presenting]

What is the Outcome for AOS 2: Creating & Presenting?
Outcome 2
On completion of this unit the student should be able to draw on ideas and/or arguments suggested by a chosen
Context to create written texts for a specified audience and purpose; and to discuss and analyse in writing their
decisions about form, purpose, language, audience and context.

Course requirements – School Assessed Coursework (SAC)
Unit

What is assessed?

Percentage of
coursework
mark

Either:

Unit 3

Study one
set text
See next page for
list of Contexts
and set texts

1.

One sustained written text (900-1200 words)



3-5 shorter written texts (1000-1500 words in
total)
Whichever of these your school chooses to set,
you must:
Draw on ideas/arguments relevant to your
Context and presented in your set studied
text(s)
Create your written piece(s) for a specified
audience and purpose
Provide a Written Explanation of your choices
of form, language, audience and purpose





Unit 4



Study a
second set
text
Final exam
(November)

OR

Same as Unit 3
In the end-of-year exam, you will have to write ONE
extended piece (may be: imaginative, persuasive or
expository) based on your studied Context for a
specified audience and purpose.

The Unit 3 SAC
30% of the
Unit 3 mark

How is the SAC
assessed?
Assessment is based on how
well you demonstrate key
knowledge and skills.
Note: SACs are marked
globally your Written
Explanations are taken into
account but the quality of
the writing is the main focus.
Your Written Explanations are
NOT included in the word
count.

Assessment is based on how
The Unit 4 SAC
50% of the Unit well you demonstrate key
knowledge and skills.
3 mark

N/A

External examination board
marks your exam

What will the assessment tasks (SACs) look like?
SACs will be completed mainly in class in a set time. The conditions and writing prompts will be set by your school in
line with official VCAA guidelines. Your school will explain beforehand exactly how and when you will complete your
written SACs. Here are other some possibilities:
 Your school will decide whether they want you to submit one sustained piece of writing or several writing pieces;
 Whether you are able to bring in your own handwritten SAC notes for assistance throughout allocated writing
time.
 You may receive your topic or choice of prompts a day ahead;
 You may be given an unseen prompt and write your response under exam/test conditions

What is a writing prompt?

A writing prompt similar to a text response question – of which you will have lots of experience
in when you completed Area of Study 1: Reading & Responding. HOWEVER, the key difference
between a text response and a creating and presenting piece is that text responses aim to
explore themes, characterisation, as well as the intention of the author. Whereas, writing for
AOS2 is aimed at exploring how the studied text(s) are linked to your Context and it is up to you
to draw these ideas out throughout your writing pieces.

2
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[VCE English Unit 3 Week 10: Intro to AOS2: Creating & Presenting]

What are the key knowledge and skills required to meet Outcome 2?
What you need to know
Ideas and arguments relevant to your
Context, including ideas and / or
arguments presented in texts.
Ways in which meaning, purpose and
audience are related to structures and
features of a text or in a variety of texts
Strategies and techniques for writing in
your own writing about the Context.
Techniques for revising and editing.








Conventions of spelling, punctuation and

syntax of Standard Australian English.
Appropriate terminology for discussing the 
form, language, audience and purpose of
written texts.

What you need to be able to do
Identify and explore key ideas, arguments and possible points of view
relating to your Context.
Identify and analyse ideas in your set text(s) that relate to the Context.
how these relate to meaning (ideas) purpose and audience.
Identify and discuss how important ideas relevant to the Context are
presented by the text, e.g. through narrative viewpoint; through characters.
Understand features of a range of text types including expository,
imaginative and persuasive forms.
Demonstrate your ability to draw on and develop ideas and/or arguments
from texts in your own written pieces about the Context.
Use these conventions correctly in your written texts.
Use appropriate language to discuss and explain your decisions about the
form, language, audience and purpose of the written pieces you create for
this area of study.

Area of Study 2 Creating & Presenting: Text List 2
Below is the VCAA set text list for AOS2: Creating and Presenting for 2014. Your school will select one Context that
you will study and you will be required to read one of the set texts for this Context. However, it is highly likely that
your school will supply you with additional supporting texts to help you understand your studied Context.

Which Context are you studying at school?
Which text(s) are you reading in relation to your chosen Context?

The imaginative landscape
Kinsella, John, Peripheral Light –
Selected and New Poems (A)
Lean, David (director), A Passage to
India
Munro, Alice, The View from Castle
Rock
Thornell, Kristel, Night Street (A)

Whose reality?
Coetzee, JM, Foe (A)
Leunig, Michael, The Lot: In words
(A)
Levinson, Barry (director), Wag the
Dog
Miller, Arthur, Death of a Salesman

Encountering conflict
Brecht, Bertolt, Life of Galileo
Farhadi, Asghar (director), A
Separation
Grenville, Kate, The Lieutenant (A)
Stack, Megan, Every Man in this
Village is a Liar

Exploring issues of
identity and belonging
Fabian, Anthony (director), Skin
Lawler, Ray, Summer of the
Seventeenth Doll (A)
Miller, Patti, The Mind of a Thief (A)
Mudrooroo, Wild Cat Falling (A)

*List is correct as at January 2015
3
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[VCE English Unit 3 Week 10: Intro to AOS2: Creating & Presenting]

Understanding key terms from AOS 2: Creating & Presenting
Introductory task 1: Matching activity
To make sure you understand what is expected of you throughout the Creating & Presenting Area of Study, try this
activity. Match the terms to the correct definition:
Argumentative writing
Audience
Context
Conventions
Form
Imaginative writing
Instructional writing
Metalanguage

Multimodal
Personal writing
Persuasive writing
Purpose
Syntax

 Texts that combine print with visual or sound effects
 A type of writing in which the writer attempts to convince the reader to
their point of view/contention
 The target group for which a text is produced
 A type of writing in which the writer presents an intimate picture into their
lives
 The reason in which a piece of writing is produced
 The language used to talk about literature and language and grammatical
terms; it includes terminolo
 Refers to a type of writing
 The background or surrounding circumstances in which the creation of a
text occurs. It includes the personal, social, historical, educational,
workplace and cultural conditions in which a text is created and
responded to
 A set of rules that govern how words are combined to form phrases and
sentences
 A type of writing that is purely fictional
 A type of writing that presents two sides of a controversial issue
 A convention is a set of agreed, stipulated or generally accepted standards
of grammar
 A type of writing that helps the reader complete a task and often
presented step by step

Looking at Creating & Presenting text types
Task 2: Complete this Text Types table
The following table provides you a list of the different types of text types (or forms) that you may
be able to choose from when producing your written texts to meet Creating & Presenting,
Outcome 2. Complete the following table (shaded boxes) using the information given and
keep this table for future reference. The class will discuss once completed. (Activity continues
on the next page)

Genre

1. Personal
/ reflective
writing

4

Audience

Purpose

Self

To inform or enlighten

Typical features include:

Peers

To express deep
emotions / share
personal experiences or
thoughts on issues of
importance








Teacher
Unknown
general
audience

To keep a record to
look back at / posterity

Forms / text types

Structures & features

Informal language
Colloquial language
Personal anecdotes
Emotive language
Writing in the first-person
Past tense
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Genre

Audience

Purpose

Children
Peers (i.e.
young adults)
2. Fictional
narrative
(also known
as prose)

Adults

To instruct

Children

To inform

Peers (i.e.
young adults)

To warn
To illustrate

Expository,
informative
or
instructional
writing

Adults
To persuade
Peers
To influence
4.

Teacher

Persuasive

Community
members

writing

Readers /
editor of a
newspaper

5

Structures & features
The features will depend on
the specified audience and
purpose but generally
fictional narratives feature:
 Orientation, development
of story,
conflict/complication and
resolution
 Dramatic tension
 Interesting and wellrounded
characters/protagonists
 Descriptive detail
 Relevant themes
 Either first or third person
 Past tense

Adults

3.

Forms / text types

To present a point of
view

The specified audience and
purpose but generally
instructional/informative
writing feature:
 Headings
 Dot points
 Step by step instructions
 Pictures or graphics
 Tables
 Use of imperative
language (e.g. Then get
two eggs and whisk)
 Formal writing (although
informal may be
appropriate)
 Present tense
 Second person voice
Typical features include:
 Contention
 Information about the
issue
 Supporting evidence
 Statistics
 Formal and persuasive
language
 Inclusive and emotive
language
 Strong conclusion
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Exploring the different writing styles in-depth
From the different genres of writing we have explored in the previous activity, we will spend some time making
sure we understand how some of these text types are structured. We will then complete a series of short activities
ting.

EXPOSITORY
(Informative & Instructional)

EXAMPLES OF TEXTS:







News reports
Analytical essays
Reflective essays
Research articles
Personal letters
Biographies / autobiographies

PURPOSE:
The word ‘expository’ comes from the word ‘expose’ and this
style of writing attempts to inform and give a balanced
discussion of different views; considers both pros and cons of
the issue discussed so the reader can make up their own mind.

EXPOSITORY ESSAY STRUCTURE:
As with most essays you have written throughout your schooling, the
essay structure is a typical 5-7 paragraph essay including:

Introduction

Body paragraphs using TEEL (see below)

Conclusion

Activity: Changing an informative piece
of writing to an instructional one
Read the following informative article, “Oh Brother, When
Will You Learn” which outlines to the reader how men far
outnumbered women when it came to road toll deaths in
2010.
TASK 1: Rewrite the article in an instructional piece (200 –
250 words) to target a male audience to encourage them to
take more care on the roads. Include a title. Use appropriate
language to write this piece. When writing an instructional
piece, you need to use the following language features:

Use of second person pronouns (e.g. you, your, yours)
to directly appeal to the reader

Use of present tense – this gives the reader a sense of
immediacy

Use of imperatives – these are verbs that command the
reader to do something

Oh Brother, When Will You Learn?
16th December 2010 – Source: http://www.tac.vic.gov.au/

Fathers, brothers, sons and uncles are most at risk of not being around to celebrate
this Christmas with the latest Transport Accident Commission (TAC) statistics
showing that some male motorists are failing to adhere to road safety messages.
So far this year 217 male motorists have died on our roads, compared to
184 at the same time last year. Meanwhile, most women appear to be responding to
the road safety message, with 29 less female motorists dying this year (58) compared to the same time last year (87) – with this year's figure also significantly lower
than the five-year average of 86. The alarming statistics have sparked the TAC to plead with male drivers and riders to slow down and take care on the roads,
particularly in the lead up to Christmas.
TAC Senior Manager, Road Safety and Marketing John Thompson said there was no time like the present for Victorian men to change their attitude
toward safer driving and riding. “The reality is, that if male road users were performing as well on the roads as females are, our road toll would be much lower,” Mr
Thompson said, “Victorian men really need to take a leaf out of their female counterparts' book and act more responsibly.”
Mr Thompson said that for the past 20 years the TAC has targeted its road safety campaigns at young males in an attempt to address their continued
over representation in road trauma. TAC research suggests the spike in male deaths could be due to men being more likely to speed and take risks.
“Men admit to speeding more than women, and we know that speed is the biggest killer on our roads, so there is no denying there could be a link between
those factors,” Mr Thompson said.
The age-group breakdown of males and females who have been killed on the road this year is:
 17 and under: 15 boys, 3 girls.
 40-49: 20 males, 11 females.
 18-20: 27 males, 4 females.
 50-59: 26 males, 8 females.
 21-25: 33 males, 4 females.
 60-69: 18 males, 4 females.
 26-29: 21 males, 6 females.
 70+: 26 males, 12 females.
 30-39: 31 males, 6 females.
The state's 2010 road toll was yesterday amended to 275, and with 15 days until the end of the year, Mr Thompson said Victoria could still achieve a record
6low if everyone used the road
Copyright
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Task 1: Space to write instructional writing piece (see previous page)

PERSUASIVE
EXAMPLES OF TEXTS:
A letter to the editor
A speech
An editorial
An essay
An opinion piece







A discussion essay puts forward both sides of an issue
before ultimately deciding which one to support.

7

PURPOSE:
Persuasive writing attempts to influence or position an
audience to agree with a particular point of view (otherwise
known as a contention). The way in which you write will
depend on the form you choose and the intended audience.

PERSUASIVE ESSAY STRUCTURE:
A well constructed persuasive piece includes a very clearly stated and
identified contention. You also need evidence, a rebuttal and appropriate
persuasive language. A rebuttal is a counter-argument in any given issue
that you should raise in order to refute them. It adds weight to your
argument.
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NARRATIVE
(CREATIVE & IMAGINATIVE WRITING)

EXAMPLES OF TEXTS:
 Short story
 Personal letter
 Diary entry
 Interview transcript

PURPOSE:
Primarily narrative and imaginative writing aims to
entertain the audience. However, sophisticated narrative
writing includes detailed description, development of
characterisation and realistic dialogue.

BASIC NARRATIVE STRUCTURE:

A discussion essay puts forward both sides of an issue
before ultimately deciding which one to support.

Task 2: Improve your writing- descriptive detail
Make comparisons so that the reader can better
appreciate what something looks like, sounds like, tastes
like, feels like and smells like.
(1) Finish these sentences with interesting comparisons
(similes):
a The cemetery was like ___________________________
b His face was as _________ as _____________________
c The midday heat was as _______________ as ________
d The rain beat down on the roof like _________________

(3) Rewrite the following paragraph and replace the
underlined adjectives and adverbs with more interesting
words.
We had a lovely time yesterday. We went to the park and had a
picnic. The food that everyone brought along was really nice.
The sun was shining and it was lovely and warm. I met some
really nice people and it was really sad when we had to pack up
and go home.

e My bedroom smells like __________________________
f My lunch tasted like _____________________________
Comparisons that do not
metaphors.
(2) Complete the following sentences with interesting
metaphors.
a The darkness was _______________________________
b Love is _______________________________________
c The moon was _________________________________
d The
8 sky at sunset is _____________________________
Copyright - The information and materials on this worksheet are copyright © NQ Corp Pty Ltd
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Vary the length of your sentences. Use long sentences to create a relaxed, happy mood and short sentences to
create tension or suspense. The average length of the sentences in this paragraph is 17 words. The mood is slow
and relaxed, and so are the sentences.
It was a hot mid-summer’s evening and all was quiet and still. It was so hot that I could feel drops of sweat
roll down my face from my forehead to my chin and there was not even the hint of a breeze coming off the
ocean. The last rays of the sun stained the sky a soft pink like fairy floss, and I could hear the gentle waves
lapping the shore, calling me to go down to the water for one final swim before dinner.
The average length of sentences in this following paragraph is five words. The mood is one of tension and
suspense. There is a lot of action and movement, and the short, sometimes incomplete sentences give the
description a fast pace.
Struggling and choking, Mike leaps to his feet. Fighting to keep his balance, he lashes out at Dave. Punch to
the chin. Strikes the nose. Blood everywhere. Crowds of school kids gather round. ‘Fight! Fight!’ they chant.
Then there is silence when Dave pulls out a knife. Some kids scream. Mike runs.
(4)
boring class, and another paragraph about a fight or a chase.
Think about creating the right mood by varying the length of your sentences. Use simile, metaphor, interesting
adjectives and adverbs throughout both paragraphs.
Tutors should mark each student’s work and encourage students to share their work either in pairs or as a class.

(a)

(b)

9
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Area of Study 2: Creating & Presenting

Developing a Context
Exploring a Context: Imaginative Landscape (Including a
homework task)
Exploring a Context: Whose Reality? (Including a homework task)
(All materials contained within remain copyrighted property of NQ Corp Pty Ltd).

[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

Area of Study 2 Creating & Presenting: Text List 2
Which Context are you studying at school?
Which text(s) are you reading in relation to your chosen Context?
*List is
correct as
at January
2015

The imaginative landscape

Encountering conflict

Kinsella, John, Peripheral Light – Selected
and New Poems (A)
Lean, David (director), A Passage to India
Munro, Alice, The View from Castle Rock
Thornell, Kristel, Night Street (A)

Brecht, Bertolt, Life of Galileo
Farhadi, Asghar (director), A Separation
Grenville, Kate, The Lieutenant (A)
Stack, Megan, Every Man in this Village is
a Liar

Whose reality?

Exploring issues of identity

Coetzee, JM, Foe (A) (1)
Leunig, Michael, The Lot: In words (A)
Levinson, Barry (director), Wag the Dog
Miller, Arthur, Death of a Salesman

and belonging
Fabian, Anthony (director), Skin
Lawler, Ray, Summer of the Seventeenth
Doll (A)
Miller, Patti, The Mind of a Thief (A)
Mudrooroo, Wild Cat Falling (A)

Developing a Context: Overview

CLARIFYING
YOUR IDEAS

LOCATING IDEAS IN YOUR
STUDIED TEXTS

DEVELOPING A
CONTEXT

Context title:

2

Use the following table to help you develop the ideas surrounding your studied Context.

Unpack important ideas and questions
raised by the Context

Keep track of ideas in a Context file

In the set text, find ideas relevant to the
Context





Brainstorm the prompt
Find meanings of key words and associated meanings
Ask others






Write notes on class discussions
Collect articles and images
Note useful vocabulary
Make summaries




Can you find ideas already discussed? Any new ideas?
Explore events, turning and crisis points, characters, themes and
values
Do interviews and role plays



Create mind maps that highlight the key
ideas in your text

Find key passages that present ideas for the
Context

How do the following relate to ideas?
 Characters’ decisions
 Settings and changes in settings





Why is this passage important?
What are the different characters’ views?
Does it introduce an important point on the Context?
Does it present another character’s viewpoint?

Clarify three of four ideas with sub-points
 Develop summaries
Copyright
- The
information and materials on this worksheet
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ready for
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Summarise
key ideas
maps
 Stage a debate

Area of Study 2: Contexts – Imaginative Landscape
Over the next two weeks, we will be exploring the four Contexts chosen by VCAA for VCE English study. You will need to bring in your studied texts, notes and
essay topics and drafts to class to help make the most of these next lessons.
Today we will look at IMAGINATIVE LANDSCAPE and WHOSE REALITY? We will complete a series of activities to get you thinking on this Context. Even if you
aren’t studying this Context, it is advised you complete these activities to get you thinking about how the ideas arising from this Context can be applied to yours.

Activity one: Introduction to the Context
1. As a class and guided by your tutor, brainstorm the words: “imaginative” and “landscape” separately on the board. Copy down the words and ideas prompted from these key
words.

IMAGINATIVE

1.

LANDSCAPE

Use the results of the mind map to place the two terms together to form a definition of what the term “imaginative landscape” actually means.

[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

HOMEWORK REFLECTION ACTIVITY:
Questions 3-10 on pages 4 & 5 are designed to have you reflect upon the Context,
“Imaginative Landscape”. You should complete these for homework and should be submitted to your tutor next week.

2. Reflect on your own experiences of an imaginative landscape.
Write a paragraph that reflects on the following:
 Think of a place that you visited in your childhood that has positive
memories for you. Describe this place as a physical space. Describe the
feelings that are evoked in you when you think back to that time in your
life.
 What is it about this place that makes it special? Is it the physical
surroundings? Is it the experiences you had there? Is it the people who were
with you there that make you remember it fondly?

3. (a) Make a list of the common qualities of these places that seem to be important to you.






























(b) Why do you think this is the case?

4. Consider how the landscape of an important place is made up of more than just its physical features. List
the other aspects of landscape that help to shape our responses (e.g. emotional) to it.












4
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[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

5. All of you live in an urban environment. Do you visit rural areas often? Why or why not? What are the
advantages and disadvantages of city life?

6. Are you an outdoors person? Have you ever been camping or bushwalking? Rock climbing or fishing?
Which do you prefer: the mountains or the sea? Explain. Describe the best and worst aspects of your
outdoor experiences.

7. How do you feel about the world of nature? What aspects of the natural world are under threat at the
moment? What are we doing about this and what more can we do?

8. In what ways can the natural landscape be threatening to humans? Can you think of any recent
examples of deaths or natural disasters that can be connected with the landscape (e.g. Black Saturday

9. Why is the natural landscape so important in indigenous cultures?

5

Copyright - The information and materials on this worksheet are copyright © NQ Corp Pty Ltd

[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

Exploring a set text: The Imaginative Landscape
One of the set texts for the Context: Imaginative Landscape is Robert
Frost, (ed. Edward Lathem), The Poetry of Robert Frost. Frost was an
American poet. He is highly regarded for his realistic depictions of rural
life and his command of American colloquial speech. He was honoured
throughout his life for his writing which was famous for its accessible
language and universal themes.
Below are some extracts of his poetry that explore some of the ideas
that arise from the context of Imaginative Landscape. The two poems
we will look at:

(1) The Road Not Taken
(2) “Out, out –“

SUMMARY/NOTES: The speaker stands in the
woods, considering a fork in the road. Both ways
are equally worn and equally overlaid with
untrodden leaves. The speaker chooses one, telling
himself that he will take the other another day. Yet
he knows it is unlikely that he will have the
opportunity to do so. And he admits that someday
in the future he will recreate the scene with a slight
twist: He will claim that he took the less-traveled
road.

The Road Not Taken
Two roads diverged in a yellow wood,
And sorry I could not travel both
And be one traveler, long I stood
And looked down one as far as I could
To where it bent in the undergrowth;
Then took the other, as just as fair,
And having perhaps the better claim
Because it was grassy and wanted wear,
Though as for that the passing there
Had worn them really about the same,
And both that morning equally lay
In leaves no step had trodden black.
Oh, I marked the first for another day!
Yet knowing how way leads on to way
I doubted if I should ever come back.
I shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and I,
I took the one less traveled by,
And that has made all the difference.

6

This is based on a true event which is believed to have
occurred in April 1915, Raymond Fitzgerald, the son of Frost’s
friend and neighbour, lost his hand to a buzz saw and bled so
profusely that he went into shock, dying of heart failure in
spite of his doctor’s efforts.

“Out, out –“
The buzz-saw snarled and rattled in the yard
And made dust and dropped stove-length sticks of wood,
Sweet-scented stuff when the breeze drew across it.
And from there those that lifted eyes could count
Five mountain ranges one behind the other
Under the sunset far into Vermont.
And the saw snarled and rattled, snarled and rattled,
As it ran light, or had to bear a load.
And nothing happened: day was all but done.
Call it a day, I wish they might have said
To please the boy by giving him the half hour
That a boy counts so much when saved from work.
His sister stood beside them in her apron
To tell them "Supper." At the word, the saw,
As if to prove saws knew what supper meant,
Leaped out at the boy's hand, or seemed to leap—
He must have given the hand. However it was,
Neither refused the meeting. But the hand!
The boy's first outcry was a rueful laugh,
As he swung toward them holding up the hand
Half in appeal, but half as if to keep
The life from spilling. Then the boy saw all—
Since he was old enough to know, big boy
Doing a man's work, though a child at heart—
He saw all spoiled. "Don't let him cut my hand off—
The doctor, when he comes. Don't let him, sister!"
So. But the hand was gone already.
The doctor put him in the dark of ether.
He lay and puffed his lips out with his breath.
And then—the watcher at his pulse took fright.
No one believed. They listened at his heart.
Little—less—nothing!—and that ended it.
No more to build on there. And they, since they
Were not the one dead, turned to their affairs.
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[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

Read the two Robert Frost poems (on the previous page) together as a class. Discuss the
poems initially by using the following as a guide – your tutor will lead the discussion:




What do you think the poems are about?

What types of themes does Frost tackle in these poems?

What do you think of the language Frost uses in his poems? Is it accessible?


Why do you think Frost’s poems have such enduring popularity?

Activity 2: Questions about “The Road Not Taken”
(1) The path in the forest splits into two. What is the path a metaphor for?

(2) What reason does the speaker give at the end of the poem for his choice of path?

(3) Why do you think the speaker is initially regretful in being unable to travel down both paths?

(4) What observations does the speaker make about life at the end of the third stanza? Do you agree with
him? Why / why not?

(5) From the final stanza, how do you think the speaker feels about his decision?

(6) What would be the less-travelled path for you in your life? Would you take it? Why or why not?

7
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[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

(7) Brainstorm how you might use the metaphor of paths as inspiration for a piece of writing about the
landscape of your life and your future.

Activity 3: Questions about “Out, Out–”
(1) What is the effect of the personification
rattled

snarled and

(2) The description of the vast and mighty natural world in Lines 5 and 6 serves to make humankind the
boy in particular

(3)

8
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[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

(4) What is the suggestion, mid-way through the poem, about the saw and its hideous desire?

(5)

(6) What is a

(7)

(8)
form of four single-syllable words?

(9) Comment on how the punctuation helps to build up the suspense in the last five lines.

(10)
What do you think Frost is trying to say in the last sentence of the poem? What is your attitude to the
sentiment being expressed here?

9
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[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

(11)
Five mountain ranges one behind the other/Under the sunset far
into Vermont
and the human world is Frost highlighting?

(12)
Read below this extract from Macbeth (you may remember we studied briefly Act 1, Scene 7 in week 4 in
term 1). In this following extract, Macbeth conveys a despairing and futile view of life that contains the
think the poem means and what tone the poem has?
How do you think t
Macbeth:
To-morrow, and to-morrow, and to-morrow,
Creeps in this petty pace from day to day,
To the last syllable of recorded time;
And all our yesterdays have lighted fools
The way to dusty death. Out, out, brief candle!
Life's but a walking shadow, a poor player,
That struts and frets his hour upon the stage,
And then is heard no more. It is a tale
Told by an idiot, full of sound and fury,
Signifying nothing.

Macbeth Act 5, scene 5, 19–28

10
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Area of Study 2: Contexts – Whose Reality?
The second Context we will explore is WHOSE REALITY? We will complete a series of activities to get you thinking on this Context. Even if you aren’t studying
this Context, it is advised you complete these activities to get you thinking about how the ideas arising from this Context can be applied to yours.
ACTIVITY (4) Tutors: Draw this concept map on the board, brainstorm with your class possible definitions or ideas surrounding “Whose reality?” and have
students copy into this concept map.

WHOSE
REALITY?

11
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[VCE English Unit 3 Week 11: Creating & Presenting – Exploring Context: Imaginative Landscape & Whose Reality?]

HOMEWORK REFLECTION ACTIVITY:
The following questions on this page are designed to have you reflect upon the Context,
“Whose Reality?” You should complete these for homework and should be submitted to your tutor next week.

(1) What is your earliest memory?

(2)

In what ways can people deceive themselves?
What are some of the possible consequences of
this?

(3) What is obsession? What are the causes and
consequences of obsession? Are you obsessed
with anything or anyone? Explain.

(4) How can people access information about past or
present events?

(5) How accurate do you think the information available
on the Internet is? In what ways can we test the
accuracy of this information and what are the dangers
of not testing the accuracy of this information?

(6) Do you think it is a good idea that anyone can

(7) Consider the following statements. Decide whether the following are facts or opinions.
(a)

(b) Skin cancer is on the rise in Australia.
(c) Autumn is the best season.
(d) Climate change is a global problem.
(e) Power corrupts.
(f) Violence is never justified.
(g) Australians are racist.








(h) A university degree is the only path to ensure you have the best chance for a successful career. 
12

Copyright - The information and materials on this worksheet are copyright © NQ Corp Pty Ltd

[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

Exploring a set text: Whose reality?
A Streetcar Named
Desire by Tennessee Williams, written in 1947. Whether you are studying this Context
or not, it is valuable to be exposed to this famous and seminal play. It has even been
parodied on the Simpsons where Marge played Blanche DuBois and Ned Flanders
played Mitch.
Brief summary: Widely considered a landmark play, A Streetcar Named Desire deals with a
culture clash between two symbolic characters, Blanche DuBois, a pretentious, fading relic of
the Old South, and Stanley Kowalski, a rising member of the industrial, urban immigrant
class. The play presents Blanche DuBois, a fading but still-attractive Southern belle whose
pretensions to virtue and culture only thinly mask alcoholism and delusions of grandeur. Her
poise is an illusion she presents to shield others, but most of all herself, from her reality, and
an attempt to make herself still attractive to new male suitors.
How does this text relate to the Context?
pectives of different people who are in a series of complex
personal relationships. The play explores the impact on how certain characters view their
own lives differently than how others may see them. Characters may be in denial of their true
selves or see others to their flaws and human frailties.

ACTIVITY 5: As a class, read through this play (tutors should select students to enact/perform the roles in class) and then
answer the questions either independently or in pairs. Tutors should then either conduct a class discussion based on students’
responses (time allowing!) or complete the series of questions for homework and submit for marking next week.

In this following extract taken from scene 9, we see Blanche DuBois attempting to deny the reality of her past. (All
italicised words are stage directions and don’t need to be read aloud.)
MITCH [getting up
BLANCHE: I like it dark. The dark is comforting to me.
MITCH
[BLANCHE laughs breathlessly]
BLANCHE: Is it?
MITCH
BLANCHE: Whose fault is that?
MITCH: You never want to go out in the afternoon.
BLANCHE: Why, MITCH
MITCH
an excuse. You never want to go out till after
BLANCHE: There is some obscure meaning in this but I fail to catch it.
MITCH
BLANCHE [fearfully]: Light? Which light? What for?
MITCH: This one with the paper thing on it. [He tears the paper lantern off the light bulb. She utters a
frightened gasp.]
BLANCHE: What did you do that for?
MITCH: So I can take a look at you good and plain!
BLANCHE: Of
MITCH: No, just realistic.
BLANCHE
[Mitch laughs] Yes, yes, magic! I try to give that to people. I
truth. And if that is sinful, then let me
be damned for it!-[Mitch crosses to the switch. He turns the light on and stares at her. She cries out and covers her face. He
turns the light off again.]
Continued next page

13
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[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

MITCH [slowly and bitterly
That pitch about your ideals being so old-

--Christ!

I was a fool enough to believe you was straight.
BLANCHE
--in-law. And you believed him.
MITCH: I called him a liar at first And then I checked on the story. First I asked our supply-man who travels
through Laure. And then I talked directly over long-distance to this merchant
BLANCHE: Who is this merchant?
MITCH: Kiefaber.
BLANCHE: The merchant Kiefaber of Laurel! I know the man. He whistled at me. I put him in his place. So now
for revenge he makes up stories about me.
MITCH: Three people, Kiefaber, Stanley and Shaw, swore to them!
BLANCHE: Rub-a-dub-dub, three men in a tub! And such a filthy tub!
MITCH
BLANCHE: Flamingo? No! Tarantula was the name of it! I stayed at a hotel called the Tarantula Arms!
MITCH [stupidly]: Tarantula?
BLANCHE
She pours herself another drink]
Yes, I had many intimacies with strangers. After the death of Allan--intimacies with strangers was all I seemed
to another, hunting
for some protection--here and there, in the most--unlikely places--even, at last, in a seventeen-year-old boy
but--somebody wrote the superintendent about it-[She throws back her head with convulsive, sobbing laughter. Then she repeats the statement, gasps, and
drinks.]
True? Yes, I suppose--unfit somehow--anyway... So I came here. There was nowhere else I could go. I was
played out. You know what played out is? My youth was suddenly gone up the water-spout, and--I met you.
You said you needed somebody. Well, I needed somebody, too. I thanked God for you, because you seemed to
be gentle--a cleft in the rock of the world that I could hide in! But I guess I was asking, hoping--too much!
Kiefaber, Stanley and Shaw have tied an old tin can to the tail of the kite. [ There is a pause. Mitch at her
dumbly.]
MITCH: You lied to me, Blanche.
BLANCHE
MITCH: Lies, lies, inside and out, all lies.
BLANCHE
©1947: Tennessee Williams

Activity 5: Questions about “A Streetcar Named Desire”
(1)
reality.

(2)

(3) Why do you think Mitch wants to see Blanche in the light?

14
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[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

(4) What does Blanche value more than realism?

(5) What was Blanche seeking from strangers?

(6) What stage direction indicates to the audience and creates the impression that Blanche is losing her grip
on reality? (This question closely relates to the Context).

(7) Based on the stage directions, name three adjectives you could use to describe Mitch.

(8) Look at the short piece of dialogue at the end of the extract. Compare and contrast the different

15
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[VCE English Unit 3 Week 11: Creating & Presenting

Exploring Context: Imaginative Landscape & Whose Reality?]

The following are sample SAC tasks you can attempt if you are studying either one of the Contexts we
have looked at today. In weeks 13 & 14, we will look at sample high level written explanations as well as
sample SACs. If you are not studying these Contexts, start on the homework tasks for the remainder of
class. Overall, it is strongly encouraged you practice as many written tasks in a variety of forms, with
different purposes and audiences as possible to hone your writing skills. Be sure to submit your draft to
your tutor for targeted feedback as well.

Unit 3

Study one set
text

See page 2 for
list of Contexts
and set texts

One sustained written text (900-1200 words)
OR

3-5 shorter written texts (1000-1500 words in total)

Whichever of these your school chooses to set, you
must:

Draw on ideas/arguments relevant to your Context
and presented in your set studied text(s)

Create your written piece(s) for a specified
audience and purpose

Provide a Written Explanation of your choices of
form, language, audience and purpose

The Unit 3
SAC –
30% of the
Unit 3 mark

Assessment is based on how
well you demonstrate key
knowledge and skills.
Note: SACs are marked globally
– your Written Explanations are
taken into account but the
quality of the writing is the main
focus.
Your Written Explanations are
NOT included in the word count.

Possible SACs for Context: Imaginative Landscape
The following are suggested SAC ideas if you are studying
Imaginative Landscape. Select one of these to
complete a draft for submission to your tutor as valuable writing practice.

1
2
3
4
5
6

“Our identity is very much influenced in the area in which we live.” Discuss.

Create a piece of writing that could be an inserted into your studied text at some point. You could write an alternative ending,
for example, or an additional chapter. You should attempt to emulate the style and language features of the original text.
Choose three to five linguistic features of the text you have studied for this Context and use them in your own writing with a
specified audience and purpose.
Respond to the following prompt in either a persuasive, expository or imaginative style: “The landscape of our childhood remains
with us forever.” Pretend you are writing a piece for the school’s yearbook. Refer directly to the text you have studied for this
Context in your response.
“The interaction between humans and the environment can have both positive and negative results.” Discuss.
Choose two characters from the text you have studied for this Context and develop a piece of writing that centres on the
relationship and interactions between these two characters. Determine a purpose and audience.

Possible SACs for Context: Whose Reality?
The following are suggested SAC ideas if you are studying the Context:
a draft for submission to your tutor as valuable writing practice.

1
2
3
4
5
6

Select one of these to complete

“Whose reality is it?” Discuss with reference to one or more of the texts you have studied for this Context.
Create a piece of writing that could be an inserted into your studied text at some point. You could write an alternative ending,
for example, or an additional chapter. You should attempt to emulate the style and language features of the original text.
Write a personal/reflective piece for a chosen specified audience and purpose, focusing on how you saw the world as a child
compared to how you view the world today.
Respond to the following prompt in either a persuasive, expository or imaginative style: “The truth is sometimes elusive.” Pretend
you are writing a feature article for the local newspaper. Refer directly to the text you have studied for this Context in your
response.
Compare and contrast the character of Blanche DuBois and / or Mitch with one of the characters from another text set for
study in this Context.
“The consequences of self-deception can be disastrous.” Discuss this statement with reference to two or more characters from
a studied text(s) that you have studied for this Context.

Complete any drafts in your notebooks!
16
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Area of Study 2: Creating & Presenting

Developing a Context
Exploring a Context: Encountering conflict (Including a
homework task)
Exploring a Context: Issues of identity and belonging (Including a
homework task)
(All materials contained within remain copyrighted property of NQ Corp Pty Ltd).

[VCE English Unit 3 Week 12: Exploring contexts

Encountering conflict & Issues of identity & belonging]

Area of Study 2 Creating & Presenting: Text List 2
Which Context are you studying at school?
Which text(s) are you reading in relation to your chosen Context?
*List is
correct as
at January
2015

The imaginative landscape

Encountering conflict

Kinsella, John, Peripheral Light – Selected
and New Poems (A)
Lean, David (director), A Passage to India
Munro, Alice, The View from Castle Rock
Thornell, Kristel, Night Street (A)

Brecht, Bertolt, Life of Galileo
Farhadi, Asghar (director), A Separation
Grenville, Kate, The Lieutenant (A)
Stack, Megan, Every Man in this Village is
a Liar

Whose reality?

Exploring issues of identity

Coetzee, JM, Foe (A) (1)
Leunig, Michael, The Lot: In words (A)
Levinson, Barry (director), Wag the Dog
Miller, Arthur, Death of a Salesman

and belonging
Fabian, Anthony (director), Skin
Lawler, Ray, Summer of the Seventeenth
Doll (A)
Miller, Patti, The Mind of a Thief (A)
Mudrooroo, Wild Cat Falling (A)

Developing a Context: Overview

CLARIFYING
YOUR IDEAS

LOCATING IDEAS IN YOUR
STUDIED TEXTS

DEVELOPING A
CONTEXT

Use the following table to help you develop the ideas surrounding your studied Context.
Context title:
 Brainstorm the prompt

2

Unpack important ideas and questions
raised by the Context

Keep track of ideas in a Context file

In the set text, find ideas relevant to the
Context




Find meanings of key words and associated meanings
Ask others






Write notes on class discussions
Collect articles and images
Note useful vocabulary
Make summaries




Can you find ideas already discussed? Any new ideas?
Explore events, turning and crisis points, characters, themes and
values
Do interviews and role plays



Create mind maps that highlight the key
ideas in your text

Find key passages that present ideas for the
Context

How do the following relate to ideas?
 Characters’ decisions
 Settings and changes in settings





Why is this passage important?
What are the different characters’ views?
Does it introduce an important point on the Context?
Does it present another character’s viewpoint?

Clarify three of four ideas with sub-points
 Develop summaries
Copyright
- The
information and materials on this worksheet are copyright © NQ Corp Pty Ltd
ready for
writing
 Summarise key ideas in concept maps and in a summary table
 Stage a debate

Area of Study 2: Contexts – Encountering conflict
Commencing last week and concluding in today s lesson, we will explore the final of the four Contexts chosen by VCAA for VCE English study.
You are encouraged to continue bringing in your studied texts, notes and essay topics and drafts to class to help make the most of these next
lessons.
Today we will look at ENCOUNTERING CONFLICT and ISSUES OF IDENTITY AND BELONGING. We will complete a series of activities to get
you thinking on this Context. Even if you aren t studying this Context, it is advised you complete these activities to get you thinking about
how the ideas arising from this Context can be applied to yours.
ACTIVITY (1) Tutors: Draw this concept map on the board, brainstorm with your class possible definitions or ideas surrounding
“Encountering conflict” and have students copy into this concept map.

ENCOUNTERING
CONFLICT

[VCE English Unit 3 Week 12: Exploring contexts

Encountering conflict & Issues of identity & belonging]

HOMEWORK REFLECTION ACTIVITY: Encountering conflict
The questions on this page are designed to have you reflect upon the Context,
“Encountering conflict.” You should complete these for homework and should be submitted to your tutor next week.
However, if time allows in this lesson, attempt these questions in lesson and share your responses with a classmate or
your tutor may conduct a class discussion.

1) What sorts of issues cause conflict within a society and between countries?

2) Have you had first-hand experience of war, or do you know anyone who has? Describe the experience.

3) What is the impact of war on the citizens of a country? Think about both immediate and long-term
impacts.

4) In your opinion, is war ever justified?

5) What conflicts are present in the world today? What has caused this conflict? What are the effects of the
conflict?

4
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[VCE English Unit 3 Week 12: Exploring contexts

Encountering conflict & Issues of identity & belonging]

6) What conflicts from the past interest you? Examples include revolutions, civil wars, the witch hunts of
the sixteenth and seventeenth centuries and conflicts to do with colonisation.

7) Have you ever experienced conflict or disagreement with family or friends at school or at work? If so,
was the conflict resolved? If so, how? And if not, explain why.

8) What is road rage ? Have you ever experienced it personally, or know of anyone who has? Describe
what prompted this incident. Why do you think drivers are quick to anger on the roads?

9) Internal conflict occurs when one faces difficult decisions and must choose between two or more
alternatives. Have you ever been faced with such a situation? Explain.

10) Is Australia a racist society? Is multiculturalism working? Should we accept more refugees?

11) How would you react if you witnessed a fight first hand? Do you think you are likely to intervene to stop
the fight or take a bystander approach? Explain your response.

5
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[VCE English Unit 3 Week 12: Exploring contexts

Encountering conflict & Issues of identity & belonging]

Exploring a set text: Encountering conflict
One of the set texts for the Context: Encountering conflict is a play
called The Crucible by Arthur Miller, written in 1953. Whether you are
studying this Context or not, it is valuable to be exposed to this
famous and seminal play.
Brief summary: Widely considered a landmark play, The Crucible is a play
based on the actual events that, in 1692, led to the Salem Witch Trials, a
series of hearings before local magistrates to prosecute over 150 people
accused of witchcraft in colonial Massachusetts between February 1692
and May 1693.
How does this text relate to the Context?
While on the surface, this play seems to deal with the witch hunts that
took place in the 17th century, the play was written in the 1950s and is an
allegory for the ways in which the US government relentlessly pursued,
exposed and persecuted communists living in America. The play could also
be deemed a psychological drama exploring the possible conflicts of a
powerful institution and how it attempted to control its people, the notions
of mass hysteria, one s integrity and self-knowledge and the need for
people to scapegoat in times of crisis.
How does the theme of encountering conflict manifest in The Crucible ?
Conflict is the essence of drama and many examples of conflict are encountered throughout the play, including:
 The conflict between the individual and government and/or religious institutions
 Conflict within a community when fear, suspicion and the desire for revenge are present
 Conflict within a marriage when one partner is unfaithful
 Internal conflict when one is faced with a life or death decision
 The inner conflict between reason and emotion

ACTIVITY (2): As a class, read through this play (tutors should select students to enact/perform the roles in
class) and then answer the questions either independently or in pairs. Tutors should then either conduct a
class discussion based on students responses (time allowing!) or complete the series of questions for
homework and submit for marking next week.
In this following extract taken from scene 2, we see some members of the Salem community – Francis
Nurse, John Proctor and Giles Corey – hear from the Minister, Reverend Hale, that two highly respected
women in the town have been arrested and charged with witchcraft. As we soon realise from this
following exchange, it emerges the women were arrested amongst accusations made from neighbours
who held grudges against the women. (All italicised words are stage directions and don’t need to be
read aloud.)
COREY: John!
PROCTOR: Giles! What s the matter?
COREY: They take my wife. And Rebecca Nurse!

[FRANCIS enters room.]
PROCTOR: [To Francis.] Rebecca s in the jail!

FRANCIS: John, Cheever come and take her in his wagon. We ve only now come from the jail and they ll not
even let us in to see them.
ELIZABETH: They ve surely gone wild now, Mister Hale!
FRANCIS: Reverend Hale. Can you not speak to the Deputy Governor? I
6
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HALE: Pray calm yourself, Mister Francis
FRANCIS: My wife is the very brick and mortar of the church, Mister Hale and Martha Corey, there cannot be
a woman closer yet to God then Martha.
HALE: [Incredulously.] How is Rebecca charged, Mr. Nurse?
FRANCIS: For murder, she s charged! For the marvellous and supernatural murder of Goody Putnam s babies.
What am I to do, Mr. Hale?
HALE: Believe me, sir, if Rebecca Nurse be tainted, then nothing s left to stop the whole green world from
burning. L
FRANCIS: You cannot mean she will be tried in the court!
PROCTOR: How may such a woman murder children?
HALE: Man, remember, until an hour before the Devil fell, God thought him beautiful in Heaven.
COREY: I never said my wife were a witch, Mister Hale, I only said she were reading books!
HALE: Mister Corey, exactly what complaint were made on your wife?
COREY: That bloody mongrel Walcott charge her. Y see, he buy a pig of my wife four or five year ago, and the
pig died soon after. So he come dancin in for his money back. So my Martha she says to him, Walcott, if you
haven t the wit to feed a pig properly, you ll not live to own many, she says. Now she goes to court and claims
that from that day to this he cannot keep a pig alive for more than four weeks because my Martha bewitch
them with her books!

[Enter EZEKIEL CHEEVER. A shocked silence]

©1953: Arthur Miller

Activity 2: Questions about “The Crucible”
(1) Reverend Hale employs a metaphor to explain his theory about what is
happening in Salem, talking of
How does
Hale continue the metaphor of burning and hell a few lines later?

(2) Compare Hale s religious focus with the explanation that John Proctor offers
when the marshals arrive to arrest his wife: I ll tell you what s walking Salem vengeance is walking
Salem. With whom do you agree? Explain why.

(3) Are there any witch hunts today? Brainstorm ideas for writing an allegorical piece about a persecuted
group.



(4) John Proctor stands up for truth and justice and he pays the ultimate price his life. Can you think of
similar heroic figures real or fictional on which to base a piece of writing?

7
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Activity (3) Exploring a context: Encountering conflict in the news

The controversy surrounding asylum seekers in Australia
As a class, read through the following letters to the editor surrounding the issue of mandatory detention of asylum
seekers arriving by boat onto Australian shores and how they should be processed. The issue has attracted many
conflicting viewpoints from within the community those in support and those who oppose the boats. The issue has
become particularly inflamed since some asylum seekers in detention have rioted in their detention centres and caused
damage.

Once the class has read these letters; discuss the key points of conflict on this issue and take notes on the
space provided. The notes taken may provide valuable stimulus for thought, discussion and writing:



Why have there been such conflicting opinions about how asylum seekers should be treated in Australia?



impact do you think his position has on community opinion on this issue?
What kinds of conflicts do you think the asylum seekers themselves are struggling with?

The following letters are taken from Sydney Morning Herald on 22nd April, 2011.
Villawood inflames refugee sentiments
Will someone from the advocacy group talking to the detainees at Villawood please tell their clients that their behaviour is unlikely to
assist their case? Violence, burning, trashing property does not make the ordinary Australian think that these people would be an
asset. And I do not think frustration is sufficient to excuse for this behaviour. Just makes you wonder what would be the outcome if in
the event of them being admitted to this country,
meant to agree with the excessive times that they are being held in Villawood. But violence? No.

Gloria Healey Condell Park

Villawood. For those of you who do not
remember, or came in late, at the end of the Vietnam War there was a massive exodus of boat people refugees. Many were resettled in
Australia, the US and Europe but many thousands went to Hong Kong, which could not accept them.
In Hong Kong they were placed in a secure camp, given the basic requirements to sustain life and told that when they were
ready to leave or go home, this would be arranged. After seven years the last of the boat people went back to Vietnam. Hard but
effective.
A nation cannot allow unfettered and uncontrolled migration. Australia has always been generous with legal migration and
controlled acceptance of refugees. But the current illegal boat people imbroglio needs to be stopped by firm government action, not
political spin.
How many more Woomera, Christmas Island and Villawood riots have to occur before our gutless politicians grasp the nettle
and stop this ongoing stupidity? There are more votes in firm action than can ever be gained from sucking up to tree-huggers.
Adopt the Hong Kong Solution now, jail the people smugglers and sink their boats.

John Goold Mudgeeraba (Qld)

Asylum seekers are traumatised not by the immigration bureaucracy, but by the torture and persecution they have suffered and the
refugees granted asylum and rebuilding their lives, whose trauma continues to
ach
we would treat anyone else.
Samantha Clarke Glenbrook

Space for notes:

8
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Area of Study 2: Contexts – Exploring issues of identity and belonging
The second Context we will explore is EXPLORING ISSUES OF IDENTITY AND BELONGING. We will complete a series of
activities to get you thinking on this Context. Even if you aren’t studying this Context, it is advised you complete these activities to
get you thinking about how the ideas arising from this Context can be applied to yours.
ACTIVITY (1) Tutors: Draw this concept map on the board, brainstorm with your class possible definitions or ideas surrounding “Exploring
issues of identity and belonging” and have students copy into this concept map.

EXPLORING ISSUES
OF IDENTITY &
BELONGING

9
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HOMEWORK REFLECTION ACTIVITY: Exploring issues of identity & belonging
The questions on this page are designed to have you reflect upon the Context,
“Exploring issues of identity and belonging.” You should complete these for homework and should be submitted to your
tutor next week. However, if time allows in this lesson, attempt these questions in lesson and share your responses with a
classmate or your tutor may conduct a class discussion.

(1) What aspects of ourselves determine who we are ?

(2) What does it mean to you to be Australian?

(3) What are the responsibilities as Australian members of a global community?

(4) What is patriotism? What are the pros of cons of patriotism?

(5) What sorts of people are marginalised, or live on the edges of society? What do you think are the causes
and effects of this situation?

10
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(6) Are you treated in a particular way because of your gender, your religious views, your cultural
background or the colour of your skin? If so, describe how you felt as a result of this experience.

(7) What sort of childhood have you had and how do you think your childhood experiences helped to form
the person you are?

(8) How have you changed in recent years? What experiences have led to some kind of personal growth?
What personal journey have you been on or are you on? What important choices have you made

11
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Exploring a set text: Exploring issues of identity and belonging
One of the set texts for the Context:
is a anthology of short stories is called Growing Up Asian in
Australia edited by Alice Pung (2008). Whether you are studying this
Context or not, it is valuable to read the following extract and attempt
the subsequent questions.
Brief summary: Alice Pung has compiled and edited a collection of short
stories from prominent Asian-Australians from diverse social and
educational backgrounds. These Asian-Australians tell their stories of
growing up in Australia; the challenges they have faced and what it was like
for their families.
How does this text relate to the Context?
This collection of stories is a great text for this Context as the stories are
told with wit and humour. Their tales are relatable to ordinary Australians
with ethnic backgrounds as they may ring true for these readers. Ultimately,
this text delves into the issues surrounding how these Asian Australians
and their Asian ethnicities.

ACTIVITY (2): As a class, read through this extract taken from writer, Amy Choi’s piece “The Relative
Advantages of Learning My Language”. Then answer the questions either independently or in pairs.
Tutors should then either conduct a class discussion based on students’ responses (time allowing!) or
complete the series of questions for homework and submit for marking next week.

The Relative Advantages of Learning My Language
Amy Choi

he lived with
us when I was a teenager.
I remember him coming into the lounge room one night, and when he went to sit down, I
English, but he understood enough, and as I watched, he straightened up again, and without a word,
returned to his room. I was twelve years old.
My grandfather wrote poetry on great rolls of thin white paper with a paintbrush. He offered
to read and explain his poems to me several times o
my Chinese go by then, which made listening to him too much of an effort. Though I was raised
listen
Monday to Friday, Grandad went to the city, dressed in a suit with a waistcoat, a hat, and
carrying his walking stick. He would take the bus to the station, the train to the city, the tram to
with other old Chinese men. Tuesdays to Fridays, he was at a small square table by himself with a pot
of tea and the Chinese newspaper. I watched him leave in the morning and come back in the
afternoon, as punctual and as purposeful as any school kid or office worker, for years.
at the wrong stop or had turned into the wrong street at some point, forcing him to wander around
for a bit before finding his way home.

12

house. The yellow rose bush, the painted timber mailbox, even the Ford Falcon parked out the front
was the same. But it was the home of a gentle Pakistani couple who let him use the phone to call us.
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Two months after that, he fell and hit his head on some-thing. When
Mum and I drove around looking for him. We finally found him stumbling along in the dark, two
kilometres from the house. There was a trickle of blood down the side of his face.
From that day forward, Grandad was only allowed to go to the city if someone accompanied
him. Once or twice during the school holidays that task fell to me.
After rinsing out his milk glass, Grandad would pick up his walking stick and head out into
lip, the upside-down watch on his wrist, the scrape of branches against his coat. He had a blank,
goofy, content expression on his face, and turned instinctively into platform five when he was at the
train station and into Dragon Boat Restaurant when he was on Little Bourke Street.
and seem glad to see
me.
ther
the commonest of kindnesses. I was sixteen years old.
I am now twenty-six. A few weeks ago, during a family dinner at a Chinese restaurant, the
waiter complimented my mum on the fact that I was speaking to her in Chinese. The waiter told Mum
with a sigh that his own kids could barely string a sentence together in Chinese. Mum told the waiter
I had stopped speaking Chinese a few years into primary school, but that I had suddenly started up
again in my late teens.
I have often wondered how aware my mum i
and my ever-improving Chinese. Whenever I am stuck for a word, I ask her. Whenever I am with her,
or relatives, or a waiter at a Chinese restaurant, or a sales assistant at a Chinese department store, I
practise. I am constantly adding new words to my Chinese vocabulary, and memorising phrases I can
throw into a conversation at will. It is an organic way of relearning a language. Textbooks and
teachers are not necessary, since I am only interested in mastering the spoken word. I am not
interested in the written word or in the many elements of Chinese culture of which I am ignorant. I
wants me to listen to them, I am not only willing, I am able.
©2008

Questions

1) Do you speak a second language like Amy Choi? If so, which language and on a scale of 1 to 10 (1 = very
poor and 10 = excellent) indicate how fluent you think you are.

2)
speak? Why / why not? Explain.

3)
communicate with your family / relatives? Explain why this is now something you feel important.

13
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r
mother tongue to their children. You may want to think about your own parents / family who stress the
importance of learning the mother tongue. Consider if you have or are currently attending language
school and why your parents feel this is important.

5)
Choi embark on when she came to terms with this realisation? What lessons can be learnt from her
story?

On the next page, there are sample SAC tasks you can attempt if you are studying either one of the Contexts we
have looked at today. In weeks 13 & 14, we will look at sample high level written explanations as well as sample
SACs. If you are not studying these Contexts, start on the homework tasks for the remainder of class. Overall, it is
strongly encouraged you practice as many written tasks in a variety of forms, with different purposes and audiences
as possible to hone your writing skills. Be sure to submit your draft to your tutor for targeted feedback as well.

Unit 3

Study one set
text

14

See page 2 for
list of Contexts
and set texts

One sustained written text (900-1200 words)
OR

3-5 shorter written texts (1000-1500 words in total)

Whichever of these your school chooses to set, you
must:

Draw on ideas/arguments relevant to your Context
and presented in your set studied text(s)

Create your written piece(s) for a specified
audience and purpose

Provide a Written Explanation of your choices of
form, language, audience and purpose

The Unit 3
SAC –
30% of the
Unit 3 mark

Assessment is based on how
well you demonstrate key
knowledge and skills.
Note: SACs are marked globally
– your Written Explanations are
taken into account but the
quality of the writing is the main
focus.
Your Written Explanations are
NOT included in the word count.
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Possible SACs for Context: Encountering conflict
The following are suggested SAC ideas if you are studying the Context: Encountering conflict. Select one of these to
complete a draft for submission to your tutor as valuable writing practice.

1
2
3
4
5
6

“War is never justified.” Do you agree?
Write a recount about a personal experience of conflict.
“Conflict brings out the best and worst in people”. Discuss with reference to the studied text and appropriate current
events.
Choose an appropriate form, purpose and audience for a piece that focuses on the conflict between good and evil
within individuals or society. You may wish to refer – directly or indirectly – to characters and situations from y0ur
studied text.
Script and perform a conversation between two characters from your studied text. The conversation between the two
characters should either feature a conflict or attempt to explore the Context of “Encountering conflict”. Specify clearly
your audience and purpose.
“We need some degree of conflict and tension if we are to experience the richness of being fully alive.” Discuss.

Possible SACs for Context: Exploring issues of identity and belonging
The following are suggested SAC ideas if you are studying the Context: Exploring issues of identity and belonging .
Select one of these to complete a draft for submission to your tutor as valuable writing practice.

1
2
3
4
5
6

“Each of us is a private person and a public person.” (Bruce Dawe – Australian poet). Explore in poetry and prose the
private and public aspects of you.
st
Write an expository piece about what it means to be Australian in the 21 century. You may wish to refer to your
studied text and / or current issues you feel are important in contemporary Australian society.
Create a news report for your school’s student newspaper that attempts to explain what mandatory detention is and
explain the current government policies surrounding immigration and asylum seekers. Explore the issues about why
people seek asylum in Australia.
Create a piece of writing that could be an inserted into your studied text at some point. You could write an alternative
ending, for example, or an additional chapter. You should attempt to emulate the style and language features of the
original text.
Respond to the following prompt in either a persuasive, expository or imaginative style: “To belong to a community
does not necessarily mean to identify with it.” Pretend you are writing a feature article for the local newspaper. Refer
directly to the text you have studied for this Context in your response.
Choose three to five linguistic features of the text you have studied for this Context and use them in your own writing
with a specified audience and purpose.

Note taking:

15
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Area of Study 2: Creating & Presenting

How to write effective Written Explanations (for Creating &
Presenting texts)
Examining a sample criteria sheet
Marking sample essay according to criteria sheet

(All materials contained within remain copyrighted property of NQ Corp Pty Ltd).

Understanding the required knowledge & skills to meet Outcome 2

How to write an effective Written Explanation
(a) What is a Written Explanation?

(b)

What should a Written Explanation include? What makes a good one?

Examples of information to write in your Written Explanation
Explanation and examples
The form of writing refers to the mode a text has been written in. There are
specific conventions or qualities that are common to each form of writing.
Some examples of form are:
 Brochure
 Comic strip
 Editorial
 Essay
 Letter to the editor
 News article
 Newsletter
 Report
 Review
 Script
 Website
 The background or surrounding circumstances in which the creation of a text
occurs. It includes the personal, social, historical, educational, workplace and
cultural conditions in which a text is created and responded to
 For any writing, describe the any relevant background information that is usefully
for the reader to know before they commence reading your text.

Explanation and examples
Whenever you are describing audience, be as specific as possible – for example,
writing “VCE students” is insufficient. Break down audience by using some of
the following elements:
 General group (e.g. children, adults, young teens)
 Specific age (if applicable)
 Location (e.g. students of your school)
 Occupation (e.g. young working professionals)
 Socio-economic status (e.g. middle class young people in full time employment)
 Ethnicity (e.g. teens from ethnic backgrounds)
 General interests/hobbies (e.g. those interested in cycling and general fitness)
Be clear with what you aim to achieve with your piece of writing. If you have a
clearly defined purpose in mind, then it will be easier to shape your writing
accordingly. These are some examples only (remember also, that your writing
may satisfy more than one purpose – however – choose ONE main one to
guide your writing):
 To entertain
 To explore
 To reflect
 To examine
 To persuade
 To educate
 To inform
 To challenge
This is where you explain the choices in the language you will be using in your writing pieces.
In this part of your written explanation, you will need to explicitly refer to the types of
language devices you will use, e.g. formal / informal language; use of symbolism (e.g.
metaphor/simile/analogy/allegory, etc); use of persuasive devices (e.g. rhetorical
questioning/emotional appeals/use of evidence & statistics, etc).

Practice Task 1: Getting the Written Explanation spot on!
Practice writing a sample Written Explanation based on the following fictional writing piece.
Tutors should mark each student’s statement to ensure as much specific information is included –
without being too long-winded. It must be succinct but demonstrate an understanding of who you
are writing for and why you are writing this text. Tutors should also ask students to share various
sections with the rest of the class. Everyone should be able to write an effective and specifically
tailored Written Explanation.
Part 1: Brainstorm your ideas for your sample Written Explanation in the table on the
following page (based on the fictional text – also on the following page).
Part 2: Write your final Written Explanation of approx. 150-200 words incorporating each of the points in
your completed table (from previous task)

Sample text:

You are writing a text for year 10 students advising them about how to select the most suitable and appropriate
VCE subjects for them to study in years 11 and 12. Your teacher is looking to publish this writing piece in the
school magazine that is distributed to all year 10 students during the upcoming Careers Week.

Part 1: Complete the table
Title:

Form:

Context:

Audience:

Purpose:

Metalanguage:

Part 2: Write your explanation here (150-200 words)

AOS 2: You will be studying one of the following Contexts:


The imaginative landscape
 Whose reality?



 Encountering conflict
Exploring issues of identity and belonging

The assessment tasks for you will either be:

Possibilities for Creating & Presenting texts – Forms






















Sustained written texts













Shorter written pieces










Form
Look at the suggested list of forms (from the previous page) for sustained and shorter written texts and then
complete the following exercise. Share your responses with a classmate and have your tutor look over your
answers.
Brainstorm with your classmates to come up with some suitable forms for the following pieces:

Purpose
Purpose refers to what you are attempting to achieve – the reasons for your creation. Your purpose may be
legitimate, such as a letter to a politician about an issue that you have read about in class that concerns you, or it
might be a purpose made up to suit the requirements of the task.
Brainstorm with your classmates the possible purposes for creations that have the following forms:

Audience and context
Keep in mind the audience for whom you are writing and the context in which it will be read. This is a
consideration that should inform all other decisions about purpose, form and language, the audience
and context for your writing may be authentic or imagined.
Brainstorm with your classmates some legitimate audiences for the following pieces:

AOS2 – Creating & Presenting: Looking at a sample writing piece
Outcome 2
On completion of this unit the student should be able to draw on ideas and/or arguments suggested by a
chosen Context to create written texts for a specified audience and purpose; and to discuss and analyse
in writing their decisions about form, purpose, language, audience and context.
It is hoped you have brought in your drafts over
the past few weeks (and including today!) for your
tutor to look over and provide suggestions and
feedback.
To help you see what is expected in a
good piece of writing for the Creating &
Presenting Area of Study is, we will look at a
sample essay and then a sample assessment
criteria sheet. You can use this assessment sheet
(with the help of your tutor to see how your work
could be assessed). The descriptors of what takes
a high level response will also be useful when you
are making decisions about what to include to
help you achieve a high grade.

Sample written explanation: An example of an effective one!

Audience:
Form:

Purpose:
Context
(background
information:

Samples of
metalanguage:

Activity – Looking at a sample Creating & Presenting essay
Sample student response
Context: Exploring issues of identity and Belonging

Text: Bombshells by Joanna Murray-Smith (Australian play)

Summary of Bombshells: Bombshells is six monologues about women all on the brink of falling apart. It is a
funny, witty insight into everyday Australian women.
Writing prompt: ‘To conform to the expectations of others can be self-destructive to the individual.’

You will see that this Creating & Presenting piece is based on the “writing prompt” above. This piece is similar to
a text response – of which you will have lots of experience in when you completed Area of Study 1: Reading &
Responding. HOWEVER, the key difference between a text response and a creating and presenting piece is that
text responses aim to explore themes, characterisation, as well as the intention of the author. Whereas, writing
for AOS2 is aimed at exploring how the studied text(s) are linked to your Context and it is up to you to draw these
ideas out throughout your writing pieces.

Writing prompt: ‘To conform to the expectations of others can be self-destructive to the individual.’
To live one’s life is to live it with many difficulties and choices that have consequences. One is obligated at birth to be faced with
many expectations of others and the expectation that one has to themselves. Many people constantly try to conform and adhere to these
expectations of others around them, and in the process can find themselves all the better for it. However, conforming to these expectations
can sometimes be very self destructive to an individual in that it can be permanently damaging to one’s own individual identity and their
sense of belonging. “Many of us are trying to lead multiple lives: child, mother, wife, lover, star, giving small doses of oxygen to each and
imploding under the weight of so many competing roles” – Joanna Murray-Smith.
As one grows and develops a person’s individual identity is formed. This identity is who one is and helps them to find and achieve
their sense of belonging. The expectations of others can often be damaging to an individual. Individuals often try to adhere to the
expectations of others because they are unhappy with themselves and how they feel others perceive them. Trying to ‘fit in’ and formulate a
fake public identity different from one’s personal identity can be very damaging to the person. In doing this, one may totally forget who they
were before the charade is in place and lose their individual identity forever and become the person that they are perceived to be from the
expectations of others. This is evident with Zoe Struthers of Joanna Murray-Smith’s Bombshells. Zoe has become so involved with her
audience and their expectations of her and how she should be as a performer have scarred her identity for life. Feeling that she now belongs
to her audience and believes that they are a part of who she is as a person, has meant that the expectations of her audience has made her
into the person that she is today, scarring her once maybe happy and joyful life. Situations where one tries to conform to the expectations
and the perceived public identity of an individual can be life changing and sometimes damaging. Identity is ultimately lost and consequently,
the sense of belonging one once had may be lost and in the worst case scenario, be lost forever. Expectations of others can often sometimes
be damaging to one’s individual identity.
As well as being damaging, could the expectations of others be beneficial to an individual? Changing something about oneself for
the better is always a good thing. The expectations of others can often have an important role in doing this. Others may sometimes expect
one to be better than who they are at the moment. Disregarding the negative effects on the individual, these expectations can often lead to
a will and a want to change in the person that can actually even help formulate their individual identity further than what it was. Being able
to change one’s identity for the better of themselves can subsequently lead to a better fulfillment of their sense of belonging. To conform to
the expectations of others may be seen as weak by some people but may also be seen as a turning point in one’s life, helping them to
achieve a more deep and meaningful individual identity and a better sense of belonging. Conforming to the expectations of others can often
be beneficial to an individual, helping them achieve many things that could not have been accomplished on their own accord.
The expectations of others on an individual can be life changing. Having or wanting to conform to these expectations is a decision
that is needed to be made by the individual. Although there are negative aspects in doing this, adhering to these expectations of others of
oneself can often be a rewarding and fulfilling task that is beneficial to the individual. (693 words)

After-reading activity:
Part 1: Have a go at completing this Written Explanation table to see if you are able to identify the student’s
purpose for writing this piece. You may then share your responses with your classmates via tutor-led discussion.

Form:
Context:
For any writing, describe the any
relevant background information
that is usefully for the reader to
know before they commence
reading your text.

Audience:

Purpose:

Metalanguage:
This is where you explain the
choices in the language you will be
using in your writing pieces. In this
part of your written explanation, you
will need to explicitly refer to the
types of language devices you will
use

Part 2: Continue these questions on your own and then discuss your responses as a class.

………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..

………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………………………………………………………………………………..

………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………….

Part 3: A closer inspection at a sample criteria (assessment) sheet for Outcome 2 Creating &
Presenting SAC – Worth 30 marks
Sample Assessment Task Sheet

Outcome: On completion of this unit the student should be able to draw on ideas and/or arguments suggested by a chosen Context to create written texts
for a specified audience and purpose; and to discuss and analyse in writing their decisions about form, purpose, language, audience and context.

School:
Student name:
Class:
Context studied:
DESCRIPTION OF TASK:

Assessment Criteria

Explanation of high level descriptor for each criterion

Marks

This refers to all the elements of writing that make it effective – the quality of the ideas and/or
arguments, the appropriateness of the form you have chosen, and the kind of language that
you have used – vocabulary, tone and register. All of these elements need to be shaped
skillfully and they need to be appropriate for the purpose of your writing (what are you trying
to do?), the audience for it (for whom are you writing?) and the Context in which it will be
read (where will it appear?)
This concerns your written explanation. You are required to use appropriate metalanguage in
reference to the ideas/arguments and the linguistic and structural features of the text(s) you
have studied. You must explain your decisions about using these features in your own work,
and if you have not used some obvious feature(s), you need to explain why not. You should
discuss your ‘personal authorial choices’ clearly and expressively and in a logically structured
way.
The sentence refers to how well you have understood the complex ideas and/or arguments
relevant to the Context, and how well you have understood and used the ideas and the
linguistic features of your studied text. Your ability to incorporate some features of the text(s)
that you have studied in your own writing is very important.
This refers to the expressiveness of your writing and your ability to use the conventions of
standard English correctly. Your writing should be fluent and coherent, rather than disjointed
and rambling. Your paragraphs should be logically ordered and connected, and every aspect
of the work should make sense.

FINAL GRADE
A+
30 – 27
11

A
26 – 25

B+
24 - 23

B
22 – 21

C+
20

C
19 – 18

D+
17 – 15

D
14

E+
13 – 9

E
8–6

<NAR
<5
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Your task: Marking a sample essay according to criteria sheet

Sample Assessment Task Sheet
Outcome 2
On completion of this unit the student should be able to draw on ideas and/or arguments suggested by a
chosen Context to create written texts for a specified audience and purpose; and to discuss and analyse
in writing their decisions about form, purpose, language, audience and context.

Comments:
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Area of Study 3: Using Language to Persuade
Revision tasks for AOS 2: Creating & Presenting sample SACs
Revising key persuasive techniques
Revising key “tone” words
Revising emotive language / connotation
Practice activities including crossword

(All materials contained within remain copyrighted property of NQ Corp Pty Ltd).

Extra revision tasks – Area of Study 2: Creating & presenting
In the past four weeks, we have explored each of the four contexts and we have provided sample
SAC topics. As part of your revision (and early exam preparation!) the list of topics are provided
below. Either as part of your homework tasks or at the end of this lesson, you should continue
drafting sample responses or begin making suitable notes that will come in handy again for your
study of Creating & Presenting in Unit 4 or for preparation for the end-of-year exam. Complete
any work in your own notebooks and again, feel free to submit any drafts to your tutor.

Possible SACs for Context:
Imaginative Landscape
1
2
3
4
5
6

“Our identity is very much influenced in the area in which we live.” Discuss.
Create a piece of writing that could be an inserted into your studied text at some point. You could write an alternative
ending, for example, or an additional chapter. You should attempt to emulate the style and language features of the
original text.
Choose three to five linguistic features of the text you have studied for this Context and use them in your own writing
with a specified audience and purpose.
Respond to the following prompt in either a persuasive, expository or imaginative style: “The landscape of our
childhood remains with us forever.” Pretend you are writing a piece for the school’s yearbook. Refer directly to the
text you have studied for this Context in your response.
“The interaction between humans and the environment can have both positive and negative results.” Discuss.
Choose two characters from the text you have studied for this Context and develop a piece of writing that centres on
the relationship and interactions between these two characters. Determine a purpose and audience.

Possible SACs for Context: Whose Reality?
1
2
3
4
5
6

“Whose reality is it?” Discuss with reference to one or more of the texts you have studied for this Context.
Create a piece of writing that could be an inserted into your studied text at some point. You could write an
alternative ending, for example, or an additional chapter. You should attempt to emulate the style and
language features of the original text.
Write a personal/reflective piece for a chosen specified audience and purpose, focusing on how you saw
the world as a child compared to how you view the world today.
Respond to the following prompt in either a persuasive, expository or imaginative style: “The truth is
sometimes elusive.” Pretend you are writing a feature article for the local newspaper. Refer directly to the
text you have studied for this Context in your response.
Compare and contrast the character of Blanche DuBois and / or Mitch with one of the characters from
another text set for study in this Context.
“The consequences of self-deception can be disastrous.” Discuss this statement with reference to two or
more characters from a studied text(s) that you have studied for this Context.

Possible SACs for Context: Encountering conflict
1
2
3
4
5
6

“War is never justified.” Do you agree?
Write a recount about a personal experience of conflict.
“Conflict brings out the best and worst in people”. Discuss with reference to the studied text and
appropriate current events.
Choose an appropriate form, purpose and audience for a piece that focuses on the conflict between good
and evil within individuals or society. You may wish to refer – directly or indirectly – to characters and
situations from y0ur studied text.
Script and perform a conversation between two characters from your studied text. The conversation
between the two characters should either feature a conflict or attempt to explore the Context of
“Encountering conflict”. Specify clearly your audience and purpose.
“We need some degree of conflict and tension if we are to experience the richness of being fully alive.”
Discuss.

Possible SACs for Context: Exploring issues of identity and belonging
1
2
3
4
5
6

“Each of us is a private person and a public person.” (Bruce Dawe – Australian poet). Explore in poetry and
prose the private and public aspects of you.
Write an expository piece about what it means to be Australian in the 21st century. You may wish to refer to
your studied text and / or current issues you feel are important in contemporary Australian society.
Create a news report for your school’s student newspaper that attempts to explain what mandatory
detention is and explain the current government policies surrounding immigration and asylum seekers.
Explore the issues about why people seek asylum in Australia.
Create a piece of writing that could be an inserted into your studied text at some point. You could write an
alternative ending, for example, or an additional chapter. You should attempt to emulate the style and
language features of the original text.
Respond to the following prompt in either a persuasive, expository or imaginative style: “To belong to a
community does not necessarily mean to identify with it.” Pretend you are writing a feature article for the
local newspaper.
Choose three to five linguistic features of the text you have studied for this Context and use them in your
own writing with a specified audience and purpose.

Space for notes

Understanding Area of Study 3: Using Language to Persuade
In this area of Study, you will begin by studying an issue that is prominent in the Australian media. Your media texts will be
selected by your school and must have been published in the Australian media since 1 September from the previous year.
There are two main purposes underpinning your work on media texts.
The first one is to analyse how language is used to persuade the reader or viewer and to identify the writer’s/creator’s
viewpoint or contention. Secondly, you will need to present your own reasoned and sustained point of view on the chosen
issue. This part of the SAC is either a written piece or an oral presentation and your school will decide. You can present
this point of view piece in the form of: editorial, opinion, letter to the editor, a speech, etc.
To achieve these aims, you will need to understand what is meant by a point of view/contention to be able to identify
and explain the many ways in which writers deliberately use language to position readers to agree with their contention.
In today’s lesson, we will spend time revising the key persuasive techniques you will need to familiarise yourself with.
Keep this sheet as a reference guide in the coming weeks.

What is the Outcome for AOS 3: Using Language to Persuade?

Unit 3

What is assessed?

Percentage of
coursework
mark

Unit 3

There are two components:
Area of Study
3: Using
Language to
persuade

(1) Issues analysis
A piece of writing which analyses the use of language
in three or more persuasive texts that debate a
current issue in the Australian media

AND
(2) Point of view piece
A sustained and reasoned point of view on the
selected issue in written or oral form. The issue must
have been in the Australian media from 1 September
from the previous year.

The Unit 3 SAC
– 40% of the
Unit 3 mark

How is the SAC
assessed?
Assessment is based on
how well you demonstrate
key knowledge and skills.
Your school will set the
word limit (or oral
presentation rules and time
limit) for this SAC.

To achieve this outcome the student will draw on knowledge and related skills outlined in area of study 2.
Key knowledge







the relationship between purpose, form, language and audience in a range of print, non-print and multimodal text types, with close
attention to authors’ choices of specific structures and features;
for example, style, images, design, point of view, tone and register;
the ideas and/or arguments relevant to the chosen Context, including an understanding of the ideas and arguments presented in
selected text/s;
strategies for creating, reviewing and editing;
metalanguage to discuss and analyse their own and others’ creative choices;
the conventions of spelling, punctuation and syntax of Standard Australian English.

Key skills







analyse the relationship between purpose, form and audience in a range of text types, with close attention to authors’ choices of
structures and features;
select and shape information, ideas and argument appropriate to the chosen form, audience, purpose and context;
draw on ideas and/or arguments presented in selected text/s;
use appropriate strategies to review and edit texts for fluency and coherence;
use appropriate metalanguage to discuss and analyse their own and others’ authorial choices;
use the conventions of spelling, punctuation and syntax of Standard Australian English.

AO3: Metalanguage – Using Language to Persuade:
Common persuasive techniques
MAIN CONTENTION
The main contention pinpoints the issue and presents the writer’s
point of view on that issue. A contention can usually be expressed
in a single sentence.
ALLITERATION
Alliteration is a repeated sound used at the beginning of words
that plays upon the same consonant or syllable.
ANECDOTES
Anecdotes are short accounts, or stories of an entertaining or
interesting incident. They can be used to engage the reader, add
variety or offer another way of giving information.
BIAS
A writer’s personal preferences as related to an issue and
prevents people from being completely impartial or objective

CONNOTATIONS
The implied meaning of words. There are positive and negative
connotations.
E.g. supermodel: rich, attractive, anorexic, exploited
(We will be completing a practice activity on page 8)

EDITORIAL
An article written by the newspaper editors in response to what
they decide are important issues of the day.

EDITORIAL CARTOON (ALSO POLITICAL
CARTOON)
Cartoons that satirise (make fun of) issues, events, political or
public figures. They usually contain a political or social message
and are frequently humorous.
EMOTIVE LANGUAGE
Language that deliberately uses strong words to evoke emotional
responses from readers.
E.g. bad (neutral) = abhorrent, deplorable, disgusting, appalling
(emotive)

EVIDENCE
Presented as information, facts or statements used to support a
belief, opinion, contention or point of view (POV). Is highly
persuasive because it can be presented as: expert advice,
expert opinion, facts, research or statistics. However, it is
important to consider the sources of information and their
agendas, as well as the information the writer had left out.

JUXTAPOSITION
Where two things are placed closely together (in print media,
usually photos) for the purposes of comparing and contrasting, to
show similarities and/or differences. E.g. celebrity magazines love
to show before and after photos of celebrity mums.
LETTER TO THE EDITOR (LTTE)
Letters written by readers from all walks of life in response to
issues of the day or in direct response to other letters previously
published
METAPHOR
A metaphor is a word or phrase that describes one thing being
used to describe another; on a simple level a phrase such as “the
heart of the matter” is a metaphor as matters do not actually have
hearts.
PEJORATIVE
An expression that belittles or puts something/ someone / idea
down.
PUN
A play on words, sometimes on different senses of the same word
and sometimes on the similar sense or sound of different words.
Especially used in headlines in an attempt to be funny or clever,
can often be very bad. E.g. the wet weather couldn’t dampen the
spectators’ spirits. (Double meaning: (1) the spectators didn’t get
wet and (2) they were in high spirits.
REASON AND LOGIC
Reasoning is a very persuasive tool because the writer aims to
present their arguments in a well-reasoned, logically sequenced
way that can often takes into account both sides of the issue to
show they have thought long and hard before coming to their
opinions. Readers are treated intelligently and left to make up
their own minds.
REPETITION
The use of repeated words, phrases, sentence patterns or ideas to
emphasise a point and aims to get the reader to remember the
main point well after reading a piece.
RHETORICAL QUESTIONS
A question that has no answer because it is used purely for effect
and impact. Encourages reflection about an issue and positions the
reader from either the writer’s POV or the subject of which
they're writing about. E.g. What would you do in that poor
mother’s position?
SATIRE
Satire is a form of humour where the writer or speaker tries to
make the reader or listener have a negative opinion about
someone, by laughing at them, making them seem ridiculous or
foolish etc. If someone is being satirical, their aim is not just to
amuse, but to affect the person that they dislike; to hurt them,
ruin them, etc.

GENERALISATIONS
A sweeping statement made about a large group of people that
doesn’t take into account individual difference or circumstance.
Generalisations claim that if something is true in one case, then it
is the case all the time. E.g. all P-platers are reckless drivers.
HYPERBOLE (ALSO OVERSTATEMENTS OR
EXAGGERATION)
Hyperbole is overstatement or exaggerated language that distorts
facts by making them much bigger than they are if looked at
objectively. The media use it a lot to make stories seem more
important or interesting than they really are (an apparently unfair
boxing decision was described as the “crime of the century” by
one newspaper which seems excessive when compared to
murder). It may be used to entertain or more seriously.
INCLUSIVE LANGUAGE
Involves the reader directly by assuming that everyone is of the
same opinion as the writer. Frequently used phrases may be “We
all know that…” or “We all feel that…”

SIMILE
A simile is a comparison between two different things, designed to
create an unusual, interesting, emotional or other effect often
using words such as ‘like’ or ‘as ... as’. Common comparisons are
with the qualities associated with animals (as sly as a fox, as brave
as a lion, etc.).
TONE
The overall “voice” of a piece, which reflects the writer’s attitudes
or emotions towards their subject matter. You can identify tone
by the use of emotive language. E.g. “Surely any human being with
half a brain would not support or vote for Howard?” has a
condescending tone. Whereas, something like “Australia is
poised to enter a new era of peace and goodwill” has an
optimistic tone. Refer to your list of words describing TONE
for further information.
VESTED INTEREST
A special interest in protecting or promoting what directly
benefits you. E.g. companies have a vested interest in making sure
that bad publicity about them doesn’t make it on the front pages
of the papers.

IRONY
Irony is common in English, especially in humour. When the
speaker or writer says one thing but wants you to understand
something different, they are being ironic. E.g. Your friend turns
up in ripped jeans. With a smirk, you say, “I see you have put on
your best clothes!”

EMOTIONAL APPEALS
There are many different examples of appeals. This list is by means, exhaustive. There are many more but here are ones commonly
found in opinion pieces. (Use this reference sheet to complete the activity on page 7 of this week’s woeksheet)
Appeal to sense of justice: appeals to readers’ deep-seated
belief that we all have the right to be treated fairly.
Appeals to a sense of security: these appeals play on our
desires to feel safe and work on our common need to be free
from violence or tragic events. Especially powerful in our current
age of global terrorism.
Appeals to being modern, trendy and up-to-date: as
consumers, we often want to be up-to-date with trends and
technology and this form of appeal plays to this desire. Especially
used in advertising
Appeals to family values: quite a conservative appeal that
favours traditional family structures – often stereotyped as two
parent and two to three children. Favoured by people who fear
social change that threatens family stability.

Appeals to fear: a highly persuasive appeal. Used widely by
politicians as a way to implement policies for the community that
may be deemed invasive but acceptable in fearful times.

Appeal to fear of change: this plays on some people’s
resistance to change and their insecurities about things that are
new or unfamiliar. Can be especially powerful when people
present change as a worst-case scenario.

Appeal to freedom: appeals to people’s desires for a sense of
unrestricted possibility. Can be especially persuasive in discussions
about human rights.
Appeal to group loyalty: appeals to the need for people to
stick together no matter what. This can be particularly persuasive
in times of crisis and a politician urges the community to band
together to rebuild.
Appeal to hip-pocket: refers to the pocket in which you keep
your wallet. This may appeal to a person’s financial wellbeing. This
appeal can cause strong emotional reaction if someone is writing
about consumers being “ripped off”.
Appeal to patriotism: appeals to a devotion or pride in one’s
country. It plays on the idea of “what it means to be Australian”.
However, can be exploitative and at worst, racist.
Appeal to self-interest: refers to the way we put our needs
above the community’s greater interests. Comes from the
“NIMBY” principal – Not In My Back Yard.
Appeal to tradition and custom: an appeal to keep what is
deemed traditional or customary. This can be a resistance to
change and be quite a conservative appeal. E.g. Former PM John
Howard criticised any change from a monarchy (a system under
the Queen) to a republic (a system with a President as Head of
State) and has argued his case, using this appeal many times.
Appeal to value of technology: is a powerful appeal because it
can persuade people to think that if we don’t embrace new
technology, we could be left behind – socially and economically.

AO3: Using Language to Persuade – “Tone” words

Accusing
Admonishing
Aggressive
Alarmist
Angry
Antagonistic
Arrogant
Assertive
Authoritative
Bemused
Bitter
Calm
Concerned
Condescending
Cynical
Disappointed
Dismissive
Guarded
Mocking
Optimistic
Outraged
Pleading
Proud
Reasonable
Respectable
Restrained
Sarcastic
Sympathetic

To place or infer blame
To “tell off”
Hostile or attacking
Causing alarm / panic without real need to
Severely inflamed and painful
Indicating opposition or resistance
Having or showing feelings of unwarranted importance out of overbearing pride
Boldly self-assured; aggressively confident; cocky
The quality of trustworthiness and reliability
Deeply thoughtful; preoccupied; perplexed and bewildered
Marked by strong resentment or cynicism
Composed and steady
Feeling or showing worry or sympathy
Assuming a tone of superiority, or a patronising attitude
Believing the worst of human nature and motives
Defeated of expectation or hope; let down
Showing disregard, indicating rejection
In a conservative manner
To make fun of and / or treat with contempt
Positive or expecting the best
Being indignant or angered at something unjust or wrong
Begging or imploring
Having a too high opinion of oneself; arrogant
Showing reason or sound judgment
Deserving of esteem and respect
Cool and formal in manner
Witty language used to convey insults or scorn
To feel sorry for

ACTIVITY: IDENTIFYING TONE

USING LANGUAGE TO PERSUADE – EMOTIONAL APPEALS

Passage
How can it possibly be fair that a convicted
rapist only receive seven years in prison and be
eligible for parole after three? The legal system
needs an overhaul.

It is perfectly acceptable that the government
should be spending more money on defence. If
not, we could be doomed. Terrorism is such a
vital issue at the moment and the welfare of our
nation needs to be secured for future
generations.

Whaling should be made illegal by all nations
and not doing so will be an ecologically
disastrous and devastate whale numbers forever.
Australia has the responsibility to put more
pressure on nations like Japan.

The cash rebate for water tanks is a great
incentive for ordinary Australians. It’s an
excellent way to use water effectively as I have
discovered since installing mine two months
ago.
How on earth can Australia compete
internationally when we don’t have more
advanced medical research at universities? How
can we possibly hope to better our health
system without proper funded research and
technology?
Fair dinkum Aussies need to do more to buy
Australian made to help our industry and
economy.

If we’re not careful, Australia could be overrun
with immigrants who will take all our jobs and
leave true Australians with out of control rates of
unemployment.

Appeal

Persuasive
technique/s
(if applicable)

How does this passage
position the reader?
E.g. The writer positions the reader
to…

Persuasive language - Emotive language

Kill
Injure
Fluffy little kitten
Poor defenseless water birds
Magnificent ocean predator
Queue jumpers
Weapons of mass destruction
Terrorist
Fraudster
Bargain
Fat

Slaughter
Rip off
Feral killer of native birds
Dole bludger
Shark
Refugees
Bombs
Con man
Freedom fighter
Maim
Skinny

Butcher
Cat
Ducks
Car
Man-eating monster
Asylum seekers
Government
Unemployed
Petrol guzzler
Discount
Voluptuous

Emotive Language Table

USING LANGUAGE TO PERSUADE – STYLE
The style of a piece refers to the manner in which it is spoken or written – the kind of language chosen by
the writer or speaker.
Activity 1: Look through these words used to describe style and either using a dictionary and / or
consulting with your tutor and classmates, write short definitions for the following:

Activity 2: Choose a ‘style’ word from the list above that would best describe the following types of
persuasive pieces. You may choose more than one style to describe each persuasive piece (but no more
than two!) and some style words may be used more than once.
a) A coach’s team to his players at half time.
b) A poet’s review of another poet’s work.
c) A submission to the school council to open up a new canteen.
d) Your speech at your friend’s 21st birthday party.
e) A letter to the editor about the social impacts cyber bullying is having on young people today.
f) A politician urging people to support a war effort.
g) A local councillor delivering a speech to a group of farmers.
h) The Governor-General writing a letter to the Queen.
i) A grade three teacher trying to convince her students to wear their hats outside.
j) An advertising campaign to stop young people from speeding.
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Area of Study 3: Using Language to Persuade
Analysing persuasive texts: editorials
Analysing persuasive texts: cartoons
Language analysis essay structures
Sample / model language analysis essays
Practice writing tasks: analysing a persuasive text and writing
language analysis

(All materials contained within remain copyrighted property of NQ Corp Pty Ltd).

Understanding Area of Study 3: Using Language to Persuade
In today’s lesson, we will practice analysing editorials (one from a broadsheet and one from a tabloid
newspaper). Through these tasks, you will practice identifying contentions as well as the key persuasive
techniques writer use to influence their readers. In addition, we will be looking at political cartoons and
analyse how these serve to persuade readers differently from written texts.
As part of your school’s SAC preparation, you will be given a series of newspaper articles to practice your
issues analysis and for your final SAC, you will either be given the articles beforehand or under exam
conditions. You will then complete your SAC with the articles unseen. Either way, it is vital that you practice
writing your issues analysis from a variety of texts: e.g. letters to the editor, editorials, opinion pieces,
cartoons, etc.
Today’s lesson will involve lots of writing practice so use class time effectively. Ensure you seek tutor help
when needed as well!

What is the Outcome for AOS 3: Using Language to Persuade?

Unit 3

What is assessed?

Percentage of
coursework
mark

Unit 3

There are two components:
Area of Study
3: Using
Language to
persuade

(1) Issues analysis
A piece of writing which analyses the use of language
in three or more persuasive texts that debate a
current issue in the Australian media

AND
(2) Point of view piece
A sustained and reasoned point of view on the
selected issue in written or oral form. The issue must
have been in the Australian media from 1 September
from the previous year.

The Unit 3 SAC
– 40% of the
Unit 3 mark

How is the SAC
assessed?
Assessment is based on
how well you demonstrate
key knowledge and skills.
Your school will set the
word limit (or oral
presentation rules and time
limit) for this SAC.

To achieve this outcome the student will draw on knowledge and related skills outlined in area of study 2.
Key knowledge







the relationship between purpose, form, language and audience in a range of print, non-print and multimodal text types, with close
attention to authors’ choices of specific structures and features;
for example, style, images, design, point of view, tone and register;
the ideas and/or arguments relevant to the chosen Context, including an understanding of the ideas and arguments presented in
selected text/s;
strategies for creating, reviewing and editing;
metalanguage to discuss and analyse their own and others’ creative choices;
the conventions of spelling, punctuation and syntax of Standard Australian English.

Key skills







analyse the relationship between purpose, form and audience in a range of text types, with close attention to authors’ choices of
structures and features;
select and shape information, ideas and argument appropriate to the chosen form, audience, purpose and context;
draw on ideas and/or arguments presented in selected text/s;
use appropriate strategies to review and edit texts for fluency and coherence;
use appropriate metalanguage to discuss and analyse their own and others’ authorial choices;
use the conventions of spelling, punctuation and syntax of Standard Australian English.

Activity: Analysing editorials for persuasive techniques
Context of editorial: A few years ago, there was controversy surrounding the practice of academic
female students from Melbourne’s local state schools being offered full scholarships and spots to
attend prestigious private schools to drive up their overall scores and academic rankings, leaving the
state schools unable to keep their brightest girls.

Editorial: Something rotten in the scholarship stakes
FOR small schools unable to stop the best and brightest students being lured away by
bigger, cashed-up competitors, student poaching is similar to piracy in the playground.
Extensive student recruitment campaigns aimed at smaller, girls-only schools
across the eastern suburbs have set principal against principal, church against church, and
parents against school boards.
Critics of the trade see it as a symbol of all that is wrong with the education
system and accuse big schools such as Haileybury and Mentone Grammar of profiting
from the hard work of others.
More girls mean better VCE scores and higher academic rankings, which in turn
brings increased fees, more students and higher profits.
But those on the receiving end of the insults are resistant. All is fair in the
cutthroat business of education and teenage girls just happen to be the hottest property
in the marketplace.
The presence of even average female students in a formerly boys-only
environment is known to lift overall academic performance.
So they are being enticed to change schools with offers of full-fee scholarships,
better academic results and greater resources.
And who could blame their hard-working parents for seeking what is best for
their children and some relief from annual fees of up to $18,000?
But there are consequences for the vulnerable teenage girls at the coalface of
cultural change and for those left behind as smaller schools begin to struggle to retain
teachers and resources.
There are also consequences for us all in the loss of diversity and choices in
how we educate our children. Biggest and brightest may not always be best and children,
teachers and school communities are more valuable than mere commodities to be
stacked and packaged and traded away like supermarket products.

Source: The Sunday Age (online, 18th August 2006)

Once you have read “Something rotten in the scholarship stakes”, answer these
questions / activities below. Then discuss your responses either in pairs or as a class:

Editorial #1: Something rotten in the scholarship stakes (The Age – broadsheet)

Activity: Analysing cartoons for persuasive techniques
While most cartoons are simply designed for amusement and comedic purposes, the role of
cartoons in newspapers is to present a point of view, relying on the power of the graphics
to persuade, as well as words (if any) that is included. Cartoons tend to focus on important
and controversial issues of the day – often politics and politicians are depicted – and aim to
poke fun at serious issues, as well as shed light on the issue at hand. In order to
understand newspaper cartoons, it is important that you are aware of current issues in the
news. One of Australia’s most famous cartoonists is Mark Knight, who works for the Herald
Sun. His cartoons are known for his distinctive “mouse” like character that appears in the
corner of his cartoons, who usually deliver an amusing or acerbic line to add to the
cartoon’s humour.

Analysing newspaper cartoons

Discuss the following two cartoons with either your classmates or as a whole class and then answer the
following questions. Share your responses with the class in a discussion facilitated by your tutor.
What “story” is the cartoon telling?

What is the contention of the cartoon?
How do the images of the cartoon convey this message?

Cartoon # 1

Cartoon # 1: Mark Knight (Qantas troubles)

WRITING A LANGUAGE ANALYSIS: ISSUES ANALYSIS ESSAY STRUCTURE

There are 2 options:
(1) Analysing each article one by one in your essay
(2) Analysing the texts in an integrated essay

On the following pages are the essays structures for two types of essays most
common to language analysis:

OPTION 1: Analysis of each article (page 7)
THE SEPARATE APPROACH: This essay structure allows you to analyse each text separately and through your
introduction, you are able to provide an overview of all three pieces and some background information about the issue.
In your conclusion, bring together major points about the ways in which each text uses language – Including visual
language – to persuade readers.

OPTION 2: Integrated analysis of all articles (page 8)
THE SYNTHESISED APPROACH: This essay structure allows you to compare and contrast all texts in each paragraph of
your analysis. It is a more challenging essay structure but allows you to show your teacher/examiner that you have a
complex understanding of the issue and the ability to look at an issue from all perspectives.

OPTION 1: Analysis of each article
Introduction – What is the writer saying?




Introduce the issue briefly to give your analysis a context
Re-state briefly the writer’s contention in your own words
Use phrases such as “The writer contends that”, “The writer argues that”, “The writer asserts that”, “The



Include the writer and article details: surname of writer, source, page number, form of text (i.e. letter to the editor,
editorial, opinion piece, etc.)
Identify the tone of the text



writer is adamant that”…

Body – How is the writer saying it?
The body of your analysis consists of a series of paragraphs in which you analyse the major points and persuasive
techniques.
In each body paragraph, follow these steps:
What is the writer saying?
In your own words, describe/explain the main point being advanced in any paragraph in the persuasive piece
How is the writer saying it?
Identify and explain the persuasive techniques being used to present this point. Incorporate very brief relevant quotes
as you write.
 Why are the language and techniques persuasive?
Analyse how selected techniques affect the reader. Ask yourself:
 How does it sound?
 Which words carry specific positive or negative connotations?
 Are there any strongly emotive words?
 How is language used to persuade readers to agree?
 How does this persuasive technique position the reader?

Conclusion – Why is it persuasive?



Sum up the overall effectiveness of the article in persuading readers
Mention which persuasive techniques work best and why

OPTION 2: Integrated analysis of all three articles
Introduction








Introduce the issue briefly to give your analysis a context
Introduce the first persuasive piece, including the writer and article details: surname of writer, source, page
number, form of text (i.e. letter to the editor, editorial, opinion piece, etc.)
Outline what the contention for article #1 is
Then, introduce the second persuasive piece, including the writer and article details: surname of writer, source,
page number, form of text (i.e. letter to the editor, editorial, opinion piece, etc.)
Outline what the contention for article #2 is
Lastly, introduce the third persuasive piece, including the writer and article details: surname of writer, source,
page number, form of text (i.e. letter to the editor, editorial, opinion piece, etc.)
Outline what the contention for article #3 is

Body
Article #1
 Between 2 – 3 paragraphs, focus on persuasive piece #1 and wrote about the key persuasive techniques providing
quotes / examples to illustrate how this persuasive technique is used
 With your analysis of the techniques, comment on how they are used to position the reader or used to prompt a
particular reason / impact on the reader
 Comment on the overall tone and how the persuasive piece # 1 is
Article #2
 Between 2 – 3 paragraphs, focus on persuasive piece #2 and wrote about the key persuasive techniques providing
quotes / examples to illustrate how this persuasive technique is used
 With your analysis of the techniques, comment on how they are used to position the reader or used to prompt a
particular reason / impact on the reader
 Comment on the overall tone and how the persuasive piece # 2 is
Article #3
 Between 2 – 3 paragraphs, focus on persuasive piece #3 and wrote about the key persuasive techniques providing
quotes / examples to illustrate how this persuasive technique is used
 With your analysis of the techniques, comment on how they are used to position the reader or used to prompt a
particular reason / impact on the reader
 Comment on the overall tone and how the persuasive piece # 3 is

Conclusion




Comment on overall how effective / persuasive each article is
Comment on the similarities and / or differences between the 3 pieces i.e. How the writers are able to use similar or
different persuasive techniques, use of language and tone to convince the reader of their contentions
Lastly, comment on which piece was more persuasive and why?

Editorial: Something

rotten

INTRODUCTION
BODY PARAGRAPH #1

Commences analysis of text by presenting
the key persuasive techniques in the
opening paragraph and the impact this
technique has upon the reader.
Commences analysis of text by presenting
the key persuasive techniques in the
opening paragraph and the impact this
technique has upon the reader.

BODY PARAGRAPH #2

Includes: Name of article, date,
page no, author’s name,
contention and tone.

FOR small schools unable to stop the best and brightest students
being lured away by bigger, cashed-up competitors, student
poaching is similar to piracy in the playground.
Extensive student recruitment campaigns aimed at smaller,
girls-only schools across the eastern suburbs have set principal against
principal, church against church, and parents against school boards.
Critics of the trade see it as a symbol of all that is wrong with
the education system and accuse big schools such as Haileybury and
Mentone Grammar of profiting from the hard work of others.
More girls mean better VCE scores and higher academic
rankings, which in turn brings increased fees, more students and higher
profits.
But those on the receiving end of the insults are resistant. All is
fair in the cutthroat business of education and teenage girls just happen
to be the hottest property in the marketplace.

in the scholarship stakes

The presence of even average female students in a formerly
boys-only environment is known to lift overall academic performance.
So they are being enticed to change schools with offers of fullfee scholarships, better academic results and greater resources.
And who could blame their hard-working parents for seeking what is best
for their children and some relief from annual fees of up to $18,000?
But there are consequences for the vulnerable teenage girls at
the coalface of cultural change and for those left behind as smaller
schools begin to struggle to retain teachers and resources.
There are also consequences for us all in the loss of diversity
and choices in how we educate our children. Biggest and brightest may
not always be best and children, teachers and school communities are
more valuable than mere commodities to be stacked and packaged and
traded away like supermarket products
Source: The Sunday Age (online, 18th August 2006

In the editorial, “Something’s rotten in the scholarship stakes” that appeared in

Title of article

The Age on 18 August, 2006 (p.18), the writer contends that wealthy private
schools, such as Haileybury and Mentone Grammar, are unethically poaching bright
students from smaller schools in a bid to bolster their reputations and student

Name of text and date
Contention

numbers. The writer’s critical tone takes aim at the unethical practice because it
reduces students to mere commodities that can be sold and traded.
In the opening paragraph, the writer uses the alliteration, “cashed-up competitors”

Names tone – sets up the
voice of the entire article

surrounding smaller schools. This phrase carries a negative connotation as it

Identifies persuasive
technique (i.e. alliteration)
Example of alliteration –
brief quote only

positions the reader to think of the schools as ruthless businesses who care little for

Describes another technique

how their actions will impact upon other schools.

Describes how the technique
positions the reader (how
does this technique impacts
on the reader)

Using a simile that compares the practice of student poaching as “akin to piracy in

Identifies persuasive
technique (i.e. simile)

to describe the wealthy schools in Melbourne accused of poaching students from

the playground”, the writer compels the reader to view this practice as plainly
deceitful. In an alarmist tone, the writer goes on to describe the private student
recruitment campaigns as pitting “principal against principal, church against church
and parents against school boards”. This hyperbole creates the idea of a showdown
between the schools and presents the idea to the reader that it is Melbourne’s elite
private schools who are the source of the conflict.

Describes how the technique
positions the reader (how
does this technique impacts
on the reader)
Identifies change in
tone in paragraph
Example of hyperbole
using the relevant quote
Describes the intended
impact the technique
has on the reader.

PRACTICE WRITING ACTIVITY: Now it’s your turn to complete the essay…
Task 1: Write a further three BODY paragraphs, following the
examples given – you may select any section of the editorial to
analyse as long as your paragraph is able to:





Task 2: Write the CONCLUSION




Complete Tasks 1 & 2 here – you may want to plan first:

Sample persuasive text analysis: Letter to the editor
Context of issue: this letter appeared in The Age a few years ago when John Howard was Australia’s PM and this letter is in relation to his government’s
indigenous policy and the tension it caused with Aboriginal Australians.

Just assimilation
ONCE again the Stolen Generations’ people have to suffer our Prime Minister’s political posturing. His suggestion that the answer to our woes is to
be “absorbed into the mainstream” (The Age, 25/5) demonstrates he has learnt nothing from past abuses and traumas. The last time governments
attempted to mainstream us, we were taken from our families.
We have been drowned in the mainstream. This year’s mainstreaming is last century’s assimilation, and only now are some of our people finding their
way home. But the Stolen Generations are warriors, not victims, and we will continue to fight for justice and healing. We look forward to an apology
by the next prime minister. It’s clear that Howard does not have the imagination to begin the healing that we, and the nation, need and deserve.

Lyn Austin, Stolen Generations Victoria, and Melissa Brickell, Stolen Generations Victoria Sorry Day Committee
Source: The Age (online, 27th May 2007)

Read through the following sample language analysis essay complete with notes on the right hand side. When analysing
letters to the editor, you may use this as an example of how to set out your analysis.

Just assimilation (The Age, 28 May 2007, p.13)
Prime Minister John Howard’s comments about indigenous Australians assimilating into
Australian mainstream society prompted writers Lyn Austin and Melissa Brickell to write their
letter to the editor, “Just assimilation” in The Age on 29 May, 2007. In an admonishing and
disappointed tone, they contend that the Howard government has learnt nothing from the
past and they show a lack of understanding of the problems facing indigenous Australians. A
range of persuasive techniques has been used to engage readers including attacks, inclusive
language and metaphors.
The writers use attacks against the Howard government to reinforce their contention. They
aim to paint a picture of an uncaring prime minister as they state, “he has learnt nothing from
past abuses and traumas”. Austin and Brickell also conclude their letter with a forceful attack
against Howard’s leadership skills, “…does not have the imagination to begin the healing that
we, as a nation, need and deserve.” This positions the reader to view PM Howard as a leader
who has failed to learn the mistakes of the past and is not the type of leader whom they think
will bring about positive change.
Furthermore, the writers use inclusive language to throughout the letter in an attempt to put
the reader in their position and to also help us understand that the issue concerns more than
just the indigenous community. “The last time the government attempted to mainstream us,
we were taken from our families,” highlights the negative impact the Stolen Generation policy
had, despite the government’s best intentions. By the end of the piece, the writers include the
words, “the nation” to assert that Australians deserves a country “justice and healing” can
take place. Inclusive language generates a sense of shared understanding of the issues facing
indigenous Australians.
Lastly, the use of metaphor creates powerful images in the reader’s minds. The writers state
that indigenous Australians have been “drowned in the mainstream” which evokes a sense of
hardship and struggle. However, they later contrast this image by comparing the Stolen
Generation to “warriors” who “will continue to fight for justice and healing”. This creates an
image of a proud people who will not be defeated in their resolve for reconciliation. The use
of metaphorical language paints a vivid picture in the readers’ minds and positions us to
imagine the Stolen Generation as strong-willed people who will not let the Howard
government stop the reconciliation process.
Overall, this letter to the editor is somewhat effective as an attack on the Howard
government’s ability come up with policies that will bring positive change to indigenous
Australians lives. Austin and Brickell’s use of attacks, inclusive language and metaphorical
language do highlight the issues facing indigenous Australians and how they are looking
hopeful for the future.

Names of writer
Name of piece, newspaper and date
Identifies the tone – sometimes two words
may be appropriate to describe tone,
especially if it changes throughout the text.
Alerts the reader to where you have
identified the piece’s contention
Outlines the persuasive techniques that
will be discussed in analysis.
Identifies the persuasive technique
Inclusion of quote but is edited
appropriately
The last sentence relates to how this
persuasive technique impacts upon or
positions the reader.

Linking word (conjunction)
Identifies the persuasive technique and
why is it used.
Impact of the persuasive technique on the
reader.

Linking word (conjunction)
Identifies the technique and why it is used.
Impact of metaphorical language on
audience

The conclusion sums up how effective
this persuasive piece is. It is also useful
to evaluate which persuasive technique
is most effective.

AOS 3: Writing Practice: Writing your own analysis
Aim to write between 300 -400 words.
Complete the following tasks:

Contention / Main viewpoint:

Opinion Piece: Education success is about more than money

Smarter ways of improving teaching could deliver big
gains for a small cost.

HAVE you noticed how often our furious debates about education
and health are about how they should be FUNDED rather than
what we should be doing with the money? We seem to be
extraordinarily preoccupied with who gets what rather than what
they do with it.
Why this obsession with money? Partly because
allocating funds is the main thing the federal government does.
While the states run the schools and hospitals, it's the feds who
raise most of the tax revenue and decide how it's divided.
But also because all the interest groups involved - the
doctors, teachers, health funds and private schools, not to
mention the premiers - have an obvious motive to push for a
bigger slice. These contesting groups use the media to enlist the
support of the electorate, and you and I end up arguing about
funding rather than the substance of education and health.
One attraction of the study Dr Ben Jensen has been
doing on education for the Grattan Institute is its focus on what
we could be doing better. As measured by the Organisation for
Economic Co-operation and Development's regular testing of the
performance of 15-year-olds at reading, maths and science,
Australia is doing well. We don't do as well as Finland and Japan,
but we're consistently better than the Americans, British,
Germans and French and about the same as the Canadians.
As more Asian nations are added to the comparisons,
however, we're slipping down the rankings. We also have a
worryingly wide gap between the performances of our best and
poorest students.
So we shouldn't be resting on our laurels. What can we
do to improve our schools' performances? Well, it's not simply a
matter of spending more money. Jensen says most studies show
that more effective teachers are the key to producing higherperforming students. ''Conservative estimates suggest that

students with a highly effective teacher learn twice as much as
students with a less effective teacher,'' he says. Jensen says there are
five main mechanisms to improve teacher effectiveness: boost the
quality of applicants to the profession; improve the quality of
teachers' initial education and training; appraise and provide
feedback to improve teachers once they're working; recognise and
reward effective teachers; and move on ineffective teachers who
have been unable to increase their effectiveness through
improvement programs.
His greatest interest is in appraisal and feedback. ''Systems
of teacher appraisal and feedback that are directly linked to
improved student performance can increase teacher effectiveness by
as much as 20 to 30 per cent,'' he says. Such an improvement would
lift the performance of Australia's students to the best in the world.
Jensen says our present systems of teacher appraisal and feedback
are broken. No one understands the inadequacy of the present
arrangements better than teachers themselves. A survey finds 63
per cent of them say work appraisals are done purely to meet
administrative requirements. More than 90 per cent say the best
teachers don't receive the most recognition or reward, and 71 per
cent say poorly performing teachers in their school won't be
dismissed.
He proposes a new system of appraisal and feedback that
avoids a centralised approach. ''Instead, schools should have the
responsibility and autonomy to appraise and provide feedback to
their own teachers,'' he says.
Appraisal should be based on a ''balanced scorecard'' that
recognises all aspects of a teacher's role. It shouldn't rely solely on
student performances in national competency tests but should
include such things as teachers observing and learning from other
teachers, direct observation in the classroom by more experienced
teachers and surveys of students and parents.
Such an approach would require a culture change in many
schools, but it offers huge benefits for relatively little cost.
Ross Gittins, Source: The Age (29/2/2012)

Extra homework revision tasks
In today’s lesson, you analysed an editorial and completed a
cartoon analysis, as well as commence a sample language analysis.
All these tasks will help your prepare for your SAC as well as
become valuable writing experience for your end of year exam.
To help you hone your skills, complete a second editorial
and cartoon analyses for homework. Submit to your tutor for
marking next week if you want directed feedback.
Read this editorial before answering the questions on the following page. Use the responses from your questions as a basis for your
analysis (approx. 300 words). Either complete one analysis for each article or just for one to practise.

Editorial: Justice gets a new voice
GIVING jurors a say on how the
criminals they convict should be
sentenced is a leap forward in
reforming the jury system.
Last year, the Victorian Government
asked people to say what they thought of
the sentences handed down by judges and
magistrates.
Their answers, through the Herald Sun, showed the
community regarded the judiciary as being out of touch. Sentences
were regarded as being too lenient, especially in cases of violent
crime and drug trafficking.
Chief Justice Marilyn Warren reacted by saying judges
could be asked to explain their sentencing decisions in "face-toface" meetings with victims' families.
The latest survey, to be conducted by universities and
supported by the courts, will ask 2000 jurors to say what they
think the sentence should be.
It complements the Baillieu Government's strategy to
streamline the jury system and to simplify a judge's directions to a
jury, which are often long and complex. This complexity is not
necessarily to better inform the jury, but to lessen the likelihood
of an appeal.
Attorney-General Robert Clark, in recognising the jury
system needs reform, is considering a "guidebook" to help jurors.
Jurors will be asked through the survey to "rank" crimes
in "seriousness". The survey will also ask jurors whether
drunkenness, prior convictions and previous good character
should be taken into account in sentencing and will compare the
response of jurors and judges to a crime.
These are remarkable innovations in a judicial system
viewed by the public as failing to deliver justice to victims and their
families, while offenders often avoid jail through suspended
sentences.
The results may see changes to the law and the way in
which judges and magistrates sentence those the jury convicts.

Answer these questions based on the editorial on the previous page:

Editorial: Justice gets a new voice (Herald Sun – tabloid)

Cartoon # 2: Mark Knight (iPad fanfare)
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Area of Study 3: Using Language to Persuade
Presenting a point of view – how to write one
Structure and tips on oral presentations – presenting point of
view
Sample activity – presenting your point of view

(All materials contained within remain copyrighted property of NQ Corp Pty Ltd).

What is the Outcome for AOS 3: Using Language to Persuade?

Unit 3

What is assessed?

Percentage of
coursework
mark

Unit 3

There are two components:
Area of Study
3: Using
Language to
persuade

(1) Issues analysis
A piece of writing which analyses the use of language
in three or more persuasive texts that debate a
current issue in the Australian media

AND
(2) Point of view piece
A sustained and reasoned point of view on the
selected issue in written or oral form. The issue must
have been in the Australian media from 1 September
from the previous year.

The Unit 3 SAC
– 40% of the
Unit 3 mark

How is the SAC
assessed?
Assessment is based on
how well you demonstrate
key knowledge and skills.
Your school will set the
word limit (or oral
presentation rules and time
limit) for this SAC.

To achieve this outcome the student will draw on knowledge and related skills outlined in area of study 2.
Key knowledge







the relationship between purpose, form, language and audience in a range of print, non-print and multimodal text types, with close
attention to authors’ choices of specific structures and features;
for example, style, images, design, point of view, tone and register;
the ideas and/or arguments relevant to the chosen Context, including an understanding of the ideas and arguments presented in
selected text/s;
strategies for creating, reviewing and editing;
metalanguage to discuss and analyse their own and others’ creative choices;
the conventions of spelling, punctuation and syntax of Standard Australian English.

Key skills







analyse the relationship between purpose, form and audience in a range of text types, with close attention to authors’ choices of
structures and features;
select and shape information, ideas and argument appropriate to the chosen form, audience, purpose and context;
draw on ideas and/or arguments presented in selected text/s;
use appropriate strategies to review and edit texts for fluency and coherence;
use appropriate metalanguage to discuss and analyse their own and others’ authorial choices;
use the conventions of spelling, punctuation and syntax of Standard Australian English.

AOS 3 – Issues SAC: Presenting a point of view

Features of point-of-view writing

(1) A clear contention
This is the point of view to be argued and is often
found in the opening paragraph, although in some
types of persuasive pieces, such as editorials, the
contention can be found in the end. Each
paragraph in the body of the essay should be
relevant to the contention in some way. Reword
your issue or a key aspect of your issue in the
form of a question and your response to that
question should be your contention.
E.g. Issue: Assisted suicide
Question: Should assisted suicide be legalised?
Contention: Assisted suicide for terminally ill patients should
be legalised.

(2) Background information
Try to set the issue in its social, historical,
political and cultural contexts. Show your
knowledge of how and why the issue arose in
the media, which interest groups might have a
stake in the issue and what the various points of
view are. Show that you have considered the
points of view are. Show that you have
considered these points of view and weighed
them up in the light of your own
opinion/contention. This information can be
found in the opening, but it may also be found
throughout the piece.

(3) Supporting arguments
These are the main points to support or back up
your contention. Each supporting argument should
have a paragraph of its own. Aim for three or four
main supporting arguments in paragraphs of about
80-120 words each.

(4) Some persuasive techniques
You might use some or all of the following to make your
piece more convincing:
 A heartfelt tone
 Inclusive language
 Emotional appeals
 Rhetorical questioning
 Rebuttal – this means giving the opposite points of
view and then rebutting them, or arguing against
them, to strengthen your case
 Repetition of certain words and phrases
 Metaphoric language
 Irony

(6) Conclusion
(5) Supporting detail
This is information that expands on the supporting
argument, providing evidence to prove the point.
Make sure your evidence is up-to-date and comes
from a reliable source. For the SAC, your teacher
might require you to acknowledge the source of
your evidence in footnotes and a bibliography.
The following are examples of evidence:
 Facts
 Quotes from experts
 Personal anecdotes (if relevant and
appropriate)
 Figures
 Graphs and tables

This is the summing up of the arguments and /or the
restatement of your contention. Here are some suggested
ways to end your point-of-view piece:
 Leave the reader with a question to think about
 Summarise the main points that you want the reader
to remember
 Stress your concern about the topic and the need for
change
 Appeal to the reader about the importance of the
issue
 Point to future possibilities, make predictions or
draw conclusions about the topic
 Combine a couple of the above methods

Suggested structure of a point-of-view piece
Opening
 Set the issue in context
 State your point of view

Paragraph 2
First supporting argument

Paragraph 3
Second supporting
argument

Make the point
Give evidence to
support your point
Clinch the point

Paragraph 4
Third supporting argument

Paragraph 5
Rebuttal of opposition’s
arguments

Why a rebuttal paragraph?
Including a rebuttal adds strength to your
argument as it shows the reader / audience you
have carefully considered the opposing view and
successfully refuted or found fault with it.
However, a rebuttal paragraph doesn’t mean you
should denigrate or put down the opposing view
– just point out the flaws logically.

Conclusion
Sum up your arguments and
restate your contention

You could use one of the following forms to present your point of view piece:







Essay
Editorial
Letter to the editor
Speech
Opinion piece for a publication
A blog

Don’t forget that whichever form you
choose to present your point of view
piece, the structure must be written
in convention according to your
chosen from.

The aim behind this component of the Issues SAC is that you are able to use some of the persuasive techniques you
have learnt about in the first part of your SAC and incorporate them in your own point of view piece to influence
your audience / reader to your contention on a given issue in the news.

Suggested structure & tips of an oral presentation
presenting a point of view
To persuade your audience to your
contention (on your chosen topic)
by using persuasive techniques (as
studied)

What you need to do:

Have a clear contention – the
audience must know on which
side that you stand on the issue.

Your arguments must be reasoned,
which means that you must have
some form of evidence to support
your view. It also implies that you're
not to just stand there and make
arguments up without adequate
preparation and a good knowledge of
your issue.

You can use rhetorical questions, a
variety of emotional appeals,
attacks, expert opinion, evidence
(which could be either fact-based or
anecdotal) evidence.

Like any speech, you need to have a
clear introduction that addresses
your audience and your contention.
The conclusion must also address
the audience as well as restate your
contention.

TIPS
Write a speech first and then
divide your speech into
decent sized cue / palm
cards. Avoid reading
directly from a sheet

Your presentation should
allow for some rebuttal. A
tip could be to brainstorm all
the pros and cons of your
issue and then formulate
arguments to refute the other
side of the argument.

You could take on a different
persona and specify your target
audience. For example, if you
are talking about whether the
decriminalisation of abortion
should take place in Victoria,
you could take on the persona of
a medical practitioner arguing
for it

Practice writing task: presenting a point of view
The following activity is taken from 2007 VCAA English exam. As well as practicing presenting a point of
view writing piece, it will help you familiarise yourselves with the ways in which exam questions are
posed for the Issues Section of the paper, as well as help you understand what types of criteria you are
likely to be assessed on. However, crucially, in your end-of-year exam, you will not be required to

complete a point of view piece as you will only be required to complete a language analysis (worth a
third of the overall exam mark).

Presentation of a point of view
Complete one of the following tasks. Draw on the material provided on the following pages, as you think appropriate.
a. You are to speak at a public forum. Your topic is: Are we overprotected?
Write a speech expressing your point of view on this topic.
OR
b. The daily newspaper is conducting an essay competition. The topic is: Are we overprotected?
Write your essay for this competition.
OR
c. You have read the two articles in the daily newspaper (see pages
Write a letter to the editor of the newspaper expressing your view on whether we are overprotected.

Task material – background information into the selected issue: Are we overprotected?
Parenting styles have changed over the years and much has been written about the best way to bring up children.
Some experts advise new parents to implement a regime of strict control and rigid routine for their children’s own
protection. Others argue for a more permissive, liberal style of parenting to encourage children to be
independent and become more resilient adults. This pattern continues into adulthood. Laws intended to protect
people could be seen to prevent them from taking personal responsibility for their o wn actions.

The following material presents a range of viewpoints on this issue.
PIECE #1

OPINION PAGE
Overprotective parents stifle growth
How much longer will we continue to supposedly protect our young people
from the stark realities of life? It is perfectly clear to me, as a professional,
that by mollycoddling them, we are ultimately creating defenceless young
people unable to cope with future challenges. Too often are parents willing
to step in and stand up for their perfect children involved in incidents at
school, or caught up in squabbles with their peers. Parents provide a
continuous taxi service, transporting their precious offspring to organised
sporting activities, to and from school, often running little errands for them.
They blindly search for the child’s lost jumper and they obediently
bring the lunch when it is forgotten. Others even complete their children’s
homework.
One only has to look at teenagers today: incapable of making a
decision on their own; followers, not leaders; still reliant on their parents for
their creature comforts. Children need to make mistakes, experience
rejection and maybe hurt themselves to learn how to cope with life.
They must experience real pain and deal with disappointment to
become resilient adults. Nothing could be clearer to me than the belief that,
by wrapping our young children

in cotton wool, we are depriving them of the skills required to solve
the problems which they will confront in the future.
They cannot possibly learn to deal with challenging
situations in adulthood if they never have to face a problem in youth.
Parents are so afraid their children will be hurt or abducted
that they are refusing to let them play outside on their own until they
are at least 14, research has revealed. Denied opportunities to meet
friends, a generation of cosseted youngsters is becoming lonely and
isolated, according to a study by the Children’s Society in Britain. The
Children’s Society stresses the importance of allowing children
freedom to play with peers as it helps them practise making and
consolidating friendships and deal with conflict.
Children who are isolated from peers are at greater risk of
becoming depressed, overaggressive, antisocial and delinquent, they
argue. There is a mountain of evidence available now to show that
children whose parents are at their constant beck and call are stifled,
losing the ability to develop the skills to become fully functioning
adults. Furthermore, they never accept responsibility for their own
actions.

Jane Brown
Retired Principal

PIECE # 2

LETTER TO THE EDITOR
Reality check

PIECE # 3

ARTICLE EXTRACT

Table of statistics – for your reference and you may be able to incorporate in your point of view piece

General assessment criteria to help you guide your point of view writing.
This is also taken from the VCAA examination criteria.
Section 2: Writing task
 understanding of the ideas and points of view presented
 analysis of ways in which language and visual features are used to present a point of view and to
persuade readers
 controlled and effective use of language appropriate to the task

Complete your planning and writing task here. If you are able to complete the
entire task in lesson, please show your tutor and /or classmate for feedback.
You need to complete this task in class and / or for homework for your tutor to review / assess. Next
week, you will also be required to assess your point of view piece according to the criteria assessment
sheet that will be provided and explained to you in-depth. Continue in your own books.
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Area of Study 3: Using Language to Persuade
Understanding SAC assessment criteria – Issues analysis and
point of view piece
Practice SAC task – both components (Issues analysis and point
of view piece)

(All materials contained within remain copyrighted property of NQ Corp Pty Ltd).

What is the Outcome for AOS 3: Using Language to Persuade?

Understanding Area of Study 3: Using Language to Persuade

Unit 3

Unit 3
Area of
Study 3:
Using
Language
to
persuade

What is assessed?

Percentage of
coursework
mark

There are two components:
(1) Issues analysis
A piece of writing which analyses the use of
language in three or more persuasive texts that
debate a current issue in the Australian media

AND
(2) Point of view piece
A sustained and reasoned point of view on the
selected issue in written or oral form. The issue
must have been in the Australian media from 1
September from the previous year.

The Unit 3 SAC
– 40% of the
Unit 3 mark

How is the SAC
assessed?
Assessment is based on
how well you
demonstrate key
knowledge and skills.
Your school will set the
word limit (or oral
presentation rules and
time limit) for this SAC.

To achieve this outcome the student will draw on knowledge and related skills outlined in area of study 2.

Key knowledge







the relationship between purpose, form, language and audience in a range of print, non-print and
multimodal text types, with close attention to authors’ choices of specific structures and features;
for example, style, images, design, point of view, tone and register;
the ideas and/or arguments relevant to the chosen Context, including an understanding of the ideas and
arguments presented in selected text/s;
strategies for creating, reviewing and editing;
metalanguage to discuss and analyse their own and others’ creative choices;
the conventions of spelling, punctuation and syntax of Standard Australian English.

Key skills







analyse the relationship between purpose, form and audience in a range of text types, with close attention
to authors’ choices of structures and features;
select and shape information, ideas and argument appropriate to the chosen form, audience, purpose and
context;
draw on ideas and/or arguments presented in selected text/s;
use appropriate strategies to review and edit texts for fluency and coherence;
use appropriate metalanguage to discuss and analyse their own and others’ authorial choices;
use the conventions of spelling, punctuation and syntax of Standard Australian English.

AOS 3 – Issues Practice SAC: Bringing it altogether

In this practice Issues SAC in which you need to write:
(1) Issues analysis (in essay form)
(2) Point of view piece (you will select the form in which you will write this piece of writing)
To help you prepare for this SAC, provided below are the different essay structures to follow when completing both
parts (1) and (2).

Refreshing your memory – issues analysis essay structures (2 types)
OPTION 1: Analysis of each article
Introduction – What is the writer saying?






Introduce the issue briefly to give your analysis a context
Re-state briefly the writer’s contention in your own words
Use phrases such as “The writer contends that”, “The
writer argues that”, “The writer asserts that”, “The
writer is adamant that”…
Include the writer and article details: surname of writer,
source, page number, form of text (i.e. letter to the editor,
editorial, opinion piece, etc.)
Identify the tone of the text

Body – How is the writer saying it?

The body of your analysis consists of a series of
paragraphs in which you analyse the major points and
persuasive techniques.
In each body paragraph, follow these steps:
What is the writer saying?
In your own words, describe/explain the main point being
advanced in any paragraph in the persuasive piece
How is the writer saying it?
Identify and explain the persuasive techniques being used to
present this point. Incorporate very brief relevant quotes as
you write.

Why are the language and techniques persuasive?
Analyse how selected techniques affect the reader. Ask
yourself:

How does it sound?

Which words carry specific positive or negative
connotations?

Are there any strongly emotive words?

How is language used to persuade readers to agree?

How does this persuasive technique position the reader?

Conclusion – Why is it persuasive?



Sum up the overall effectiveness of the article in
persuading readers
Mention which persuasive techniques work best and why

OPTION 2: Integrated analysis of all three articles

Introduction







Introduce the issue briefly to give your analysis a context
Introduce the first persuasive piece, including the writer and
article details: surname of writer, source, page number, form
of text (i.e. letter to the editor, editorial, opinion piece, etc.)
Outline what the contention for article #1 is
Lastly, introduce the second persuasive piece, including the
writer and article details: surname of writer, source, page
number, form of text (i.e. letter to the editor, editorial, opinion
piece, etc.)
Outline what the contention for article #3 is

Body

Article #1

Between 2 – 3 paragraphs, focus on persuasive piece #1 and
wrote about the key persuasive techniques providing quotes /
examples to illustrate how this persuasive technique is used

With your analysis of the techniques, comment on how they are
used to position the reader or used to prompt a particular
reason / impact on the reader

Comment on the overall tone and how the persuasive piece # 1
is
Article #2

Between 2 – 3 paragraphs, focus on persuasive piece #2 and
wrote about the key persuasive techniques providing quotes /
examples to illustrate how this persuasive technique is used

With your analysis of the techniques, comment on how they are
used to position the reader or used to prompt a particular
reason / impact on the reader

Comment on the overall tone and how the persuasive piece # 2
is

Conclusion






Comment on overall how effective / persuasive each article is
Comment on the similarities and / or differences between the 2
pieces i.e. How the writers are able to use similar or different
persuasive techniques, use of language and tone to convince
the reader of their contentions
Lastly, comment on which piece was more persuasive and
why?

Refreshing your memory: The structure of a point of view piece
Opening
 Set the issue in context
 State your point of view

Paragraph 2
First supporting argument

Paragraph 3
Second supporting argument

Make the point
Give evidence to
support your point
Clinch the point

Paragraph 4
Third supporting argument

Paragraph 5
Rebuttal of opposition’s
arguments

Why a rebuttal paragraph?
Including a rebuttal adds strength to your
argument as it shows the reader / audience you
have carefully considered the opposing view and
successfully refuted or found fault with it.
However, a rebuttal paragraph doesn’t mean you
should denigrate or put down the opposing view
– just point out the flaws logically.

Conclusion
Sum up your arguments
and restate your
contention

On the following page, there is a sample criteria sheet for the SAC you will complete in order to meet AOS 3: Using
Language to persuade. You should have your completed point of view piece from last week relating to the issue, “Are
we overprotected?” NOW have a go assessing your work according to the criteria sheet AND then have your tutor and
/ or classmate do the same. It is beneficial to have as much feedback as you can!

A closer inspection at a sample criteria (assessment) sheet for Outcome 3: Using Language to
Persuade SAC – Worth 40 marks
Sample Assessment Task Sheet
On completion of this unit the student should be able to analyse the use of language in texts that present a point of view on an issue currently debated in the Australian media, and to
construct, orally or in writing, a sustained and reasoned point of view on the selected issue.

Assessment Criteria

Explanation of high level descriptor for each criterion

Marks

This refers to you ability to construct a well-developed analysis and make insightful
comparisons of the ways in which language of selected persuasive texts is used to
persuade readers in particular ways. The key thing here is that you are able to
identify persuasive techniques and show insight into how texts are similar and
different in their attempts to position the reader (viewer or audience). Remember to
analyse, rather than simply summarise.
This refers to your ability to understand and use in appropriate ways the metalanguage
associated with language analysis. Your writing needs to be logically structured and make
sense. You need to be able to express yourself well in standard Australian English.

Marks: 4 (Excellent) 3 (Good) 2 (Adequate) 1 (Poor)

TOTAL MARKS

/20

In this piece you must give your point of view (contention), supported by logical arguments
and evidence. To score highly, your ideas must be complex, so you need to fully understand
the implications of the issue. The arguments need to make sense and flow logically in a wellstructured way. Finally, in order for your point of view to score highly, your writing must be
sustained, which suggests that it should contain as much as detail as possible and include
nothing that is irrelevant. Try to reach the maximum word count.
To score highly in this criterion, you need to be able to write expressively and ensure you
work flows well and makes complete sense.
This refers to the evidence you have provided to back up your arguments. You should do
some research to find statistics and quotes from experts, and you must acknowledge these
sources in footnotes and a bibliography. Follow your school’s guidelines on correctly citing
your sources.
Aim for accuracy in standard Australian English and ensure your paragraphs are logically
ordered and free of grammatical and spelling errors. If you are presenting orally, you must
follow non-verbal conventions to engage your audience. Remember to signpost your
arguments to make it easier for your audience to follow them.

Marks: 5 (Excellent) 4 (Very good) 3 (Good) 2 (Adequate) 1 (Poor)

TOTAL MARKS
FINAL GRADE – TOTAL OF BOTH TASKS

/20

Practice SAC Issue: Can Money Buy Happiness?
Source: VCAA VCE 2006 English examination

Part 1
Analysis of language use
Complete the following task.
In an essay (using one of the structures as outlined on page 3), analyse the ways in which language is used to
present a point of view in both the financial advice article and the editorial below.
The following is an article providing financial
advice published in Let’s Get Fiscal, a magazine
for young people.

The following is an editorial published in a
monthly magazine called Life Matters.

Now you’ve got some money, why not make your

There’s more to happiness than money .
..

money work for you?

Unhappiness is endemic in affluent societies. Data

Making Money Work For You…

shows there is little relationship between the level
Think of all the things that make you happy. Now,

of income and happiness. A recent OECD survey

you can work towards achieving them. There are

found that people in Mexico are on average happier

plenty of websites to give you good, sound, safe

than people in Australia.

advice.
In Mexico the average income buys barely one third
Ever heard of compound interest? Sounds boring

as much as the average income purchases in

but, trust me, it could really work for you! All you

Australia.

need is $1 000 to get you going.
Why then, one may ask, is there comparatively so
The excitement of stocks and shares can be yours!

much unhappiness in a wealthy country like

Once you’ve invested your money you need not

Australia?

worry any more. Focus on enjoying the good things
your money will buy while others do the worrying

In the first place, individuals adapt to higher

for you. But, you will need a plan.

incomes. Consequently, the effect of a higher
income on life satisfaction evaporates over time.

Start by writing down all the things you’ll need

Secondly,

individuals

money for. Mobile phone? iPod? Faster Internet

comparisons.

connection? Overseas travel? A car? The deposit on

satisfaction is affected by the assessment of one’s

an apartment?

own situation relative to one’s peers.

You do not need to give up everything to make all

Where, then, can one find lasting happiness? Is it

this a reality. You do need to understand, however,

found in good health? Is it at home with family and

that future financial happiness may involve a little

loving relationships? Is it in the company of friends?

Some

tend
argue

to

make

that

social

subjective

present pain.
Is it found in purposeful work? Or is it perhaps in
Think of all the little things that we can really do

doing good for others? Perhaps one should think of

without. What would it be for you? That 4 o’clock

happiness as ephemeral and not seek to find it as a

chocolate bar? That snappy new T-shirt? That ‘must

permanent state.

Complete this written task in your notebooks or on loose leaf paper .

have’
new hair product?
It might
costandamaterials
little bit
6
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If one’s unhappiness is generated by social
now, but think about it: what price happiness?

Part 2
Presentation of a point of view
Complete one of the following tasks. Draw on the task material provided below as you think appropriate. Use the
material below as well as the articles on page 6 for ideas and inspiration.
a. You are to speak at a public forum on the topic ‘Can Money Buy Happiness?’
Write a speech expressing your point of view on this topic.
OR
b. Life Matters magazine is conducting an essay competition. The topic is ‘Can Money Buy Happiness?’
Write your essay for this competition.
OR
c. You have read the Editorial in Life Matters on page 6. Write a letter to the editor of this magazine expressing your
view on whether money can buy happiness.

Task material – background information into the selected issue: Can Money Buy Happiness?

Figure 1: Pie graph showing how Australians spend
money

Various quotes on the perspective of whether
money buys happiness

Various case studies from ordinary Australians
AUSTRALIAN SMALL BUSINESS OWNERS

A VOLUNTEER’S PERSPECTIVE

Twins Simon and Sue Dawson began helping their
mother in her small chocolate business when they
were six years old. At ten they began to sell their
own varieties to school mates and shops in their
local community. They called their little business
‘Chocolates 4 Us’ and they developed a web page.

I’ve had my mind opened in many ways by working in a
developing country. I’m sharing the simple daily life of the
local people as well as working with the Foundation to
rebuild this country through peace-building and
education.

Now, at eighteen, they have their own factory
employing nine workers and their products are
selling in every Australian state. Their ‘small
business’ is now a major company earning over a
million dollars a year!
They think it’s hard work but the money is worth
it!

I don’t save lives but I am a small cog in a vast mechanism
which may encourage young people to become doctors
and farmers instead of soldiers.
I can’t claim much credit, but I am making a bigger
difference here than I was sitting in my swivel chair in an
air-conditioned office in Melbourne.
And I’m having the greatest experience of my life doing
it!
Bob

LIVING THE SIMPLE LIFE

Young couple, Terry and Jenny, see no need to build an
investment portfolio or work ten hours a day for a
lucrative promotion. They enjoy their lifestyle in a small
country town.
They both work part time and share the care of their
young child. They also run a small, home-based business
and sell their goods through local shops and markets.
‘Life wasn’t meant to be easy, but it doesn’t have to be
frantic,’ says Jenny.
She is content to buy what she can afford and does not
yearn for the latest gadget or fashion item.
‘We are very happy with the quality of our life,’ she
smiles.

Writing space on the following page – plan any notes in your notebooks or on loose leaf paper
Once you have written both parts (1) analysis of language use and part (2) point of view,
pass on your completed writing pieces to your tutor for marking and feedback. It is also
recommended that either you or a classmate read through your work closely referring to
the criteria sheet (page 5) and practice self-assessing. Make any adjustments and
changes you think necessary to achieve the highest grade you want to.
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Preparation for Unit 4: Area of Study 1
(Reading & Responding)
Film as text review – Genre, camera shots, angles and
movements
Understanding mise-en-scene
Storyboarding activity
Term 2 Holiday Homework: analysing film as text

(All materials contained within remain copyrighted property of NQ Corp Pty Ltd).

[VCE English Unit 3 Week 18: Reviewing film elements for Unit 4

AOS 1 Reading & Responding]

Preparing for Unit 4 – Area of Study 1 (Reading & Responding)
Non-print texts – film, video, DVD and multimedia productions
In today’s lesson, we will be looking at some of the fundamental production elements of non-print
texts. Almost all of you will be studying at least one film text from either Text List (1) or Text List (2). It
is important to understand that ‘film as text’ analysis is markedly different than analysing written
texts.
Often students opt for the study of a non-print text because there is the perception that it will be
easier than studying a print text. However, this is not necessarily the case as film can be complex and
can to be ‘read’ in a variety of ways. Not only do you need to familiarise yourself with the storyline,
but you must also consider the way in which the visual and aural (sound) elements serve to engage
and impact upon audiences.

Area of Study 1: Text List 1
(Film texts)

Area of Study 2: Text List 2 (Film texts)
The imaginative landscape
Lean, David (director), A Passage to India

Perkins, Rachel (dir), Mabo (A)

Whose reality?

Levinson, Barry (dir), Wag the Dog
Mankiewicz, Joseph (dir), All About Eve
(Correct at time of printing, 2015)

Encountering conflict
Farhadi, Asghar (director), A Separation
Exploring issues of identity and belonging
Skin, (Director: Anthony Fabian)

What’s a non-print text?
A non-print text refers to a film, video, DVD or multimedia production. With rapid technological developments over
the past few years, you now have the opportunity to view such visual texts and to critique them in the same way
you would explore a novel or play.
Just as there are specific elements that characterise a novel, a collection of short stories or a play, there are also
key terms that are used to describe non-print texts. Film, in particular, has its own language, and you will need to
understand how the film is constructed in order to be able to comment more effectively on how the whole text
works to deliver its message.

Introductory activity: Film genre – How much do you know?
A genre is formed when a type of film (or book) has certain elements that become essential to that type of film or
book. Either individually or in pairs, complete the following table listing different 5 genres of films, examples of film
titl

Genre

2

Examples of film titles

General conventions of this genre
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[VCE English Unit 3 Week 18: Reviewing film elements for Unit 4

AOS 1 Reading & Responding]

Reference Sheet: Language of film and television: BASIC SHOT TYPES

Long Shot (LS)

Extreme Long Shot (ELS)

This shot type (also referred to as a full shot or a wide shot) shows the entire
person or object, with the intention to place it in some relation to its
surroundings. This is considered the most “natural” shot type as it is wide
enough to inform the viewer about the setting of the scene, and close enough
to make most of the action in the scene visible.

Wider than the long shot. The human figure is barely visible. This kind of shot
is often used as an establishing shot for the scene. It normally shows an
exterior or a larger interior.

Medium Long Shot (MLS)
This shot shows the character(s) from the knees up. The purpose of this shot
can be to allow dialogue between multiple characters without changing
camera position.

Close Up (CU)
A close up is a shot that tightly frames a person’s face. Along with medium
shot and long shot, close ups are the most common types of shots used. A
close up gives great detail of the person’s facial expressions and is used
mostly for that reason — to distinguish the main characters and to show the
characters’ emotions.

Medium Shot (MS)
The name implies that this is a shot from a medium distance. It shows a
person from the waist up. Close enough to show facial expressions, but good
in showing body language. In wider formats, a medium shot can show two or
(three persons) in one frame. A medium shot can refer to a full-body shot or a
shot of a person from the knees up.

Medium Close Up (MCU)
A medium close up is between a medium shot and a close up. It shows the
face very clearly, without getting too close. It is just a “softer” version of the
close up, used more in films than in television.

.

Cut-In
Extreme Close Up (ECU)
This shot is an even tighter variant of a close up. It shows the character’s face
only partially, sometimes only the eyes or the mouth. It is used only to show
especially dramatic element of a scene.

3

This shot shows a part of the subject, or
another object, in detail. It can be used purely
for editing (to insert between similar shots),
or to indicate an important element of the
story. Examples of a cut-in would be a
person’s hand or a coin on the ground.

Reverse-angle shot
A shot taken by a camera
positioned opposite from
where the previous shot was
taken.
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AOS 1 Reading & Responding]

Reference Sheet: BASIC ANGLES & CAMERA MOVEMENT
VARIOUS CAMERA ANGLES

Low angle
A low angle shot places camera below the
character, exaggerating his or her importance.

High angle
In a high angle the camera looks down at a
character, making the viewer feel more powerful
than him or her, or suggesting an air of
detachment.

Worm’s eye angle

Bird’s eye angle
An overhead shot is one made from a position
directly above the action to give an overview of
the people in frame, as well as the surroundings.

The opposite angle from a bird’s eye view. Used to
severely exaggerate the stature of the person in
frame. E.g. may be used from the perspective of a
child looking up at an adult.

Eye level
Eye level shots are often used in factual
programming to give an air of balance and
equality between all subjects depicted.

Canted (also known as Dutch or
tilted)
Used to create or convey confusion disorientation
in the viewer.

VARIOUS CAMERA MOVEMENTS

Panning (left to right)
The camera swivels (in the same base position) to
follow a moving subject. A space is left in front of
the subject: the pan 'leads' rather than 'trails'. A
pan usually begins and ends with a few seconds of
still picture to give greater impact. The speed of a
pan across a subject creates a particular mood as
well as establishing the viewer’s relationship with
the subject.

Tracking (also called ‘dollying’)

Zooming in and out

Tracking involves the camera itself being moved
smoothly towards or away from the subject
(contrast with zooming). Tracking in (like zooming)
draws the viewer into a closer, more intense
relationship with the subject; moving away tends
to create emotional distance. Tracking back tends
to divert attention to the edges of the screen. The
speed of tracking may affect the viewer's mood.
Rapid tracking (especially tracking in) is exciting;
tracking back relaxes interest. In a dramatic
narrative we may sometimes be drawn forward
towards a subject against our will.

In zooming in the camera does not move; the lens
is focussed down from a long-shot to a close-up
whilst the picture is still being shown. The subject
is magnified, and attention is concentrated on
details previously invisible as the shot tightens
(contrast tracking). It may be used to surprise the
viewer. Zooming out reveals more of the scene
(perhaps where a character is, or to whom he or
she is speaking) as the shot widens. Zooming in
rapidly brings not only the subject but also the
background hurtling towards the viewer, which can
be disconcerting.

Tilting
A vertical movement of the camera - up or downwhile the camera mounting stays fixed.

4
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Completing film as text activities
In the remainder of the lesson and to help you understand key film language useful for Unit
4 Area of Study 1 (Reading and Responding), there are a variety of activities to complete.
Do so with the help of your tutor and complete either individually or in pairs.

Activity 2: Camera Shots Quiz

Connect each of the following terms to the visual description that best describes it:

Close-up



 The condemned man looks squarely at the camera and declares his
innocence.

Medium Shot



 An interior of a car where a couple is having an argument.

Long Shot



High Angle Shot



Low Angle Shot



Eye-level Shot



Reverse Angle Shot



Tracking



Panning



Dollying



Tilting



 A teacher and principal are having a discussion. The camera doesn't
move, but the shot moves from the principal, on the left to the
teacher, on the right, each time they speak.
 The camera moves from an interior shot of a couple arguing in their
car, to an exterior shot of their car stuck in a traffic jam.
 With the camera remaining in one place, the shot follows Spiderman
as he climbs up the side of a building, and then down again.
 You have a bird-eye view of a group of children playing in a
schoolyard.
 All you see on the screen is a well-manicured hand, nervously
tapping a countertop.
 As the heroes escape, it's as if we are in their shoes, looking ahead at
the dark alley as we try to get away.
 A villain laughs cruelly - it's as if he is standing on top of you as he
does this.
 A car is driving on a deserted road. The outline of a city can be seen
in the distance.
 The camera moves from left to right, following the hero as she runs
on top of a moving train.

Activity 3: Understanding ‘mise-en-scene’ and how it helps to create meaning in film
Mise-en-scène is a French film term which means ‘put in the frame’. Everything that you see and hear in a film has been
carefully selected to create meaning. An important part of studying film as text in VCE English is exploring how this
meaning has been created and what impact it has in engaging audiences.
The elements of mise-en-scene are: Set and props






Lighting
Sets and Props (including decor)
Costume and Makeup
Action and performance
Camera position and its movement
Lighting

Camera shot and angle

Action and performance
(costume & makeup)

Psycho, we see a sinister film frame and using miseen-scene analysis, the audience is able to draw many conclusions about this character and his personality.
Have a go at annotating this frame in terms of mise-en-scene.

5
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Continuing a mise-en-scene activity
Have a look at the following frames selected from films on the VCAA VCE English set texts lists. Even if
you haven’t seen these films, you will still be able to complete a mise-en-scene analysis. This activity is
useful to help you understand how elements within any given film frame can inform the audience about
key protagonists’ personality traits as well as convey a film’s key themes. Even if you are unfamiliar with
these films, have a go!!
Costume and makeup

Lighting

Action and performance
(consider how the
characters are interacting)

Sets and props

FRAME 1: A Streetcar Named Desire (1951) Elia Kazan
Camera position and / or movement

Costumes and make up
Lighting

Action and performance
(consider how the
characters are interacting)

Sets and props

FRAME 2: The Old Man Who Read Love Stories (2001) Rolf de Heer

Camera position and / or movement

6
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Simple and fun storyboarding activity
For the final activity for the term, you will complete a storyboarding activity. There is a sample storyboard on page 7 for
reference and the one you will complete need not be as detailed but it gives you an idea of what detailed are expected. The
storyboard templates are on pages 9 & 10.

What is a storyboard? It is a sequence of drawings, typically with some directions and dialogue, representing
the shots planned for a movie or television production.

What you need to do and you can work with a partner to produce one storyboard:
Step 1: Choose one of the following dialogues to use as the basis of a storyboard. Some direction has been given; otherwise it’s up
to you!
Step 2: Give your characters names and work out how many storyboard frames you will need to illustrate your chosen dialogue.
Step 3: Sketch your storyboard and include all the required details. For example: under SOUND, you should outline the characters’
dialogue. It doesn’t matter if your drawing skills aren’t great – the main thing is to choose carefully your camera shots and angles to
convey this conversation.

Dialogue A
Character
A1

Dialogue

Cumulative time (seconds)

What do you want?

1

firm, angryish)

A2

2

No reply from A1

2.5

A2

ght.

A1

Oh (quietly)

A2

What did you think

4
I was joking?

turns away)

A1

5
6

Sound of snuffling / tears and long pause
A2
A1

3

6.5
7

(Muffled

8

Dialogue B
Character
B1

Dialogue
Oi!

Cumulative time (seconds)
1
1.5

B1

Have you got it? (direct, aggressive)

2

B2

Yeah (look sheepish

3

B1

Give us it then

B2

(Hands it over. Keeps eyes down and shuffles)

B2

There you go

5

B1

That it all?

6

B2

Yeah

7

B1

Righto (strangely cheerful)

8

B2

Good doing business (unsure)

9

B1
7

B1 has all the power)

4

almost sarcastic tone)

4.5

10
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SAMPLE STORYBOARD – Use this as a reference for your activity

Source: http://raphaellowe.com/portal/wp-content/uploads/2008/10/drvstrybrd.pdf
8
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Shot
No:

9

Time

Vision/images

Shot description / Camera
movement
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Sound

[VCE English Unit 3 Week 18: Reviewing film elements for Unit 4

Shot
No:

10

Time

Vision/images

AOS 1 Reading & Responding]

Shot description / Camera
movement
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[VCE English Unit 3 Week 18: Reviewing film elements for Unit 4

AOS 1 Reading & Responding]

HOLIDAY HOMEWORK – ANALYSING FILM AS TEXT (AREA OF STUDY 1: READING & RESPONDING)

Over the holiday break, it is encouraged you watch OR re-watch
table when viewing your film. Keep these notes and make them comprehensive as they will definitely come in
handy come exam revision time. See you in term 3!
Film name:

Director:

Production element

Examples from film

Camera angles
(specify)

Camera shots
(specify)
Camera
movements
(specify)
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Year:
Notes on why this production element is used
and the comment on the Impact on audience –
i.e. how does this element engage audiences?

[VCE English Unit 3 Week 18: Reviewing film elements for Unit 4

Production element

AOS 1 Reading & Responding]

Examples from film

Mise-en-scene

Editing –
transitions

Soundtrack

12
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Notes on why this production element is used
and the comment on the Impact on audience –
i.e. how does this element engage audiences?
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13

AOS 1 Reading & Responding]

Copyright - The information and materials on this worksheet are copyright © NQ Corp Pty Ltd

