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VCE English 

The lowdown 
Source: VCAA English Study Design (2016 – 2020) 

Rationale 

This study enables students to: 
• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 
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Units 1 and 2 overview 
What the year 11 course looks like 

 

Unit 1 Unit 2 

Ar
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f 
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y 
1 

You will study:: 
• 

You will produce: 
• 

• 

You will study: 
• 

You will produce:  
• 

Ar
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f 

st
ud

y 
2

You will produce: 
• 

• 

You will produce:  
• 

• 

the forms 
your 

assessment 
tasks will 

take 
 

 

 

Suitable tasks for assessment in Unit 1 are: 
 an analytical response to a set text 

 a creative response to a set text such as a monologue, script, short story, illustrated narrative, 

short film or graphic text 

 an analysis of the use of argument and persuasive language in text/s 

 a text intended to position an audience. 
 

Assessment tasks for Outcome 1 must include at least one analytical and one creative response to set 

texts. 
 

One assessment task, but no more than one task, in Unit 1 must be in oral or multimodal form 

 

Suitable tasks for assessment in Unit 2 are: 
• a comparative analytical response to set texts 

• a persuasive text that presents an argument or viewpoint 

• an analysis of the use of argument and persuasive language in text/s. 
 

Assessments tasks for Outcomes 1 and 2 must be in written form. 
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unit 1 
the main gist 

• 

• 

• 

 
 

Area of 

study 1 
Reading and 

creating texts 

Source: VCAA English Study Design 

 
You will consider the similarities and differences 

between texts, developing awareness that some 

features are specific to texts, while others are similar 

across texts. You’ll get the chance to practise their 

listening and speaking skills through discussion, 

developing their ideas and thinking in relation to the 

texts studied. 

 

You will also develop the ability to respond to texts in 

written and spoken and/or multimodal forms. You’ll 

develop analytical responses dealing with the ways in which texts convey meaning and various 

points of view on key issues. 

 

You’ll use planning and drafting to test and clarify their ideas, and editing for clear and coherent 

expression. You’ll include textual evidence appropriately and craft their writing for convincing and 

effective presentation. 

 

In developing creative responses to texts, you’ll explore how purpose and audience affect the 

choices you’ll make as writers in developing ideas and planning work, making choices about 

structure, conventions, and language to develop voice and style. You will also practise the skills of 

revision, editing and refining for accuracy and stylistic effect. 
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Area of 

study 1 

Outcome 1 

Key knowledge 
• an understanding of the text including characters, settings and events, and ideas, issues and themes 

• the ways authors 

- create meaning, including ideas, issues and themes, and build the world of the text, including 

characters, settings and events 

- respond to particular contexts, audiences and purposes 

• the ways in which meaning is affected by the contexts in which a text is created and read 

• the features of a range of literary and other written, spoken and multimodal texts, including structures, 

conventions, language, and how they convey an author’s voice and style 

• the conventions of oral presentations including intonation, stress, rhythm, pitch, timing, volume, gesture 

and eye contact  

• the conventions of discussion such as active listening, checking for understanding and turn-taking 

• the features of analytical responses to a range of literary and other texts: structure, conventions, and 

language including relevant metalanguage 

• the features of creative responses (written, spoken and multimodal) including structure, conventions and 

language and how they create voice and style 

\\Key skills 
• identify, explain and analyse 

- characters, settings, events, and ideas, issues and themes presented in texts 

- how texts are created in and for different contexts, audiences and purposes, and the choices 

made by authors to meet these 

- how features of texts are used to create meaning 

- the impact of texts on audiences by considering the similarities and differences between texts 

• apply the conventions of oral presentation in the delivery of spoken texts 

• apply the conventions of discussion 

• use textual evidence appropriately to support analytical responses 

• plan analytical responses to texts 

• plan creative responses to texts (written, spoken and multimodal), for example consider an alternative 

perspective or explore a gap or moment in the text, taking account of the purpose, context and audience 

in determining the selected content and approach 

• explain and justify decisions made in the writing process 

• develop, test and clarify ideas using discussion and writing 

• draft, review, edit and refine creative and analytical responses to texts, making choices about features of 

texts and using feedback gained from individual reflection, discussion, and peer and teacher comments 

• apply the conventions of spelling, punctuation and syntax of Standard Australian English accurately and 

appropriately. 
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Area of 

study 2 
Analysing and 

presenting 
argument 

Source: VCAA English Study Design 

 

You will consider the contention of texts; the development of the 

argument including logic and reasoning, tone and bias; and the 

intended audience. You’ll consider how authors craft texts to support 

and extend the impact of an argument. 

 

In considering the presentation of arguments in oral form, you’ll also 

learn about the conventions of oral communication for persuasive 

purposes. You will consider the persuasive impact of tone, diction 

and audience engagement in the presentation of a viewpoint. You 

will also practise your listening and speaking skills through discussion and debate, developing their own 

arguments and critiquing the arguments of others. 

 

Suitable texts may be drawn from a variety of sources and may be written, spoken or multimodal. 

Appropriate texts could include editorials, letters to the editor, opinion and comment pieces, reviews, 

speeches or transcripts of speeches, advertisements, essays, radio or television excerpts, cartoons and 

other forms of print and digital media. 

 

You will practise written analysis of the presentation of argument and the use of language to position 

the intended audience. You’ll craft and present reasoned, structured and supported arguments and 

experiment with the use of language to position audiences. In developing an argument or analysis, they 

draft, revise and edit to clarify and critique their thinking, and for technical accuracy, coherence, 

persuasive effect and quality of evidence. 

 

 

Area of 

study 2 

Outcome 2 
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Key knowledge 
• an understanding of arguments presented in texts 

• the ways authors construct arguments to position audiences, including through reason and logic, 

and persuasive use of written, spoken and visual language 

• the features of written, spoken and multimodal texts used by authors to position audiences, such as 

appeals, repetition, and vocabulary choice 

• the conventions of oral presentations including intonation, stress, rhythm, pitch, timing, volume, 

gesture and eye-contact 

• the conventions of discussion and debate such as active listening, checking for understanding and 

questioning 

• the features of analytical responses to texts that present an argument: structure, conventions, and 

language including relevant metalanguage 

• the conventions of spelling, punctuation and syntax of Standard Australian English. 

 

Key SKILLS 
• summarise the key points in an argument using skills such as note-taking 

• identify and analyse 

- the intent and logical development of an argument 

- language used by the writers and creators of texts to position an audience 

- the impact of texts on audiences 

- the way in which language and argument complement one another and interact to position 

the reader 

• apply the conventions of oral presentation in the delivery of spoken texts 

• apply the conventions of discussion and debate 

• use evidence appropriately to support analytical responses 

• develop sound arguments using logic and reasoning, and detect bias and faulty reasoning in the 

arguments of others 

• plan analytical responses and texts that present an argument, taking account of the purpose, 

context and audience in determining the selected content and approach 

• develop, clarify and critique ideas presented in their own and others’ arguments using discussion 

and writing 

• draft, review, edit and refine analytical responses and texts that present an argument, making 

choices about features of texts and using feedback gained from individual reflection, and peer and 

teacher comments 

• apply the conventions of spelling, punctuation and syntax of Standard Australian English accurately 

and appropriately in the composition of written texts. 
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unit 2 
the main gist 

• 

• 

• 

 

 

Area of 

study 1 
Reading and 

comparing texts 

Source: VCAA English Study Design 

 

You’ll produce a written comparison of selected texts, discussing 

important similarities and differences, and exploring how the texts 

deal with similar or related ideas, issues or themes from different 

perspectives. 

 

You’ll develop an understanding of the choices available to writers 

and creators of texts, and the ways in which comparing texts can 

offer an enriched understanding of ideas, issues or themes. You will 

also use the features of written analysis and textual evidence 

soundly and appropriately, dealing in detail with the ideas 

encountered in the texts. Lastly, you’ll draft, revise, edit and refine 

for technical accuracy, and for clear, coherent and effective 

presentation of the insights gained through comparison. 

 

Area of 

study 1 

Outcome 1 
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Key knowledge 
 an understanding of the ideas, issues and themes presented in texts 

 the ways authors convey ideas, issues and themes in texts 

 the features of written, spoken and multimodal texts used by authors to convey ideas, issues and themes, 

such as settings, events and characters 

 the ways in which different texts provide different perspectives on ideas, issues and themes and how 

comparing them can offer an enriched understanding of the ideas, issues and themes 

 the conventions of discussion such as active listening, checking for understanding and questioning 

 the features of comparative analysis: structure, conventions and language, including relevant 

metalanguage 

 the conventions of spelling, punctuation and syntax of Standard Australian English. 
 

Key skills 
 explain and analyse 

- similarities and differences between texts in the presentation of similar or related ideas, issues 

and themes  

- the choices made by authors to convey particular perspectives 

 apply the conventions of discussion 

 use textual evidence appropriately to support comparative responses 

 plan comparative responses, taking account of the purpose, context and audience in determining the 

selected content and approach 

 develop and clarify ideas and insights gained through comparison using discussion and writing 

 draft, review, edit and refine comparative responses, making choices about features of texts and using 

feedback 

 gained from individual reflection and peer and teacher comments 

 apply the conventions of spelling, punctuation and syntax of Standard Australian English accurately and 

appropriately. 

Area of 

study 2 
Analysing and 

presenting 
argument 

Source: VCAA English Study Design 

 

You’ll have a chance to practise developing and presenting reasoned points of view on issues of 

contemporary social relevance. In constructing arguments, you’ll focus on the logical development of their 

own ideas, and select evidence and language to support their arguments. 

 

In addition to developing critical analysis of the use of language and the presentation of argument in texts, 

you’ll practise presenting arguments and points of view in writing. You will draft, revise and edit your writing 

to clarify and critique your thinking, and for precision and coherence in argument and quality of evidence. 

You’ll craft for persuasion using a range of language features intended to position an audience to share the 

point of view expressed. Lastly, you will use the features of texts appropriately and include accurate 

referencing and acknowledgment. 
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Area of 

study 2 

Outcome 2 

 

Key knowledge 
 an understanding of the arguments presented in texts 

 the ways authors construct arguments to position audiences, including through reason and logic, 

and the persuasive use of language 

 the features of texts used by authors to position audiences 

 the conventions of discussion and debate such as active listening, checking for understanding and 

questioning  

 the features for analysis and creation of texts that present an argument: structure, conventions and 

language, including relevant metalanguage 

 the conventions of referencing for the acknowledgement of sources 

 the conventions of spelling, punctuation and syntax of Standard Australian English. 

Key skills 
 identify and analyse 

- the intent and logical development of an argument 

- bias in the presentation of information and ideas 

- features used by the writers and creators of texts to position or persuade an audience to share a 

point of view 

- the impact of texts on audiences by considering the similarities and differences between texts 

- the way in which persuasive language use and argument complement one another and interact 

to position the reader 

 apply the conventions of discussion and debate 

 use textual evidence appropriately to support analytical responses 

 develop sound arguments using logic and reasoning, and detect bias and faulty reasoning in the 

arguments of others 

 conduct research to support the development of arguments on particular issues and acknowledge 

sources accurately and appropriately where relevant 

 select evidence to support particular positions 

 plan analytical responses and texts that present an argument, taking account of the purpose, 

context and audience in determining the selected content and approach 

 develop, clarify and critique ideas presented in their own and others’ arguments using discussion 

and writing 

 draft, review, edit and refine analytical responses and texts that present an argument, crafting for 

persuasion and using feedback gained from individual reflection, and peer and teacher comments 

 apply the conventions of spelling, punctuation and syntax of Standard Australian English accurately 

and appropriately 
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List of topics TO WORK THROUGH 
• 

• 

• 

• 

• 

• 

• - 

 
In this following section 

You will be looking at the main types of texts you will 

be studying and their literary elements. Throughout 

the course of this Area of Study, you are required to 

bring your studied text to every lesson, as well as any 

relevant study guides, school work and school notes. 

As your classmates are likely to all be studying 

different texts, you will be expected to work 

independently with the guidance and assistance from 

your tutor.  
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How to use this workbook 

 

 

     
 

Let’s do a quick recap of what this area of study is. The outcome is: 
 

 

Here is hoping that you have read your text at least once before commencing this unit. Before you can 

respond to your text, you should have read your text at least twice. Your first reading should allow you 

to enjoy the story, getting to know the characters and the storyline. Your second reading should allow 

you to take notes usually in the form of annotations in your notebook or in the margins of your text. 

You could annotate useful quotes, turning points and crisis points where the climax occurs.  
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Reflection 

Activity 1: How much do you understand about your text? 

Complete this worksheet to help you understand why you have responded 

to a novel or a collection of short stories (depending on what you are 

studying) in a particular way. Is there anyone else studying the same text as 

you? If so, you might want to discuss the text with them. Please note that 

you won’t be able to answer these questions if you haven’t read the text. 

E
v
a

lu
a

tio
n

 o
f y

o
u

r 

te
x
t 

 

 

1. How familiar are you with the background and setting of the text? 

2. Which aspects do you need to find out more about?  

 

 

3. How does your knowledge, or lack of knowledge, affect your reading of the text? 

 

 

4. What do you know about the author of the novel or short stories? Can you list any 

other works by the same author?  

 

 

5. Are there any other texts by other writers or directors that explore similar ideas or 

situations? 

 

 

6. With which characters do you strongly most identify with or empathise with? Explain 

your reasons for your selection. 

 

 

 

7. Which characters do you respond with most negatively? Why? 
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8. What are the main values presented and supported by the text? 

 

9. Do you also personally hold these values? Why or why not? How does this affect the 

way you respond to the text? 

 

 

 

10. What is your overall opinion/view of the text? Is it positive and uplifting? Inspiring? 

Informative? Or do you have a more negative response? Explain the reasons for your 

overall view or response.  

 

 

 

 

 
What’s the 

plot?  

Activity 2: Plotting the narrative outline 

You’ll see below a narrative chart that lets you visualise what a narrative 

looks like. You will see that there are peaks and troughs that outline the 

plot of a narrative. This chart shows a typical plot pattern and the way it 

creates rising and falling tension.  

 

On the next page, identify the main elements of narrative structure in the 

text such as crises, turning points, climax and resolution. Fill in the graph 

with as much detail as the space allows.   

P
lo

ttin
g

 th
e

 te
x

t’s n
a

rra
tiv

e
 

stru
c

tu
re

 

 

 

Figure 1: A sample of a narrative chart  
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The orientation is the moment in which the action of the narrative begins. It’s important at the 

author uses the orientation to try and capture the reader’s attention to keep reading. The primary 

purpose of the orientation is that it’s our first introduction to the main character (also known as the 

protagonist) and the complications of the plot.  

 

 

The setting is the place and time in which the action of a narrative takes place. Settings are 

important because they are more than just the “location” in which the narrative takes place, but 

settings are help to create mood and a sense of the ‘world’ and context in which the characters live.  

• 

• 

 

The context of the narrative is a term that refers to the society that the text is set in and in which 

the characters live within. The main types of contexts are described below: 

 

Historical  
This describes the real life key 

historical events that occurred 

at the time the text is set (and 

not when the text was written) 

Looking at historical context is 

very important for texts set in 

the past and whose characters 

are shaped by historical events 

Social  
The kind of society that the 

characters live in 

Helps us to understand what 

influences the decisions the 

characters make in the text 

Cultural  
The cultural backgrounds of 

the main characters  

Different characters could be 

from different races, cultural or 

socio economic backgrounds 

and these bring a variety of 

perspectives to the text    
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Setting and 
orientation  

Activity 3: Give a brief rundown of the setting and orientation 

Answer the following questions briefly. The main idea is to get you thinking 

about the key ideas surrounding the setting and orientation – especially in 

regards to the introduction of the main characters. 

Te
x
tu

a
l 

e
le

m
e

n
ts 

 

1. What is the setting (time and place) of your studied text?  

 

 

2. Find any quote in your text which describes or refers to the setting.  

 

 

3. Think of the main characters. How do they relate to the setting? Is it in a positive or negative 

way? Explain briefly. 

 

 

 

4. Summarise the orientation of the text. 

 

 

 

5. Which character(s) are you introduced to in the orientation? What are your initial impressions 

of them?  
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You all likely know what the narrator is.  

 

Your studied text should either be written in the first-person or third-person.  

 

  

 

A first-person narrative – who is always a character in the text – tells the story from their own point 

of view using first-person pronouns such as “I”, “we” and “us”. The narrator is speaking from inside 

the world of the text and generates a sense of what it’s like to live inside the world of the text.  

 

• 

• 

• 

• 

 

 

 

 

 

 

A third-person narrator tells the story from outside the world of the text. Sometimes this is 

called “omniscient narrator”. That term describes the “all-knowing” perspective of a third-person 

narration. However, if this third-person’s ‘voice’ primarily presents the main character’s (or 

protagonist’s) point of view, then the narrator doesn’t know more than if the text was told from the 

perspective of a first-person of the main protagonist.  

 

Because of the above mentioned points, it’s important to note that as 

readers, we should question the reliability of stories told from the first-

person. Why is this? It’s because the narrator might be biased towards or 

against other characters. The narrator might also have personal 

judgments or prejudices by how they interpret the events in the text and 

lastly, the first-person narrator might be unable to see or experience 

something that may affect their own retelling or account.  
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• 

• 

• 

• 

 
Narrator 
types  

Activity 4: Let’s look at narrators  

What narrator does your text use? 

 first person   third person 

Choose the relevant set of questions to answer about your studied text.  

Te
x
tu

a
l 

e
le

m
e

n
ts 

 

1. Choose a chapter or short section from your text where the narrator is commenting on another 

character or interpreting a particular event. Annotate in your text in the relevant section. 

Highlight and comment on any evidence of the narrator’s point of view.  

2. Overall, describe how reliable you feel the narrator is. As readers, do we believe everything the 

character tells us about themselves and the world around them? Do they omit (deliberately 

leave out) any important information?  

 

 

 

 

 

 

3. What should we accept and what should we question in the narrator’s interpretation of events? 

Explain your answer.  

 

 

 

 

4. Discuss how the narrator influences our responses to one or two other characters in this section 

of the text.  
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Narrative 

investigation  

Activity 5: Let’s look at a narrator in a sample text  

Montana 1948 by Larry Watson is a popular English text studied in year 11. 

The novel focuses on the life of young boy named David Hayden, his family 

and the fictional town of Bentrock, Montana, and focuses on the struggles 

of a family torn between loyalty and justice.  

 The text is told from the first person perspective of the central 

character, David.  

 The questions that follow test your speculation skills in predicting 

what will happen in the text. Your tutor will help you guide you through the 

questions and responses.  

Te
x
tu

a
l e

le
m

e
n

ts 
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Questions 
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We all know that characters in texts are fictional. The author writes characters to think and act in 

particular ways that we, as readers, can recognise from our own experiences. Writers know that 

readers are more likely to relate to characters if they are realistically depicted.  

 

Characters that are written “well” are rounded. This means they are neither just good nor bad – 

they possess both positive and negative qualities. Major characters are written about in more detail 

than minor ones – although minor characters can serve as very useful vehicles to move a story 

forward.  
 

 

We learn about characters through the following ways: 

 How they are described 

 What they say and think 

 What they do and how they react to different situations 

 How they interact with other characters 

 What other characters think or say about them 

 

 

 

 

 

 

 

 

The protagonist is the central character in the narrative. However, in texts where there are two or 

more key characters, we call them the ‘main characters’. Protagonists are also commonly narrators.  
 

Ideally in a well-developed story, the author manages to: 

 Portray characters are complex, well-rounded figures with both positive and negative qualities. 

 As readers, we sympathise with them and understand how they think and feel and why thy act 

the way they do – even if we don’t always agree or like their actions. 

 Write them in a way that helps develop the characters so they change both in good and bad 

ways throughout the narrative.  
 

While minor characters aren’t developed in as much detail as the main characters, they still play a 

vital role in the development of a narrative. Effectively written minor characters: 

 symbolise certain attitudes and beliefs that the author wants the reader to think more closely 

about; 

 represent points of view and experiences that are not familiar to the main characters and 

provide points of difference and contrast; and 

 be catalysts or vehicles of change in the main characters and can help bring change in them 

both in positive and / or negative ways.  

 

Characters experience a range of situations, relationships and challenges 

throughout the course of the narrative. As readers, you will notice how 

throughout reading your text, your attitudes or feelings towards certain 

characters might change because we learn more about them as they 

meet a variety of challenges and interact with different characters. The 

writer wants you to view the characters in a variety of ways throughout 

the text as the characters grow, change and most importantly, develop.  



VCE English Term 1: Year 11 Unit 1 [page 26] 

26                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 

 

The following word bank gives you a list of adjectives to use when writing about characters in any 

essays or text responses. Use this reference list to help you avoid using simplistic, common and 

generalised adjectives. These words will help you precisely communicate what you want to say 

about a character. Refer back to this list when needed. 
 

good honourable noble virtuous compassionate admirable 

bad malevolent immoral vindictive malicious corrupt 

strong resilient forceful unyielding powerful domineering 

weak passive insecure gullible subservient submissive 

happy positive ecstatic joyous cheerful buoyant 

sad depressed despondent negative melancholy gloomy 

quiet humble reflective introverted contemplative serene 

loud boisterous extroverted flamboyant booming bombastic 

true trustworthy steadfast dependable loyal devoted 

false scheming conniving manipulative duplicitous two-faced 

greedy self-seeking grasping materialistic acquisitive avaricious 

nice selfless amicable kind-hearted benevolent pleasant 

   

 

The following word bank gives you a list of verbs to use when writing about characters in any 

essays or text responses. Use this reference list to help you avoid using simplistic, common and 

generalised verbs to describe how characters feel. These words will help you precisely 

communicate what you want to say about a character. Refer back to this list when needed.  
 

please enchant delight  appease gratify  

annoy inflame  aggravate   antagonise  provoke  

like approve  admire  desire appreciate 

dislike resent despise reject disapprove  

support  bolster reinforce consolidate  endorse 

oppose contest resist subvert  transgress 



VCE English Term 1: Year 11 Unit 1 [page 27] 

27                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 

 
Character   

Activity 6: Let’s look at characters  

Complete the following character profile cards. Fill them out by selecting 

the main and minor characters from the text you are currently studying. 

These don’t have to be in great detail but enough for you to gain an 

overview of the characters described.    

Te
x
tu

a
l 

e
le

m
e

n
ts 

 


M

ai
n

 c
ha

ra
ct

er
   

   
 

 m
in

or
 c

ha
ra

ct
er

 

Name:  

Choose three words to describe them (refer to the list on p.23 if needed): 

 

Most important relationship: 

 

Most important thing / event that happens to them:  

 

 

 

The main way in which the character changes: 

 

 

 

Five key quotes: 
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Name:  

Choose three words to describe them (refer to the list on p.23 if needed): 

 

Most important relationship: 

 

Most important thing / event that happens to them:  

 

 

 

The main way in which the character changes: 

 

 

 

Five key quotes: 
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Name:  

Choose three words to describe them (refer to the list on p.23 if needed): 

 

Most important relationship: 

 

Most important thing / event that happens to them:  

 

 

 

The main way in which the character changes: 

 

 

 

Five key quotes: 
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Name:  

Choose three words to describe them (refer to the list on p.23 if needed): 

 

Most important relationship: 

 

Most important thing / event that happens to them:  

 

 

 

The main way in which the character changes: 

 

 

 

Five key quotes: 
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It is likely that you will be studying a film text this year. It is recommended that you watch your studied 

film at least twice before attempting any in-depth analysis. The first viewing should be to orient you 

with the storyline, characters and plot development.  

 

It should also be watched for the pure enjoyment the first time you watch your studied film text. The 

second viewing should be used to revisit key scenes (you might to pause and take notes here after 

several viewings of key scenes). You should also be able to take special note of how and when key 

characters are introduced, turning points, crisis points and the film’s climax and resolution.  

 

With rapid technological developments over the past few years, you now have the opportunity to view 

such visual texts and to critique them in the same way you would explore a novel or play. 

 

Just as there are specific elements that characterise a novel, a collection of short stories or a play, there 

are also key terms that are used to describe film texts. Film, in particular, has its own language, and you 

will need to understand how the film is constructed in order to be able to comment more effectively on 

how the whole text works to deliver its message.  

 

 

 

 

 

 

 

 

 
Film genre   

Activity 7: Let’s look at film genre  

A genre is formed when a type of film (or book) has certain elements that 

become essential to that type of film or book. Either individually or in pairs, 

complete the following table listing different 5 genres of films, examples of 

film titles as well as common conventions (accepted ‘rules’) of that genre. 

S
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d
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 film
 

 

   

 

   

 

   

 

   

 

 

 

  

  

 

There are four elements of film style:  

 Cinematography 

 Mise en scene 

 Editing 

 Sound  

These film elements are not always detectable to the viewer but worked 

together, these help to produce an effective film. More about these later.  
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Long Shot (LS) 

This shot type (also referred to as a full shot or a wide shot) 

shows the entire person or object, with the intention to place 

it in some relation to its surroundings. This is considered the 

most “natural” shot type as it is wide enough to inform the 

viewer about the setting of the scene, and close enough to 

make most of the action in the scene visible. 

 
Extreme Long Shot (ELS) 

Wider than the long shot. The human figure is barely visible. 

This kind of shot is often used as an establishing shot for the 

scene. It normally shows an exterior or a larger interior. 

 

 
Medium Long Shot (MLS) 

This shot shows the character(s) from the knees up. The 

purpose of this shot can be to allow dialogue between 

multiple characters without changing camera position. 

 
Medium Shot (MS) 

The name implies that this is a shot from a medium distance. 

It shows a person from the waist up. Close enough to show 

facial expressions, but good in showing body language. In 

wider formats, a medium shot can show two or (three 

persons) in one frame. A medium shot can refer to a full-body 

shot or a shot of a person from the knees up. 

 
Close Up (CU) 

A close up is a shot that tightly frames a person’s face. Along 

with medium shot and long shot, close ups are the most 

common types of shots used. A close up gives great detail of 

the person’s facial expressions and is used mostly for that 

reason — to distinguish the main characters and to show the 

characters’ emotions. 

 
Medium Close Up (MCU) 

A medium close up is between a medium shot and a close up. 

It shows the face very clearly, without getting too close. It is 

just a “softer” version of the close up, used more in films than 

in television.. 
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Extreme Close Up (ECU) 

This shot is an even tighter variant of a 

close up. It shows the character’s face 

only partially, sometimes only the eyes 

or the mouth. It is used only to show 

especially dramatic element of a scene. 

 
Cut-In 

This shot shows a part of the subject, or 

another object, in detail. It can be used 

purely for editing (to insert between 

similar shots), or to indicate an 

important element of the story. 

Examples of a cut-in would be a 

person’s hand or a coin on the ground. 

 
Reverse-angle shot 

A shot taken by a camera positioned 

opposite from where the previous shot 

was taken. 

 

Various camera angles  

 
Low angle 

A low angle shot places camera below 

the character, exaggerating his or her 

importance. 

 
High angle 

In a high angle the camera looks down 

at a character, making the viewer feel 

more powerful than him or her, or 

suggesting an air of detachment. 

 
Eye level 

Eye level shots are often used in factual 

programming to give an air of balance 

and equality between all subjects 

depicted. 

 
Bird’s eye angle 

An overhead shot is one made from a 

position directly above the action to 

give an overview of the people in frame, 

as well as the surroundings. 

 
Worm’s eye angle 

The opposite angle from a bird’s eye 

view. Used to severely exaggerate the 

stature of the person in frame. E.g. may 

be used from the perspective of a child 

looking up at an adult. 

 
Canted (also known as Dutch or 

tilted) 

Used to create or convey confusion 

disorientation in the viewer. 
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Various camera movements  

 
Panning (left to right) 

The camera swivels (in the same base 

position) to follow a moving subject. A 

space is left in front of the subject: the 

pan 'leads' rather than 'trails'. A pan 

usually begins and ends with a few 

seconds of still picture to give greater 

impact. The speed of a pan across a 

subject creates a particular mood as well 

as establishing the viewer’s relationship 

with the subject. 

Tracking (also called ‘dollying’) 

Tracking involves the camera itself being 

moved smoothly towards or away from 

the subject (contrast with zooming). 

Tracking in (like zooming) draws the 

viewer into a closer, more intense 

relationship with the subject; moving away 

tends to create emotional distance. 

Tracking back tends to divert attention to 

the edges of the screen. The speed of 

tracking may affect the viewer's mood. 

Rapid tracking (especially tracking in) is 

exciting; tracking back relaxes interest. In 

a dramatic narrative we may sometimes 

be drawn forward towards a subject 

against our will. 

Zooming in and out 

In zooming in the camera does not move; 

the lens is focussed down from a long-

shot to a close-up whilst the picture is still 

being shown. The subject is magnified, 

and attention is concentrated on details 

previously invisible as the shot tightens 

(contrast tracking). It may be used to 

surprise the viewer. Zooming out reveals 

more of the scene (perhaps where a 

character is, or to whom he or she is 

speaking) as the shot widens. Zooming in 

rapidly brings not only the subject but 

also the background hurtling towards the 

viewer, which can be disconcerting. 

Tilting 

A vertical movement of the camera - up or 

down- while the camera mounting stays 

fixed. 
 

 
Quiz time! 

Activity 8: Let’s look at film genre  
Connect each of the following terms to the visual description that best describes it. Share 

your responses with the class or with your tutor to check how many you have correct.   

C
a

m
e

ra
  

 

  
 The condemned man looks squarely at the camera and 

declares his innocence.  

   An interior of a car where a couple is having an argument.  

  

 A teacher and principal are having a discussion. The 

camera doesn't move, but the shot moves from the 

principal, on the left to the teacher, on the right, each time 

they speak.  

  

 The camera moves from an interior shot of a couple 

arguing in their car, to an exterior shot of their car stuck in 

a traffic jam.  

  

 With the camera remaining in one place, the shot follows 

Spiderman as he climbs up the side of a building, and 

then down again.  

  
 You have a bird-eye view of a group of children playing in 

a schoolyard.  

  
 All you see on the screen is a well-manicured hand, 

nervously tapping a countertop.  

  
 As the heroes escape, it's as if we are in their shoes, 

looking ahead at the dark alley as we try to get away.  

  
 A villain laughs cruelly - it's as if he is standing on top of 

you as he does this.  

  
 A car is driving on a deserted road. The outline of a city 

can be seen in the distance.  

  
 The camera moves from left to right, following the hero as 

she runs on top of a moving train.  
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Mise-en-scène is a French film term which means ‘put in the frame’.  Everything that you see and hear in 

a film has been carefully selected to create meaning.  An important part of studying film as text in VCE 

English is exploring how this meaning has been created and what impact it has in engaging audiences. 

The elements of mise-en-scene are: 

• 

• 

• 

• 

• 

 
Mise en scene 

Activity 9: Let’s look at mise en scene 

Have a go at annotating this frame in terms of mise-en-scene. 

F
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In this famous shot of Anthony Perkins’ character, Norman Bates in Hitchcock’s Psycho, we see a sinister film 

frame and using mise-en-scene analysis, the audience is able to draw many conclusions about this character 

and his personality.  

Action and performance 

(costume & makeup)   

Lighting  

Set and props 

Camera shot and angle 
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Mise en scene 

Activity 10: Let’s look at more mise en scene 

Have a look at the following frames selected from former year 12 English texts. 

Even if you haven’t seen these films, you will still be able to complete a mise-

en-scene analysis. This activity is useful to help you understand how elements 

within any given film frame can inform the audience about key protagonists’ 

personality traits as well as convey a film’s key themes. Even if you are 

unfamiliar with these films, have a go. Afterwards, share your ideas with your 

class and tutor.  

F
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Action and performance (costume & 

makeup and consider how the characters 

are interacting)   

 

Lighting  

Set and props 

Camera shot and angle 

A Streetcar Named 

Desire (1951) 

Director: Elia Kazan 
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Action and performance (costume & 

makeup and consider how the characters 

are interacting)   

 

Lighting  

Set and props 

Camera shot and angle 

The Old Man Who 

Read Love Stories 

(2001) 

Director: Rolf de 

Heer 
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Storyboarding  

Activity 11: Let’s have a go at storyboarding  

Step 1: Choose one of the following dialogues to use as the basis of a 

storyboard. Some direction has been given; otherwise it’s up to you! 

Step 2: Give your characters names and work out how many storyboard frames 

you will need to illustrate your chosen dialogue. 

Step 3: Sketch your storyboard and include all the required details. For 

example: under SOUND, you should outline the characters’ dialogue. It doesn’t 

matter if your drawing skills aren’t great – the main thing is to choose carefully 

your camera shots and angles to convey this conversation.  
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Character Dialogue 
Cumulative time  

(seconds) 

A1 What do you want? 1 

A2 You know … (firm, angryish) 2 

 No reply from A1 2.5 

A2 Look, don’t mess me around.  I told you last night. 3 

A1 Oh (quietly) 4 

A2 What did you think – I was joking? 5 

A1 I s’pose so (turns away) 6 

 Sound of snuffling / tears and long pause 6.5 

A2 There’s just no choice 7 

A1 (Muffled) But I don’t want to.  I just can’t 8 

  

 

What is a storyboard?  

It is a sequence of drawings, typically with some directions and 

dialogue, representing the shots planned for a movie or television 

production.  
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Character Dialogue 
Cumulative time  

(seconds) 

B1 Oi! 1 

 Actions on camera needed here … 1.5 

B1 Have you got it? (direct, aggressive) 2 

B2 Yeah (look sheepish – B1 has all the power) 3 

B1 Give us it then 4 

B2 (Hands it over. Keeps eyes down and shuffles) 4.5 

B2 There you go 5 

B1 That it all? 6 

B2 Yeah 7 

B1 Righto (strangely cheerful) 8 

B2 Good doing business (unsure) 9 

B1 The pleasure’s all mine (almost sarcastic tone) 10 

 

 
Turn to the next page for a sample storyboard.  

Complete the actual storyboarding activity on pages 41 & 42. → 
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Shot # Time  Vision/images Shot description / Camera movement Sound 
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Shot # Time  Vision/images Shot description / Camera movement Sound 
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As part of year 11 English studies, your teachers may choose for your school to study poetry as one of 

the selected texts. One of the most important things to remember is that poetry is simply not just a 

written form that rhymes (often, poems do not rhyme).  

Poems use language differently from prose (i.e. novels and short stories) writers. Poems are not 

necessarily written to tell a story or to convey a single, clear message, but they often explore ideas and 

emotions through language.  Poems do not necessarily use paragraphs and correct grammar as we 

know it. Poets play with sounds, word patterns and imagery. This is one of the most important 

functions poems serve – to express ideas through the descriptions of pictures and images. 

Poems are also challenging to read. As a reader, you may not immediately understand what the poet 

is trying to say. Poems often need repeat readings. You will need to look at each component thoroughly 

and work out what each part is trying to say. Then you will be able to work out the overall meaning of 

the poem.  

 

Poetic device What it is 

alliteration 

 repetition of consonant sounds, usually at the beginning of words, to create 

smoothness and effect or to emphasis key words. (Sing a song of sixpence; 

big black bear) 

allusion  a reference to a well-known person, place, event, literary work or work of art. 

assonance  repetition of internal vowel sounds in words for aural (hearing) effect. 

ballad  songlike, narrative poetry, often dealing with adventure or romance; 

blank verse  unrhymed iambic pentameter. (Shakespeare’s tragedies) See meter. 

concrete poem 

 a poem that creates a visual image for the reader. The poem’s message 

comes not only from the meaning of the words, but the arrangement of 

those words. 

couplet, rhyming  two rhyming lines, usually of the same length and meter; rhyme scheme: aa. 

elegy  poetic form lamenting the death of a person or decline of a situation. 

figurative 

language 

 not meant to be taken literally. Metaphors, similes and personification are 

included in figurative language. 

free verse 
 poetry not written in a regular rhythmical pattern or meter; seeks to capture 

the rhythms of speech. 

haiku 
 Japanese unrhymed poem of 17 syllables, arranged in three lines of 5, 7, and 

5 syllables. A traditional haiku captures a single moment in nature. 

limerick 
 a humorous, rhyming 5-line poem, having three strong stresses in lines 1, 2 

and 5, and two strong stresses in lines 3 and 4. 
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Poetic device What it is 

literal language  the use of words in their ordinary sense. 

metaphor 

 a figure of speech in which one thing is spoken of as if it were something 

else. (“Life is a broken-winged bird / That cannot fly.”) In an extended 

metaphor, several points of comparison are suggested by the writer. 

meter 
 rhythmical pattern of a poem (rhythm). Pattern determined by the number 

of stresses, or beats in a line. 

foot  each group of stresses within a line of poetry is called a foot. 

iambic tetrameter  four-foot lines (8 syllables), stressed on every second beat. 

iambic pentameter  five-foot lines (10 syllables), stressed on every second beat 

metrical romance 
 poetry dealing with chivalry, love, romance and religion (“Idylls of the King,” 

by Tennyson) 

ode  form of lyric poetry giving praise or showing appreciation. 

onomatopoeia  use of words that imitate sounds, such as hiss, sizzle. 

personification 

 a type of figurative language in which a nonhuman subject is given human 

characteristics. (Love held James in her arms; fear grabbed her tightly; death 

peered over my shoulder.) 

poem 
 literature other than prose, often with rhythm, rhyme, and lines making up 

stanzas. 

dramatic poetry  poetry with characters who speak and act. (Shakespearian plays.) 

lyric poetry 
 highly musical verse that expresses the observations and feelings of the 

writer. (Sonnets, elegies, odes, songs.) 

narrative poetry  tells a story. (Ballads, epic poetry, and metrical romances.) 

occasional poetry  poetry written for a particular occasion. 

quatrain  poem or stanza containing four lines. 

refrain  repeated line or group of lines in a poem or a song. 

repetition  repeating sounds, rhyme, words or phrases. 

rhyme  repetition of sounds at the end of words, such as round, sound. 

rhythm  the pattern of stresses, or beats, in a line of poetry. 

sensory language 
 words that appeal to one or more of the five senses. Writers use sensory 

language to make the ideas and events they describe more vivid and clear. 

simile 
 a figure of speech using “like” or “as” to compare two unlike objects. (Her 

lips were soft as rose petals.) 

sonnet 
 lyric poem expressing one idea, containing 14 lines of iambic pentameter 

and set rhyme scheme. 

stanza  group of lines in a poem, usually considered as a unit. 

symbol 

 stands for or represents something else. Symbols are usually concrete 

objects that represent abstract ideas. For example, an eagle is often used as 

a symbol of freedom. Symbols generally differ from metaphors or similes in 

that the reader must infer what the symbol stands for. The writer does not 

explicitly make the comparison. 

tone 

 the writer’s attitude toward his or her audience or subject. Could be formal, 

informal, serious, playful, bitter, ironic, sympathetic, grieving, optimistic, 

pessimistic, sarcastic …. 

theme 

 a central message, concern, or insight into life expressed in a literary work. 

In poems, the theme is rarely stated directly. More often, other elements of 

the work – its language, imagery, tone and structure – suggest the theme. 

Interpretation involves uncovering the theme of a literary work by carefully 

considering the parts, or elements, of that work. 
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Poetry   

 

Activity 12: Let’s identify poetic techniques  

Using the reference sheet of common poetic techniques on the previous page, 

identify which device is being employed in each sentence or phrase: 

 

Hint: they could be a simile, metaphor, personification, onomatopoeia, 

alliteration etc. 
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Poetry analysis  

 

Activity 13: Let’s analyse a poem  

Your task is to read through this poem initially and gain a general 

understanding of the main ideas and themes of the poem. It is a poem that 

details the impact of war on ordinary soldiers. Pay special attention to the 

imagery Dawe evokes and what you think the message of the poem is.  

 

Your tutor will guide you through the poem with an initial reading and any 

subsequent readings. Then you need to answer the questions to the best of 

your ability. Your teacher will assist when and if needed.  

Te
x
t a

n
a

ly
sis 

by Bruce Dawe

1 All day, day after day, they’re bringing them home, 

they’re picking them up, those they can find, and bringing them home, 

they’re bringing them in, piled on the hulls of Grants, in trucks, in convoys, 

they’re zipping them up in green plastic bags, 

5 they’re tagging them now in Saigon, in the mortuary coolness 

they’re giving them names, they’re rolling them out of 

the deep-freeze lockers – on the tarmac at Tan Son Nhut 

the noble jets are whining like hounds, 

they are bringing them home 

10 – curly- heads, kinky hairs, crew-cuts, balding non-coms 

– they’re high, now high and higher, over the land, the steaming chow mein, 

their shadows are tracing the blue curve of the Pacific 

with sorrowful quick fingers, heading south, heading east, 

home, home, home – and the coasts swing upward, the old ridiculous curvatures 

15 of earth, the knuckled hill, the mangrove-swamps, the desert emptiness… 

in their sterile housing they tilt towards these like skiers 

– taxiing in, on the long runways, the howl of their homecoming rises 

surrounding them like their last moments (the mash, the splendour) 

then fading at length as they move 

20 on to small towns where dogs in the frozen sunset 

raise muzzles in mute salute, 

and on to cities in whose wide web of suburbs 

telegrams tremble like leaves from a wintering tree 

and the spider grief swings in his bitter geometry 

25 – they’re bring them home, now, too late, too early. 

 

“Homecoming” is a free verse poem written in 1968 by Australian poet, 

Bruce Dawe, and was published in his anthology called Sometimes 

Gladness. It is a popular text studied in year 11 English. It explores 

universal themes with an Australian perspective. “Homecoming” and is 

about the homecoming of Australian soldiers after fighting in the 

Vietnam War. 

 

 

Discussion 

question:  

What is this poem 

about? Discuss with 

your tutor as a class. 

There are questions 

to follow on the next 

page. 

 



VCE English Term 1: Year 11 Unit 1 [page 48] 

48                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 
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Questions about poetic devices/and imagery 
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List of topics TO WORK THROUGH 
• 

• 

• 

• 

• 

 
In this following section 

You will be looking at the main types of texts you will 

be studying and their literary elements. Throughout 

the course of this Area of Study, you are required to 

bring your studied text to every lesson, as well as any 

relevant study guides, school work and school notes. 

As your classmates are likely to all be studying 

different texts, you will be expected to work 

independently with the guidance and assistance from 

your tutor.  
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You will read and view a variety of texts this year. For you to make sense of what you read – it will be 

the ideas, themes and issues presented throughout the text that help you do this. The issues and 

themes provide relevance and will help you to relate personally to what you’re reading. These are what 

give the texts meaning as well and of course, everyone will take away something different from the 

same text. 

 

Ideas are explored through: characters, plot, narrative voice and language. When writers convey 

these ideas effectively, it makes the text very engaging for the reader and can help present the world in 

interesting and unique ways.  

 

 

In the study of texts, an idea is a concept or thought, whereas a theme is an idea that is explored and 

developed throughout a text. Some examples of themes are: freedom, identity, justice, oppression, 

conflict, etc.  

 

On the other hand, ideas are quite abstract and broad. Ideas would include things like: family, life and 

love. Themes are specific and focused on these abstract ideas. For example, the idea could be family 

and the related theme could be: the difficult relationship between parents and their children.  Let’s 

consider another idea of life. A related theme that spring from that could be the unpredictability of 

life.  

 
 

 

 

You can see that the last sentence is expressed as a complete thought and expresses a point of view on 

the theme of justice. The text then conveys this point of view through its characters, situations and 

events. The point of view expressed can also show the reader what ideas the writers wants to put 

forward as important.  

 

 

• 

• 

• 
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In any given text, there can be one major theme or several main themes. In the play and film, Twelve 

Angry Men, the playwright, Reginald Rose, explores a variety of themes. One way to express this is 

through the use of a mind map. 

 

See the example below. You will see that there are 6 different themes. In each box, should include 

examples from the text as well as quotes.  

 
Mind mapping  

 

Activity 14: Create a mind map of themes 

In the space below, identify at least 5 to 7 main themes of your studied text and 

express these as a single word or very short phrase. Draw a mind map similar to 

the one above, with the themes arranged around the title of your text.    

P
la
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sk
ills 

 

 

 

Prejudice 

 

Justice 

 

Compassion 

 

Facts 

 

Conflict  

 

Human error 

 

Text: 
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When planning your assessment task (which is likely to be an essay), using a detailed mind map is a 

great tool. Authors explore themes from different perspectives, using a range of characters and 

situations to consider different points of view, implications and consequences. This gives rise to 

different aspects of a theme, as well as different related ideas. 

 

 
Mind mapping  

 

Activity 15: Create a mind map of a particular theme 

Create a mind map using the template set out below. Write the theme in the 

centre of the page, and with several aspects of the theme in boxes around it. In 

each box, make notes in which the author explores each aspect or perspective on 

the theme. Include a box with key quotes from the text, showing different aspects 

of the theme.     

P
la

n
n

in
g

 sk
ills 

     

Theme: 

 Notes about theme: 

 

Notes about theme: 

 
Notes about theme: 

 

Notes about theme: 

 

Key quotes 

 

Quote: 

 

Quote: 

 

Quote: 

 
Quote: 
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When we talk about values, what we are referring to are the ideas, qualities and beliefs are as a 

society we consider to be right or desirable. Texts often (although not always so obviously) contain 

a message about the values the author feels are important to lead a good life, or about values they 

feel are undesirable. Values look at ideas about what it means to be “good”, ethical and moral.  

 

It is important to note that values are often the product of when a text is written, which is why 

when you read texts written a few decades ago may seem old-fashioned or out-dated.  

 

Have a look at the following values as these may appear in some of the texts you are studying. You 

will notice that these values are ones as an Australian society; we would hold up as important or 

shared as a culture. 

 

• • 

• • 

• • 

• • 

• • 

 

 

 
 

 

One of the ways in which authors often reveal their own values is through the depiction of different 

characters and events in a text. For example, characters that are portrayed positively may share 

values important to the writer and characters depicted negatively might share values the writer 

rejects. 
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Area of 
study 1 

Outcome 1 

 

 

 

Narrative Texts – analysing a text 
Narrative texts are novels, plays, films, poetry and short stories. It is likely that throughout the year you 

will be studying a variety of different texts. Some non-fiction texts include biographies and 

autobiographies are also considered narratives.  
   

List the texts you are studying this year. Look around the class – are your classmates studying the 

same? You may be able to offer each other assistance with the guidance of your tutor. 

 

 

In order to meet the requirements of this Outcome 1, based on the text you are studying, you will 

need to produce both an: 

 Analytical response 

 Creative response 
 

 
Text analysis  

 

Activity 16: Personal evaluation of your studied text 

Answer these questions to analyse the first text you are studying this year.  

These questions will require you to have the text with you. These questions 

also require your analysis and deep thoughts of the text. Your tutor will offer 

assistance but you will need to tackle these questions on your own.  

Te
x
tu

a
l 

a
n

a
ly

sis 

 

Title: 

Author: 

1. What is your personal response to the text (i.e. how do you feel about the text)? Give reasons. 

 

 

 

 

 

 

It is recommended strongly that you read your English texts before you 

commence studying. Subsequent re-reads will help consolidate key ideas 

and themes. It is not recommended you read the texts for the first time 

whilst studying the text!  
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2. What is the setting (remember this can be when, as well as where the story takes place)? In what 

ways is the setting important to the plot, characters or concerns of the text? 

 

 

 

 

 

 

 

 

3. How is the text structured and why is it structured that way? For example, is the structure linear or 

non-linear? 

 

 

 

 

 

4. Does the story contain dramatic action or suspense? How is this achieved? 

 

 

 

 

 

 

5. Is there a climax? Is there a surprise ending? Is the resolution satisfactory? 
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6. Choose three key moments in the text and say why they are significant. 

 

 

 

 

 

 

 

 

 

7. What are the characters like? How are their personalities revealed? Do they change or develop? 

Character 1:  

 

 

 

Character 2:  

 

 

 

Character 3:  

 

 

 

Character 4:  

 

 

 

Additional characters   
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8. What issues are raised by the text? What are the author’s concerns? 

 

 

 

 

 

 

 

 

9. What values are embodied in the text? What beliefs, attitudes and ways of behaving does the 

author hold up as being right or good? How can you tell? 

 

 

 

 

 

 

 

 

 

10. What are some key quotes from the text that will help you to remember themes and characters and 

improve the quality of your analytical response? 
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How to write an analytical essay 
Before you begin to analyse a text, you must analyse a question. What are you being asked to write 

about? Is the question one that focuses on the structures and features of the text, such as the plot 

structure, the language choices, visual elements, characterisation, etc.? Or does the question focus on 

the issues raised by the text, the author’s concern, or the values that are embodied in the text?  

 

For example, using the example of Shakespeare’s Macbeth, a question that focuses on the 

character of Macbeth could be: 
 

 

A question that focuses on the issues raised by the text might be: 
 

 

Essay structure 
 

Structure your essay in the most effective way to communicate your ideas and answer the 

question. ALL essays should include the following structure: 
 

1. Introduction 
Answer the question and provide a summary or ‘road map’ of your essay. Tell the reader what you are 

going to talk about and what you believe the answer to be. Keep it brief, but mention all your main 

ideas. 

 

2. BODY 
The body of your essay is where you answer the question by developing a discussion. Here, you show 

your knowledge and grasp of the material you have read. 

 

Offer an argument and evidence. Use relevant examples and quotes to support your argument. If your 

essay question has more than one part, structure the body into sections that deal with each part of the 

question. 

 

3. Conclusion 
The conclusion rounds off the essay. Relate it back to your main ideas or points and restate your answer 

to the question. NEVER introduce new information in your conclusion. The conclusion moves from 

specific to general. 

 
 

 

You will now have the chance to practice how to plan, write and draft 

text responses for your first assessment task. You will need to undertake 

practice writing tasks at school and for homework. Bring in sample 

essays for your tutor to draft and assist you with.   
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Type 1: “Discuss”. (Discussion essay) 

• The word “Discuss” usually follows a quotation / statement from the text. Your essay must 

thoroughly address this quote / statement as it will form the basis of your text response. 

• You’re required to make specific and relevant reference to the quote. 

• You’re looking at the essay topic from both sides of the argument in a balanced way and stating 

your contention (point of view) at the end, in your conclusion. 

 

Type 2: “Do you agree?” (Argumentative essay) 

• You’ll be asked to support your view with evidence and properly reasoned examples/arguments. 

• “Do you agree?” statements are not simply looking for a YES or NO response, so at no stage should 

your essay contain the phrase, “Yes, I do agree / No, I don’t agree because…” 

• Even though you may not feel particularly strong about arguing a case from only one perspective, 

this essay topic is asking you to. In this case, choose a side that you feel more strongly about and in 

which you’ll be able to present more evidence.  

• High quality argumentative essays allow one paragraph called the rebuttal that chooses an 

argument from the opposing side to strengthen / reinforce your argument.   

 

Type 3: “How…?”  
• A much more straightforward text response essay topic: it is asking in what ways does the text 

show X? 

 

Type 4: “Why?”  
• This type of text response essay is asking you to explain and explore the reasons for something 

and is usually interested on character. You need to refer very closely to the text to support your 

argument.  

 

Essay Paragraphs 
 

Each paragraph in the body of the essay should contain a topic sentence (or main idea sentence of a 

paragraph) that states your point. It should be followed by an explanation of the point you’re making, 

and (most of the time) it should be supported by some form of evidence from your text. Don’t just 

leave the evidence hanging there—analyse it! Comment on the implication/ significance/ impact and 

finish off the paragraph with a critical conclusion you have drawn from the evidence.  
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The “TEEL” principle for writing essay paragraphs 
 

 

How to begin: Planning before writing 
 

 
Text analysis  

 

Activity 17: Planning an analytical response 

Select an essay question that you have been working on – either from school 

class work or through your school homework.  If you don’t have an essay 

question, you can devise your own question using “tag questions” from the 

previous page or have your tutor formulate an appropriate essay question 

for you. 

Te
x

tu
a
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sis 

 

Title: 

Author: 

Year of publication:  

Essay topic: 
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Text analysis  

 

Activity 18: Brainstorming for your essay  
Step 1: Brainstorm 

Place the key words in the centre of the page and “brainstorm”, jotting down the ideas you can think are relevant to the 

topic. 

Te
x

tu
a

l 

a
n

a
ly

sis 
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Text analysis  

 

Activity 19: Planning for your essay 

Use the diamond planners below to road map your text response.   

Te
x
tu

a
l 

a
n

a
ly

sis 

 

Paragraph 1 - Opening paragraph/introduction: 

 

 

 

 

 

 

 

 

 

Paragraph 2 – Body and development of essay: 
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Paragraph 3: 

 
Paragraph 4: 

 



VCE English Term 1: Year 11 Unit 1 [page 66] 

66                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 

Paragraph 5: 

 
 

 

Paragraph 6 – Conclusion: 
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How your text response might be assessed 
 

For your tasks in Units 1 and 2 in VCE English, your school will be using an assessment sheet that they will formulate as VCAA does not set a specific grading 

sheet for year 11 English. Usually, schools will create an assessment sheet based on the criteria year 12 English students will be assessed against.  

 

 

 

 

Criteria Very high (5) High (4) Medium (3) Low (2) Very low (1) 

1. Understanding 

of characters 

and themes. 

Thorough and insightful 

understanding of the 

ideas, characters and 

themes constructed and 

presented in the text. 

Thorough knowledge of 

the ideas, characters and 

themes constructed and 

presented in the text. 

Knowledge of the ideas, 

characters and themes 

constructed and presented 

in the text. 

Some knowledge of the 

ideas, characters and 

themes constructed and 

presented in the text. 

Limited knowledge of the 

ideas, characters and 

themes constructed and 

presented in the text. 

2. Discussion of 

structures, 

features and 

conventions 

used by author 

to create 

meaning 

Complex discussion and 

critical analysis of the 

structures, features and 

conventions used by the 

author to construct 

meaning. 

Well-developed discussion 

and sound analysis of the 

structures, features and 

conventions used by the 

author to construct 

meaning. 

Discussion and some 

analysis of the structures, 

features and conventions 

used by the author to 

construct meaning. 

Some evidence of an 

ability to construct a 

general response to the 

text and identify a possible 

interpretation. 

Little, if any, identification 

of the structures or 

features or conventions 

used by the author to 

construct meaning. 

3. Use of evidence 

Considered selection and 

use of significant textual 

evidence 

Careful selection and use 

of suitable textual 

evidence 

Suitable use of textual 

evidence 

Some use of textual 

evidence 

Minimal use of textual 

evidence. 

4. Fluency of 

writing 

Highly expressive, fluent 

and coherent writing 

Expressive, fluent and 

coherent writing 

Generally expressive, 

fluent and coherent 

writing 

Clear expression of ideas 

in writing 

Simple expression of ideas 

in writing 

 

A+ A B+ B C+ C D+ D E+ E <NAR Marks given to Montana 1948 essay: 

20 – 18 17 – 16 15 14 13 12 11 – 10 9 – 8  7 – 6  5 – 4  <3 FINAL GRADE:  

 

A special note to tutors: before commencing the activities with your class, take them through the sample Text Response assessment 

criteria sheet below and highlight the different aspects that are required in order to gain high marks.  Although students may have their 

work marked using a different assessment sheet, this one below will help give them an idea about what their teachers and assessors are 

looking for.  
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Analysing a model text response  
Montana 1948)  

 
Text analysis  

 

Activity 20: Looking at a model text response 

As a class, read through a sample text response (an assessment task for 

Outcome 1) where you will need to: 

Part 1: Read through the essay aloud (and again if needed). 

Part 2: Make improvements to the essay – read the essay and 

complete the questions that follow 

Part 3: Mark the essay in accordance with a criteria sheet – read 

through the criteria sheet with the help of your essay and then 

independently grade it  

M
o
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Sample essay topic:  

 

 
 

Montana 1948 is written by Larry Watson and it was first 

published in 1993. It centres on a boy named David 

Hayden who lives in a small town called Bentrock with his 

parents. The book is about how he comes to terms with a 

family secret in the summer of 1948 and his story is told 

40 years later as an old man. It’s about many issues 

dealing with family, justice and loyalty. The book also 

deals with the issue of racial prejudice of the Sioux 

Indians in Montana. Because it is set in the old days, 

there was a lot of racism and ignorance towards the 

Sioux people. But David and his mum, Gail is different. I 

agree that David and Gail are the only characters in the 

book who treat the Indians as fellow human beings. 
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Firstly, Gail allowed Marie Little Soldier, a Sioux Indian to 

be the housekeeper in her home. She also gave her the 

responsibility of looking after David, her only son. It 

wasn’t common for the whites and the Indians to share 

common ground because the Indians were confined only 

to their reservation. Therefore, it was a big deal that Gail 

let her into her home. Maybe if Marie was just a cleaner, 

it would’ve been much more common, but because she 

was also caring for David, it showed how Gail was racially 

tolerant. This may have been because of her strict 

Lutheran background that she practiced equality. That’s 

one reason why I agree with the essay statement. 

 

Furthermore, it was Gail who went to great lengths to 

ensure that Frank, her brother-in-law who admitted to 

molesting Indian girls and killing Marie Little Soldier was 

brought to justice. She could’ve ignored the accusations 

against her brother-in-law but had trust in Marie and 

went to her husband. She was the one to confront Wes 

with the truth about his brother, “…he does things he 

shouldn’t. He takes liberties. Indecent liberties.” (p.45). 

Gail’s actions showed that she was able to put aside 

prejudicial attitudes that the white population could be 

above the law when it came to committing offences 

against the Indians and treat Indians as fellow humans. 
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Thirdly, David loved Marie. He also admired her 

boyfriend, Ronnie Tall Bear too. They loved each other 

unconditionally and because he was only a kid, he didn’t 

have a great understanding of the prejudices that the 

Indians were experiencing at the time. “…I felt…part of a 

family…that accepted me for myself and not my blood or 

birthright.” (p.173). This quote shows how he may have 

not been able to connect to his own parents the way he 

did with Marie and Ronnie. David is another example of 

how only he and his mother really showed respect and 

equality with the Sioux people. 

However, it is also important to examine the character of 

Wesley. As the sheriff of Bentrock, he was kind and on 

the surface, friendly to the Sioux Indians but also couldn’t 

see them as equals. The only Indian he had true respect 

for was Ollie Young Bear and that’s only because he 

adopted white American values and attitudes. He was 

married to a white woman and had assimilated within the 

white community. So even through Wes was outwardly 

polite to Indians, he also thought they were lazy and 

irresponsible. This shows how David and Gail were the 

only Haydens to see Indians are equals. 

In conclusion, Montana 1948 shows different attitudes to 

Sioux Indians and how racism was common back then. 

The book shows that only David and Gail were the only 

characters who were able to overcome the prejudice of 

their small town and show they treated the Sioux Indians 

as fellow human begins. Therefore, I agree with the essay 

statement. 
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Making 

improvements 
to text 
response  

 

Activity 21: Making improvements to a text response  

1. Highlight the topic sentences that you think provide information 

about the paragraph.  

2. In a different colour, highlight / underline the sentences / phrases / 

words that you think are unnecessary. 

3. Correct all contractions (e.g. don’t) and change to full words  

4. Circle all the linking words (i.e. conjunctions) 

5. Along the two columns of the side of the essay, draw lines / label 

areas in each paragraph that need improvement. Describe the 

problem with the paragraph and suggest how the writer can 

improve it.  

6. Rewrite the introduction and conclusion of this essay, based on the 

arguments presented in the essay.  (Rewrite with improved 

vocabulary and a clear contention to the essay topic) 

7. Mark the previous essay based on the provided assessment 

criteria sheet. Do this as a class if you want but discuss your 

reasons for allocating certain marks for each criterion.  
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Introduction  
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Conclusion:  
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Drafting y0ur own text response 
 

Area of 

study 1 

Outcome 1 

 

 
Writing an 

analysis on your 
own!  

 

Activity 22: Time to write!  

With the detailed plan you completed on pages 62 – 66, it is now time to 

draft your text response to submit for your tutor to assess. The best way 

to prepare for your school’s assessment task is to practice as much 

writing as you can.  

 

You may want to write this essay under exam conditions as it is likely your 

school will set the completion of this assessment task in similar 

conditions. It is good practice for what to expect in year 12.   
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Assessment sheet to be completed by your tutor  
 

Criteria Very high (5) High (4) Medium (3) Low (2) Very low (1) 

1. Understanding 

of characters 

and themes. 

Thorough and insightful 

understanding of the 

ideas, characters and 

themes constructed and 

presented in the text. 

Thorough knowledge of 

the ideas, characters and 

themes constructed and 

presented in the text. 

Knowledge of the ideas, 

characters and themes 

constructed and presented 

in the text. 

Some knowledge of the 

ideas, characters and 

themes constructed and 

presented in the text. 

Limited knowledge of the 

ideas, characters and 

themes constructed and 

presented in the text. 

2. Discussion of 

structures, 

features and 

conventions 

used by author 

to create 

meaning 

Complex discussion and 

critical analysis of the 

structures, features and 

conventions used by the 

author to construct 

meaning. 

Well-developed discussion 

and sound analysis of the 

structures, features and 

conventions used by the 

author to construct 

meaning. 

Discussion and some 

analysis of the structures, 

features and conventions 

used by the author to 

construct meaning. 

Some evidence of an 

ability to construct a 

general response to the 

text and identify a possible 

interpretation. 

Little, if any, identification 

of the structures or 

features or conventions 

used by the author to 

construct meaning. 

3. Use of evidence 

Considered selection and 

use of significant textual 

evidence 

Careful selection and use 

of suitable textual 

evidence 

Suitable use of textual 

evidence 

Some use of textual 

evidence 

Minimal use of textual 

evidence. 

4. Fluency of 

writing 

Highly expressive, fluent 

and coherent writing 

Expressive, fluent and 

coherent writing 

Generally expressive, 

fluent and coherent 

writing 

Clear expression of ideas 

in writing 

Simple expression of ideas 

in writing 

 

A+ A B+ B C+ C D+ D E+ E <NAR 

30 – 27 26 – 24 23 22 – 21 20 19 – 18 17 – 15 14 13 – 9 8 – 6 <5 

 

Text studied:  

Marks allocated  

Final grade:  

General comments:   
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List of topics TO WORK THROUGH 
• 

• 

• 

• 

 
In this following section 

You will be looking at the main types of texts you will 

be studying and their literary elements. Throughout 

the course of this Area of Study, you are required to 

bring your studied text to every lesson, as well as any 

relevant study guides, school work and school notes. 

As your classmates are likely to all be studying 

different texts, you will be expected to work 

independently with the guidance and assistance from 

your tutor.  
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In order to meet the requirements of Unit 1 English you need to produce your analytical text 

response and a creative response. It has to be original and imaginative. Whilst VCAA outlines that 

the task can be written, spoken or multimodal, it is most likely that your school will set a written 

task.  

 

You will be required to explain and justify the decisions you made during the creative process. This 

shorter piece is called the “written explanation” and will be assessed alongside your creative 

response.  

 

 

 

 

 

 

 

Planning a creative response 
 

Your creative piece needs to use characters, settings and events from your text as well as drawing 

on its themes and issues. Also, you need to create a complete piece of work with an “authentic” 

voice, effective structure with interesting and compelling ideas.  

 

There is no set word limit as stated by VCAA for this task. However, expect to write between 

600 – 1000 words. Your written explanation should be about 100 – 150 words.  

 

 

Three key factors will inform your approach to your creative text response:  

 

 

 

 

 

 

 

 

 

 

 

 

A creative response must show your understanding of your studied text, 

especially its themes, issues and main ideas. You will also need to 

demonstrate your ability to construct an original piece of writing for a 

specific purpose, audience and context, using the features of the 

particular form that you choose to write in. 

 

 

Purpose 
Why are your 

writing this text? 

 

AUDIENCE 
Who are you 

writing this for? 

 

CONTEXT 
What is the setting 

(time and place) if 

your piece?  

 
Looking at the chart above, an example of a creative response could be: 

A new scene in your studied text, an article for a newspaper or a short 

story for your school magazine.  
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How you can start planning 
 

Three great jumping points for your creative response could be: 
 

Inserting a new 
part 

 

Changing 
writing form  

 

another 
perspective 

 

 

Tasks that invite you to respond creatively to a text offer many 
interesting challenges.  
 

 Writing an extra chapter 

 Writing a section of the story from another character’s point of view 

 Recasting a section of the text in another form (for example, a story into a play) or another 

setting (for example, pretending to be a character from the text you are studying and delivering a 

dramatic monologue, etc.) 

 Conducting an interview with a character; or a conversation between two characters from the text 

 You must show your knowledge of the characters, themes and plot of the text 

 If you are pretending to be a character from the text, you must be true to the character’s 

personality and try to capture his / her unique “voice” using language that is associated with your 

chosen character 

 If you are writing an extra chapter or inserting extra information into the text, you must attempt to 

sound like writer, using their language and style. 

 If you are recasting the text or a section of it, you must be consistent with the writer’s views and 

values. 

 You must reflect a personal engagement with the text 

 You must reveal a detailed and accurate knowledge of places, dates, incidents and characters 

 You must show recognition of the various elements of the topic and the essay will be structured 

accordingly.  

 You must have a control of the topic and a control of the language used to address the topic. 

 Your work must be well organised into paragraphs, checked thoroughly and presented neatly. 

 Creative responses will reveal a good imagination and an ability to capture the essentials of the text 

and rework them in an original and creative way. 

 Oral responses should be engaging for the audience, well-rehearsed and confidently delivered.  
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Developing ways to “get” into the text 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Step 1:  

Once you decide whose point of view you want to write 

from, write a list of this character’s key qualities. Whatever 

you write, make sure you write in a way that makes the 

character’s behaviour and actions consistent with the 

original text.  
 

Consider the following guidance questions: 

 How might this character think and feel? 

 How might they speak? What words or expressions 

are they likely to use? 

 What motivates what they do? 

Step 2 

 

Think about the themes and values that the writer embeds 

in the text. To ensure that you write as authentically as you 

can, try and make reference to some of these themes and 

/ or values in your creative response.  

STEP 3 

 

Use language and tone that is consistent with your text. 

Read over key passages or chapters to refresh your 

memory of the writing style and language if needed.  

STEP 4 

 

You should aim to incorporate quotes from the text in 

your creative response if it is suitable and adds an extra 

dimension to your writing. Just note that this isn’t an 

analytical essay so you don’t need to put talking marks 

when using quotes in your creative response.   

STEP 5 

 

These sorts of events are excellent springboards for your 

writing. Events such as these are great to write in the form 

of a personal letter or as series of diary entries.  

 

One of the key aims of this creative response task is to show that you 

can write convincingly from “within the world of the text”. There are 

many ways to complete this task where you write with an authentic 

voice. 

 

 

One of the options you might choose as your creative response is to 

write from one of your text’s character’s point of view. If you choose this 

option, you must make sure you write with a strong and very clear sense 

of the “voice” you are writing in.  

 



VCE English Term 1: Year 11 Unit 1 [page 82] 

82                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 

  

Choose this if you 
want… 

As we discussed on pages 20 – 21, there are generally 2 

types of narrators (first and third person) and in changing 

the point of view for the narrative, it opens up interesting 

possibilities for you as the writer. As the new character, 

you can comment upon important events and other 

characters from a fresh perspective. In particular, use the 

minor characters and detail their situations and 

relationships.  

 

 

As mentioned previously, one of the key requirements of this creative response task is to produce a 

written explanation. This details the decisions you made as a writer during the writing process. Like 

stated earlier, it needn’t be long: approx. 100 – 150 words, but the explanation does need to be 

very specific. Aim to address the following five points: 

 

Define your purpose 

Explain who your 
audience is  

Explain the content 

Identify the form 

Explain the language 
choices you have made  
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 SAMPLE WRITTEN EXPLANATIONS 
 

Sample 1: Creative response written explanation for “The Divine Wind” 

 

 

 

Sample 2: Creative response written explanation for “On the Waterfront” 

 

 

 

  

 Explains the choice of 

perspective and form.  

 

 

Shows an 

understanding of 

textual details as well 

as a central theme.  

 

 
Note that this written 

explanation is in the 

first person.  

 

 
Establishes the context 

for the piece on terms 

of the world of the 

film.   

 

 

Explains the features 

of the form and how 

they are used in the 

creative response.   

 

 
Note that this written 

explanation is in the 

third person.  
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Different text types for creative response  
 

Text type and what it is Features Notes 

These have small, clearly defined focus 

and usually cover a particular moment 

in time. Whilst your story is short, you 

still need to include the main elements 

of any narrative: introduction 

(orientation), problem (complication), 

climax and resolution.  

 Start with action or dialogue. Remember: show, don’t tell! 

 Don’t give too much detail or information too early. Try and reveal 

information gradually as to capture the reader’s attention.   

 You can use first-person or third-person narration 

 Think about how you will structure your narrative. For example, consider 

whether your short story will be chronological or will the structure be 

played with a little – maybe the sequence of events will be out of order?  

 Think about what tense you will write in: past or present? Consider what 

would be more effective.  

Remember, simply writing just a creative 

short story that features the characters 

from the studied text is not enough. You 

need to ensure that your creative response 

must be very closely linked with the main 

and minor characters, settings and 

situations described in your text.   

You may want to write a script for one 

or two scenes if you choose this writing 

option.

 Look at sample plays as you should produce 

short stage directions at the beginning of your 

writing piece to set the scene.  

 Start a new line for each piece of dialogue, 

starting with the name of a character who is 

speaking, followed by a colon ( : ) 

You may choose to restructure a narrated scene in the form of a 

dialogue, borrowing from actual quotes from your text.  

 

You could also choose to write a conversation or dialogue between 

two characters that may be mentioned in the text but is not 

specifically drawn out or quoted.   

A diary or journal is a great way for you 

to detail a character’s (main or minor) 

private thoughts, feelings and reactions.  

 Write in the voice of one of the text’s characters. Select a character that you 

feel is most likely to use a diary. Make sure your chosen character is 

someone who has interesting opinions that you can write creatively about.  

 Begin with a date. Check the text to ensure you are writing accurately reflects 

events, settings and time lines. 

 Do not simply retell the story. The journal should reflect personal thoughts, 

feelings and reflections in relation to key textual events.   

Four or five journal entries allow you to 

meet limit requirements and demonstrate 

through each entry a personal reflection 

of key events.  

Choose 2 characters that have a shared 

history. The letter can be formal (such as 

a business letter) or impersonal (such as 

a personal letter between friends.)

 Your letter should begin with an opening address and ends with a sign off 

 The language and tone with depend on who is writing to whom and the relationship between the characters, and 

the purpose of the letter 

 What you write should be consistent with the world of the text you are studying. For example, if you are writing 

from the perspective of a young teenager, the language and content should reflect this.  
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Different text types for creative response  
 

Text type and what it is Features Notes 

Allows you to write in a thoughtful manner from the 

perspective of the same character in the text.  You 

can reflect upon particular events and circumstances 

(consistent with the character’s involvement and 

likely attitude and feelings).  

 Choose a significant moment or point of crisis in the text as 

the springboard for your reflection. 

 Write in the first person. 

 The language may be informal and the tone conversational. 

 To conclude, you can refer back to your opening comments, 

or build to a new realisation or decision.    

Please note that this is slightly different 

from a single diary entry or journal.  

This is also called a soliloquy which is a speech in 

which you take on the role of a character in your text 

and present their thoughts to the audience. 

 Look at sample plays as you should produce short stage 

directions at the beginning of your writing piece to set the 

scene.  

 Start a new line for each piece of dialogue. Start with the 

name of the speaking character, followed by a colon (:) 

You might create a dramatic monologue 

purely as a written piece, or you might 

have the chance to deliver it as an oral 

presentation. A monologue is performed 

and not merely read out.  

This is different from a dramatic monologue because 

a speech is more formal in tone. The main purpose 

isn’t to reflect upon events and feelings, but to 

persuade the reader or audience to a specific point 

of view. You must acknowledge your audience and 

make clear your contention early on. 

 The opening should engage the audience immediately 

 You should have a formal introduction that specifies your topic and purpose.   

 Strategies to demonstrate ongoing awareness of your audience. Use direct language like “you” and appeal 

to them directly. 

 Use simple and clear sentences  

 Use persuasive techniques like rhetorical questions, inclusive language, humour, anecdotes, etc. 

 Use a tone that suits your topic 

Finish with a powerful and effective conclusion that leaves your audience clear with your contention 

Should answer: Who? What? When? Why? How?  

You need to offer information that focuses on the 

facts and is objective, formal and impersonal in tone.

 Remember that all the important information comes at the start of your article followed by less important 

information and then finally, background information.  

 Starts with a headline and then followed by a lead (introduction) that is up to 25 – 30 words with key details of 

the event you are describing from the text   

 The body fleshes out more of the details of the story  

 Use quotes (from the text where appropriate) and you should past tense  

This is a good option if the events or topics covered 

in your text are in the public interest. 

 You should include a headline, appropriate to the media text 

 An opening and closing anecdote (taken from the text) is a good way to engage your reader  

 Reference to the context in which you are writing  

 Use of the first person, but don’t overdo it! 
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Writing practice  

 

Activity 23: Time to write!  

Below are a series of writing planners to help you sample different forms 

before drafting your creative text response. Complete all activities.     

W
ritin

g
  

 

Planning for different types of writing 

1. From one of your set texts, choose a key idea that could be explored in a short story: 

 

2. Decide on an appropriate message:  

 

3. Decide on an appropriate purpose:   

 

4. Choose a setting:  

5. Briefly describe your protagonist(s):   

 

 

 

 

 

6. Complete the table below to provide a story outline:  

1. Engaging opening: write in full 2. Set the scene: introduce characters and conflict. 

  

3. Build the tension with a complication 4. Build tension with a further complication 

  

5. Crisis: the tension reaches a climax 6. Resolution: resolve the conflict  

  



VCE English Term 1: Year 11 Unit 1 [page 87] 

87                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 

 

Write a character’s diary entry 

Choose a scene from your set text in which a character experiences something life-changing. Imagine it 

is the evening of the same day and you are that character, reflecting on this experience. Write a diary 

entry that includes a recount of the experience and its impact on your thoughts and feelings. Consider 

the structure of your piece; as it is reflective and private, events don’t have to be chronological or as 

logically sequenced as in a memoir or autobiography.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



VCE English Term 1: Year 11 Unit 1 [page 88] 

88                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 

 

1. Select a character whose thoughts and feelings on the text’s events are worth exploring: 

 

2. Which moment in the text will you use as the springboard for the reflection? Why have you 

selected this? (This will be the “present” in your reflective piece.  

 

 

 

 

3. Which key events will your narrator reflect upon in detail? 

 

 

 

 

4. Name one or two characters your narrator will focus on. 

 

5. How will your character’s point of view on events and characters contrast with the points of views 

expressed in the original text?  

 

 

 

 

6. What personal qualities of the character will be shown by your reflective piece? How will you reveal 

these? (e.g. attitudes, values, language choice, etc.) 

 

 

 

 

7. Identify one or two major ideas in the text that your piece will explore, and your narrator’s 

perspective on these:  

 

 

 

 



VCE English Term 1: Year 11 Unit 1 [page 89] 

89                            Copyright – The information and materials are copyright © NQ Corp Pty Ltd 

 

 

Create the following table by identifying events and issues in your studied text that could be 

used as the basis of a newspaper article. (Take note that the following planning questions take into 

account the three forms of newspaper article you could write in: newspaper report, letter to the editor, 

editorial or opinion piece).  

 

Identify a scene in your text 

that would be appropriate for 

a news report. Write a 

sentence that summarises the 

event (note the page number 

from the text as future 

reference).  

 

Which idea or argument does 

this scene or event explore? 

 

Identify an issue in your text 

about which you could write 

an opinion piece with a strong 

argument. 

 

Which scenes, events or 

characters are relevant to the 

issue you’ve identified?  

 

Identify an issue in your text 

about which you could write a 

letter to the editor with a 

strong point of view. 

 

Whose persona (voice) could 

you take on for this letter? 

What is this character’s point 

of view/perspective? 

 

Identify an issue in your text 

about which you could write 

an editorial that provides 

comments and 

recommendations. 

 

What might be the editorial’s 

position on this issue? What is 

the opposing point of view 

and who holds it? 
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How your creative response might be assessed 
 

This is taken from the year 12 English assessment guidelines – your school may choose to adopt the year 11 criteria sheet based on the year 12 one 
  

Unit 1 

Outcome 1 
 

On completion of this 

unit, you should be able 

to produce analytical 

and creative responses 

to texts. 

DESCRIPTOR: typical performance in each range 

Very low Low Medium High Very high 

Limited understanding of the original 
text through reference to moments, 
characters and themes from the text. 

Some understanding of the original 
text through reference to moments, 
characters and themes from the text. 

Satisfactory understanding of the 
original text through considered 
selection of key moments, characters 
and themes worthy of exploration. 

Clear understanding of the original 
text through thoughtful selection of 
key moments, characters and 
themes worthy of exploration. 

Thorough understanding of the 
original text through insightful 
selection of key moments, characters 
and themes worthy of exploration. 

Limited development of style by 
using language and literary devices, 
with little consideration of the original 
text. 

Some development of style by using 
language and literary devices to 
generate responses, with some 
consideration of the original text. 

Clear development of voice and style 
by transforming and adapting 
language and literary devices to 
generate responses, with appropriate 
consideration of the original text. 

Considered development of voice 
and style by competently 
transforming and adapting language 
and literary devices to generate 
particular responses, with relevant 
consideration of the original text. 

Skilful development of voice and 
style by carefully transforming and 
adapting language and literary 
devices to generate particular 
responses, with relevant and 
thoughtful consideration  
of the original text. 

Written or oral language that shows 
limited control of conventions. 

Written or oral language that 
employs some conventions to 
attempt stylistic effect. 

Mostly fluent and coherent written or 
oral language that employs the 
appropriate use of conventions for 
stylistic effect. 

Generally fluent and coherent written  
or oral language that employs the 
appropriate and accurate use of 
conventions for stylistic effect. 

Highly expressive, fluent and 
coherent written or oral language 
that employs the considered use of 
appropriate conventions for stylistic 
effect 

Limited justification of decisions 
related to content and approach 
made during the creative process 
with some reference to the original 
text and purpose, audience and 
context. 

Some justification of decisions 
related  
to selected content and approach  
made during the creative process, 
demonstrating tenuous connections  
to the original text and some 
understanding of purpose, audience  
and context. 

Sound justification of decisions 
related to selected content and 
approach  
made during the creative process, 
demonstrating solid connections to  
the original text and understanding  
of purpose, audience and context. 

Thorough justification of decisions 
related to selected content and 
approach made during the creative 
process, demonstrating relevant 
connections to the original text and  
clear understanding of purpose, 
audience and context. 

Insightful justification of decisions 
related to selected content and 
approach made during the creative 
process, demonstrating meaningful 
connections to the original text and 
complex understanding of purpose, 
audience and context 

 

KEY to marking scale based on the Outcome contributing 40 marks 

Very Low 1–8 Low 9–16 Medium 17–24 High 25–32 Very High 33–40 

 

Marks given to your creative response from your tutor:      

FINAL GRADE:     
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How to begin: Planning before writing 
 

 
Text analysis  

 

Activity 24: Planning a creative response 

If you have been given practice creative tasks from your school as part of 

your assessment task preparation, you can proceed with one of those 

options. However, you can also choose to come up with a topic on your own 

(with the assistance based on your tutor) based on the creative form you 

would like to write in.  

 

Make sure you do seek help from your tutor if you are unsure which 

writing text type you want to write in.  

Te
x
tu

a
l a

n
a

ly
sis 

 

 
 

Title: 

Author: 

Year of publication:  

Purpose of writing: 

 

Intended audience:  

 

Form (what form of writing will this piece be?) 

 

Briefly describe relevant contexts  
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Drafting your written explanation 
 

Here’s a refresher on what to include in your written explanation (approx. 100 – 150 words) 

Define your purpose Make clear why you are writing this creative response  

Explain who your audience 
is  

Be specific about your audience (e.g. parents, friends, newspaper 

readers, etc.). Stating who the specific intended audience is shows 

that you understand the audience’s likely expectations.   

Explain the content 

How does your writing piece relate to your studied text? (e.g. is 

it  a new scene? Rewritten scene/passage from a different 

perspective?) 

Which elements of the text have you included and why did you 

select these? (e.g. which characters and events have you used?) 

Identify the form 

Which form are you writing in? Refer to the conventions and 

structures of this form (e.g. in a short story, the narrative voice, 

characters, climax and resolution) and explain how you have 

created them. 

Explain the language 
choices you have made  

Explain your use of voice, style and imagery.  

You can write in the first person for your written explanation (e.g. “I chose to write from the 

perspective of character X because…”) or in the third person (“The voice of character X conveys…”) 

 

 
Explanation   

 

Activity 25: Written explanation  

Based on the guidance questions above, write your 100 – 150 word written 

explanation. Make sure that you are clear in your purpose and audience.   

W
rite

r 

c
h

o
ic

e
 

 

Write your final written explanation below: 
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PLANNING y0ur Creative response 
 
 

Activity 26: Plan your creative response here 
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Drafting y0ur own Creative response 
 

Area of 
study 1 

Outcome 1 

 

 
Writing an 

analysis on your 
own!  

 

Activity 27: Time to write!  

Part 1: Using your planning notes from page 88, it’s now time to draft 

your creative response to submit for your tutor to assess. The best way to 

prepare for your school’s assessment task is to practice as much writing 

as you can.  

You may want to write this essay under exam conditions as it is likely 

your school will set the completion of this assessment task in similar 

conditions. It is good practice for what to expect in year 12.   

 

Part 2: Your tutor will assess your work using the criteria sheet on page 

86. You will receive a grade from your tutor.  Share your work with your 

classmates. 

A
p

p
lic

a
tio

n
 o

f w
ritin

g
 sk

ills 
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